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The educational scenario in present time is undergoing a transition phase. 
Several policy initiatives are being undertaken by the government which are 
bringing structural and functional change in Indian Higher Education system. 
Since the time India got freedom in 1947 there have been serious formal and 
informal discourses to deliver best quality higher education to its aspirants. Such 
changes are apparently outcome of local and global currents which are setting 
paramount significance in policy reformation.

A major policy initiative is being taken by Indian government i.e. abolishing UGC act of 1956. This 
initiative will lead to emergence of new institution that is HECI (Higher Education commission of 
India). Definitively it should be the primary concern of educationists across country to analyze, discuss 
and further ponder over relevance and possible meaningfulness of HECI. On front of Economy too India 
has taken a leap and became 6th biggest economy of the world. Economic prosperity is the basic 
ingredient for success of all subsystems existing in our society including Education. Serious efforts 
should be taken to bring such progress in educational setup too where it is a dismal fact that some of 
Indian universities stand in top 100 global universities. Definitely a dedicated vision and sound action 
plan is needed to realize the dream.

In such backdrop, the present issue of Shaishik Parisamwad is put forward with great optimism that it 
will provide a common platform for serious thinking of researchers and educationists across India and 
the Globe.

Several important issues have been discussed in present issue like-continuous and Comprehensive 
evaluation, increasing deviance among adolescents, prominence of women universities in India, second 
language learning, perceptual learning styles of children with hearing impairment, science 
comprehension among visually impaired students, Hindi language teachers and applied behaviors 
analysis. The scenario of democratic values among students and prevalence of techno -pedagogical 
competence are also addressed here to bring quality addition to the educational relevance of the present 
issue.

 All the authors are acknowledged here for their quality academic inputs to present edition, and I also 
appreciate the efforts of entire editorial board for bringing the present issue with such precision. The 
team of reviewers is also gratefully acknowledged as they are the pivot of bringing quality in academic 
writings of our authors.

I extend my good wishes to entire academic fraternity and convey my best wishes for the ensuing 
Independence Day of our mother land. Let us serve the nation with high sense of patriotism and deep 
reverence.

Jai Hind

                                                        Prof. Seema Singh

(Managing Editor)

Editorial
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Science Comprehension Among Visually Impaired Students 
In Relation To Their Demographic Variables 

 Dr. Puja Sarkar, Assistant Professor, Department of Education, The University of Burdwan, WB  &  Prof. Asha 
Pandey, Faculty of Education, BHU., Kamachha, Varanasi, UP(Email-Id sarkar.puja21@gmail.com, 

ashaarkay@gmail.com)

ABSTRACT

The aim of the present study was to compare science comprehension of visually impaired 
students studying in class VIII in relation to their demographic variables. The sample consisted 
of 91 visually impaired students studying in special schools of Kolkata. The data was collected 
using self –developed science comprehension test. The data was analyzed with the help of 
statistical techniques like Mean, SD, and t value. The findings show that there is significant 
difference in science comprehension of visually impaired boys and girls. The Performance of 
visually impaired boys is better than their counterparts on SCT. Another finding of the study 
shows that there is no significant difference in science comprehension of students having low 
vision and blind students. Likewise, there is no significant difference in science comprehension of 
congenitally and adventitiously visually impaired students in science comprehension.

Key words: Visual impairment, Visually Impaired Students, Science Comprehension, 
Demographic variables

Introduction

Science in school education has attained a significant and compulsory place because of its wide 
application in daily life as well as for providing vast scope at vocational field. So science has 
become a substantial and integral part of our organized society. The main aim of teaching science in 
the Primary schools should be to develop proper understanding of facts, concepts, principles and 
processes in the physical and biological environment (Kothari Commission, 1964-66). Whereas the 
basic purpose of science education at the secondary level is to understand the nature of science, its 
processes, methods and scope, so that the students can use scientific method to solve their problems 
and develop scientific attitude (NCERT, 1988).Even in the NPE (1986), it is clearly mentioned that 
science and mathematics should be integral part of general education till the end of school stage.

Special education being an integral part of general education, visually impaired children too 
can be benefitted in the learning of science when modified approaches are followed. Science offers a 
lot of possibilities for experimentation which can help the child to learn about and interpret the 
environment. It is a powerful tool for the fulfillment of the human potential among all children. 
Here, vision modality of the child appear to play a paramount important role, because, vision 
modality facilitate the observation on the part of the child of the properties of objects, events, and 
various type of the phenomena which ultimately result into the formation of the mental images.

Vision is the most important modality for acquisition of knowledge as it is general acceptance 
that 80% of information is gained through it in just a glimpse and it serves the purpose of integrating 
the information received by other modalities. It is important in the formation and refinement of 
concepts, absence of vision deprives of such privilege. It means a sighted child can easily learn many 
things by seeing what is happening around him so their way of learning is Natural whereas learning 
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of the visually impaired child is mediated learning. A child having defective vision is destined to 
struggle in the comprehension of the all subjects in general and science in particular due to its 
empirical nature. Science courses comprises more than definitions, formulas and classifications and 
must be demonstrably lived and learned in the real life environment (laboratory) and not in the 
artificial realm of classroom or textbook alone. Success in learning for visually impaired students 
rests on modification and enrichment of science curriculum to include meaningful experiences and 
activities in keeping with involvement (Lowenfeld, 1973)

Need of the Study

Naseema and Usha (2007) conducted a study to compare the achievement of sighted and 
visually impaired children in mathematics and found that sighted children performed better than 
their counterparts. However,Dawn (2005) observed that academic performance of visually impaired 
students were similar to that of sighted children. Similar kinds of findings were supported by 
Klinkosz.et.al (2006). Nisar(1991) found that congenitally blind students performed better than 
adventitiously blind students. On the other hand Sharma (2001) reported that there is no significant 
difference between academic achievement of congenitally blind and adventitiously blind students. 
Review of the literature in this aspect shows that very few researches have tried to explore science 
comprehension among visually impaired students in relation to their demographic variables, 
especially on the basis of gender, on the basis of  category of visual impairment and age of onset of 
visual impairment. The presented work was an attempt to fulfill the knowledge gap.

Objective

The major objective of the study was to compare the science comprehension of visually 
impaired students vis-à-vis demographic variables (Gender, Category of Visual Impairment and Age 
of Onset of Visual Impairment) studying in class VIII.

Hypothesis 

Following null hypotheses were formulated as per the objectives of the study :

§There is no significant difference in science comprehension of visually impaired students with 
respect to their gender.

§There is no significant difference in science comprehension of visually impaired students on the 
basis of category of visual impairment

§There is no significant difference in science comprehension of visually impaired students with 
respect to age of onset of visual impairment.

Method

The Descriptive survey method was used to attain the objectives of the study.

Tools

In accordance with objectives of the study a tool to determine comprehension of visually 
impaired students in science was developed by the investigator. There were 30 items in the science 
comprehension test, which broadly covered 13 broad topics/units (Force, Nutrition, Friction, Heat, 
Motion, Electric Current, Physical and Chemical Change, Habitat and Adaptation, Separation of 
Mixture, Forest, Metal and Non-Metal, Photosynthesis and Respiration).These items were prepared 
according to the syllabus prescribed by CBSE and WBBSE for class VIII.The items were multiple-
choice type having one correct answer carrying one score. The draft test was given to the special 
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teachers who are teaching science in class VIII.As the tool was to be administered among visually 
impaired students so it was transcribed into Braille script. The valuable suggestions were 
incorporated, so in this way content and face validity was established. The reliability of tool was 
established by test-retest method. The coefficient of reliability of science comprehension test (SCT) 
was 0.812.

Sample and Sampling technique

Two-stage random sampling design was used.In stage one, from 8 blind schools  running in 
Kolkata, 4 blind schools namely Ram Kishan Mission Blind Boys academy (Narendrapur), Light 
House for the Blind (Kalighat), Calcutta Blind School (Behala) and Voice of World (Behala) were 
selected randomly.

In second Stage, from each sampled blind school mentioned above, all the visually impaired 
students studying in class VIII i.e. intact class was selected in order to get an appropriate number of 
samples for the study. A total of 91 visually impaired students (66 visually impaired boys and 25 
visually impaired girls) were selected as sample of the study.

Analysis of Data

The collected data were systematically analysed with the help of statistical technique like 
Mean, SD and t value. The analysis is presented and discussed below:

Table 1:  Comparison  of  male and female visually impaired students on SCT

Fig.1 Comparison of VIC on the basis of gender on SCT in terms of mean scores

Variable Group   N   

Mean 

df Mean 

Difference 

Std Error 

Difference 

t -value Level of 

Significance 

Gender Boys   

66 

 

17.74 

 89  2.90   0.954 3.04   0.05 

 Girls 

 

  

25 

14.84    (significant)  
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Table 1 and Fig 1 manifest the value of mean performance of students categorized on the basis 
of their gender in SCT. The value of “t” is 3.04which is significant at 0.05 level of significance for df 
40. The mean scores of male visually impaired students (17.74) on SCT are   greater than the mean 
scores of their counterparts (14.84). So, assertion made by null-hypothesis that there is no significant 
difference in science comprehension of Visually Impaired students with respect to their gender was 
rejected. Hence, it was inferred that male visually impaired students were comparatively better than 
their counterparts on SCT and science comprehension is likely to be affected by gender.

Table 2: The t- value of VIC on the basis of category of Visual impairment On SCT

Fig. 2 Comparison of VIC categorized on the basis of Visual Impairment on SCT in terms of 
mean scores

Table 2 and Figure 2 manifest the value of mean performance of students categorized on the 
basis of Visual impairment in Science Comprehension Test (SCT).The value of “t” is 0.192 which is 
not significant at 0.05 level of significance for df 89. There is no significant difference in the mean 
scores of students categorized on the basis of visual impairment. Thus the stated null hypothesesis 
that there is no significant difference in science comprehension of Visually Impaired students on the 
basis of category of Visual impairment is accepted. Hence, it was inferred that both low vision and 
blind students were performed similarly on SCT and science comprehension is not likely to be 
affected by low vision and blindness.  

Variable Group   N   

Mean 

df Mean 

Difference 

Std Error 

Difference 

t-value Level of 

Significance 

Category 

of 

Blindness 

Low 

Vision 

  

31 

 

17.06 

89  0.1811   0.944 0.192 

Not 

significant 

  0.05 

 Blind 

 

  

60 

16.88      
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Table 3: The t value of VIC in terms of age onset of Blindness on SCT

Fig.3 Comparison of VIC on the basis of Age on set of Visual Impairment on SCT in terms of 
mean scores

Table.3 and Figure.3 manifest the value of mean performance of students categorized on the 
basis of age of onset of visual impairment in Science Comprehension Test (SCT).The value of “t” is 
0.963 which is not significant at 0.05 level of significance for df 89.The result is statistically non-
significant. Thus the stated null hypothesis that is there is no significant difference in science 
comprehension of Visually Impaired students with respect to age on set of blindness got accepted. It 
has been observed that the mean scores of students obtained by congenitally and adventitiously blind 
students are 17.24 and 16.33 respectively. Although the difference is insignificant but it indicated 
that congenitally blind students' performance seems to be relatively better than adventitiously blind 
students in SCT. Present study supports the findings by Nisar (1991) that congenitally blind students 

Variable Group   N Mean  df Mean 

Difference 

Std Error 

Difference 

t -value Level of 

Signi-

ficance 

Age of 

onset of 

Visual 

impairment 

Congenital  61 17.24  89 0.9125 0.9472 0.963 

(Not signi-

ficant) 

  0.05 

 Adventitious 30 16.33      
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performed better than adventitiously blind students.

Major Findings

The findings of the study are:

§There is significant difference in science comprehension of Visually Impaired students 
with respect to their gender.

§There is no significant difference in science comprehension of Visually Impaired students 
on the basis of category of Visual impairment

§There is no significant difference in science comprehension of Visually Impaired students 
with respect to age on set of blindness. Although the difference is insignificant but it 
indicates that congenitally blind students' performance seems to be relatively better than 
adventitiously blind students in SCT.

Conclusions and Suggestions

The study concludes that there is significant difference in science comprehension among 
visually impaired students in relation to gender whereas no significant difference is found in science 
comprehension among visually impaired children on the basis of category of visual impairment and 
age of onset of visual impairment. The outcomes clearly reveal that visually impaired boys' 
performance is better than girls on SCT. The disparity in the performance may be due to 
discriminatory attitude towards education of girls particularly in case of girls with special need is 
still persisting in our society as they are restricted towards attending residential schools away from 
home either during early years or during adolescence periods. Gender –biased classroom practices 
may be another reason which negatively affects the performance of girls with special needs in 
science particularly (Sandler, Silverberg & Hall, 1996).Another finding of study shows that these 
special schools have evolved strategies to meet individual needs of low vision and blind students 
which might be probable reason for similar type of performance on SCT. Further, it is found that 
performance of congenitally blind students is relatively better than adventitiously blind students on 
SCT. This perhaps could be accounted by the fact that a congenitally blind child who lost his sight 
before the age of five or six or born blind accepts the reality of his handicap from the very beginning 
learns to live it with. It means an individual blinded in early infancy finds it easier to cope with his 
visual limitations as he remains unaware of his own differences from others. They do not retain a 
useful visual imagery nor most likely any color ideas and rely completely upon their non-visual 
senses (Lowenfeld, 1971). On the other hand, adventitiously blind children who lost their sight later 
in life, which may be gradual or abrupt, retain visual imagery and color ideas of which they make 
use in their learning process. To improve the achievement of the visually impaired students in 
science, teachers should try to use innovative methods and practices for students to enhance their 
achievement.
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Perceptual Learning Styles of Children with Hearing Impairment 
in Relation to Academic Achievement

Dr. Kusum Lata Patel, Ph.D., Faculty of Education (K), Varanasi

Prof. Seema Singh, Professor, Faculty of Education (K), Varanasi

Abstract 

The ability of learners to perceive and process information in learning situations is referred as 
learning style. One of the most important implications of learning styles is that it makes it easy for 
teachers to incorporate them into their teaching. The present study is an investigation of the 
relationship between learning styles and overall academic achievement of Children with 
Hearing Impairment (CWHI). The Preferred Learning Style Inventory for Children with Hearing 
Impairment (PLSI-CWHI) was constructed by researcher which is based on the dimensions of 
Joy Reid's Perceptual Learning-Style Preference Questionnaire. This study was conducted on 
perceptual aspects of learning styles characterized as auditory, visual, kinesthetic and tactile 
learning styles. A sample of 152 students with 92 males and 60 females of class 6th, 7th and 8th 
standard of Varanasi district was selected for the study. Chi-square analysis between variables of 
the study revealed that highly significant association was found between preferred auditory 
learning style and preferred visual learning styles with the academic achievement of CWHI, 
while, no significant association was found with reference to preferred kinesthetic learning style 
and preferred tactile learning style.

Key-words: Perceptual Learning style, Academic achievement, Children with Hearing 
Impairment

Introduction   

 The way of processing knowledge during course of learning in any individual is referred as 
their learning style. Sternberg (2001) characterized learning style as a habitual pattern or preferred 
way of doing something that is consistent over long periods of time and across a variety of activities. 
Most of the definitions of learning styles commonly emphasized that it is the individual preferences 
in learning situations. Learner's style of learning is one of the most important attribute on which 
effectiveness of learning depends in the classroom. Students have different learning styles and 
preferences to process information coming to them. The awareness of different learning styles and 
preferences in the way of learning in different individuals is vital for both learners and teachers. 
Payton, et. al. (1979) suggested that knowledge of personal learning styles enable students to identify 
their weaknesses so that they could participate more effectively in activities that contribute to most 
to their learning as well as participate in learning tasks, which may prove more efficient. It also 
allows an individual to capitalize on their strengths and improve self-advocacy skills. Once an 
individual's learning style has been identified, there is a greater appreciation, deeper insight, and a 
better understanding by professionals of the numerous ways individuals learn. On the other hand, 
knowing students' learning styles can be helpful in various ways to enhance learning and teaching 
(Garf, Kinshuk, Liu, 2009). Teachers can use most effective methodologies and pedagogical 
strategies available for them to optimize the success of learning in their students. Thus knowledge of 
learning styles of students on the part of teachers is helpful in enhancing effectiveness of teaching 
learning process. 

Zeeb's (2004) advocated that aligning learning styles of students with teaching styles of 
instructors could lead to an improvement in academic performance. Matching had a positive impact 
on the students' outcome and satisfaction, whereas, mismatching had a negative impact on the 
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students' outcome and this result too many problems in learning (Ford and Chen, 2001). Dasari 
(2006) and Moallem (2007) suggested that learners whose learning styles match with the given 
teaching style tend to retain information longer, retain more positive attitudes toward the subject, and 
become greater academic achievers than those who experience mismatches. A mismatch condition 
leads to a grossly inferior performance here learners learn less and express less satisfaction with the 
effectiveness of the teacher (Jones, 1998). Reid (1987) stated that mismatches between learning and 
teaching styles often occurred and this mismatch resulted in bad effects on students' learning and 
attitudes. Besides differences in ability which are not easy to control, students have preferred 
learning styles that may influence their academic achievement. Thus, being aware of their preferred 
methods for learning and their roles in academic achievement has been subjected to a great deal of 
attention.

 Objectives of the study

1. To find out the preferred learning styles of CWHI studying at upper primary level in terms of 
their perceptual aspect of learning styles. 

2. To compare the perceptual aspect of preferred learning styles of CWHI studying at upper 
primary level in relation to their academic achievement.

2.1 To compare the preferred auditory learning styles of CWHI studying at upper primary level in 
relation to their academic achievement.

2.2 To compare the preferred visual learning styles of CWHI studying at upper primary level in 
relation to their academic achievement.

2.3 To compare the preferred kinesthetic learning styles of CWHI studying at upper primary level 
in relation to their academic achievement.

2.4 To compare the preferred tactile learning styles of CWHI studying at upper primary level in 
relation to their academic achievement.

Hypotheses of the Study

The researcher have formulated following null hypotheses-

H1: The preferred learning styles of CWHI studying at upper primary level in social aspect are 
same.

H 2.1: There is no significant association between preferred auditory learning styles of CWHI 0

studying at upper primary level in relation to their academic achievement.

H 2.2: There is no significant association between preferred visual learning styles of CWHI studying at 0

upper primary level in relation to their academic achievement. 

H 2.3: There is no significant association between preferred kinesthetic learning styles of CWHI 0

studying at upper primary level in relation to their academic achievement.

H 2.4: There is no significant association between preferred tactile learning styles of CWHI studying at 0

upper primary level in relation to their academic achievement.  

Methodology

The research design of the present study was of 'descriptive survey' type with purposive 
sampling technique. A sample of 152 students with 92 males and 60 females of class 6th, 7th and 8th 
standard of Varanasi district was selected for the study. Out of these 152 samples 83 children with 



hearing impairment were studying in special schools and 69 children with hearing impairment in 
inclusive school setup at upper primary level in standard VIth, VIIth and VIIIth in Varanasi district.

Tools used in the study:

The researcher has developed Preferred Learning Style Inventory for Children with Hearing Impairment 
(PLSI-CWHI) for collecting the data and standardized it. The tool includes 48 questions related to 
perceptual and social aspect of learning styles i.e. auditory, visual, kinesthetic, tactile learning styles in 
perceptual aspect and individual and group learning style in social aspect of learning styles. For 
computing the reliability of the preferred learning style inventory, test-retest method was used. The 
coefficient of the reliability of the tool was found to be 0.78. The content validity of the inventory was 
established by the content experts. A personal data sheet was also prepared for taking demographic 
information of each child with hearing impairment under the study.

Statistical Analysis: The chi- square test was applied to analyze the data.

Results and Discussion

 The results and their respective discussions are given below in tabular form –

Table 1: Results showing the status of preferred learning styles of CWHI for perceptual aspect

Table 1 indicates that 25% (32) of CWHI studying at upper primary level preferred auditory 
learning style, 44.53% (57) preferred visual learning style, 17.19% (22) preferred kinesthetic 
learning style and 13.28 % (17) of CWHI preferred tactile styles of learning. Thus, it may be 
concluded that at upper primary level, visual learning style was most preferred (44.53%) learning 
style and tactile learning style was least preferred (13.28 %) learning style of children with hearing 
impairment. 

Out of 152 children with hearing impairment only 128 children showed preference for the 
dimension of perceptual aspect of learning style as per norms prepared for the tool PLSI-CWHI. 

Table 2.1: Chi-Square value between Academic Achievement and Auditory Learning Style

*  Significant at 0.05 level.
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Auditory 
preference 

Visual 
preference 

Kinesthetic 
preference 

Tactile 
preference 

 

Total 

N % N % N % N % N % 

32 25.0 57 44.53 22 17.19 17 13.28 128 100.0 

Academic 
Achievement 

Auditory  Learning Style  

Chi-value Preferred Not Preferred Total 

N % N % N 

Low 1 3.2 30 96.8 31  

 

26.21* 

Average 16 21.9 57 78.1 73 

High 15 62.5 9 37.5 24 

Total 32 25.0 96 75.0 128 

 



Table 2.2 explores that only 12.5% (3) of CWHI with high achievement, 39.7% (29) with 
average achievement and 80.6% (25) CWHI with low achievement preferred visual learning style. 
Further, 87.5% (21) with high achievement, 60.3% (44) children with average achievement and 
19.4% (6) children with low achievement did not preferred to learn visual style of learning. It was 
also evident from the above table that, with the increase in proportion of academic achievement of 

2 children, their preference of visual learning style decreases and vice-versa. The Chi-square value ( c
= 27.01) also reveals that there was highly significant association between academic achievement 
and visual learning styles of CWHI. 

Table 2.3: Chi-square value between Academic Achievement and Kinesthetic Learning Style

**  Not significant at 0.05 level.

Table 4.10 shows that among the group of high achiever, only 4.2% (1) CWHI were found to 
prefer kinesthetic learning style, while, 95.8% (23) of CWHI were not found to prefer this style. 
Among the average achievement group of children, 23.3% (17) were found to prefer and rest 76.7% 
(56) were not found to prefer kinesthetic learning style. For the group of low achievement, nearly 
12.9% (4) of CWHI preferred and 87.1% (27) not preferred kinesthetic learning style. The value of 
chi-square analysis ( ? 2 = 5.16) reveals statistically no significant association between kinesthetic 
learning style and academic achievement of CWHI. 

Table 2.4: Chi-Square value between Academic Achievement and Tactile Learning Style

**  Not significant at 0.05 level.
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Academic 

Achievement 

Kinesthetic  Learning Style  

Chi-value Preferred Not Preferred Total 

N % N % N 

Low 4 12.9 27 87.1 31  

5.16** Average 17 23.3 56 76.7 73 

High 1 4.2 23 95.8 24 

Total 22 17.2 106 82.8 128 

 

Academic 
Achievement 

Tactile Learning Style  

Chi-value Preferred Not Preferred Total 

N % N % N 

Low 1 3.2 30 96.8 31  

 

4.11** 

Average 11 15.1 62 84.9 73 

High 5 20.8 19 79.2 24 

Total 17 13.3 111 86.7 128 



Table 4.11 indicates that, among the group of high academic achievement, 20.8% (5) CWHI 
found to prefer tactile learning style, while, 79.2% (19) of them did not prefer to this style. From the 
group of average achievement, 15.1% (11) were found to prefer and 84.9% (62) were not found to prefer 
this style of learning. With reference to low achievers, only 3.2% (1) CWHI were found to prefer, and 

2 rest, 96.8% (30) of them did not prefer to this style. The value of Chi-square analysis ( c= 4.11) shows 
that there is no significant association between academic achievement and tactile learning style of 
CWHI. 

Findings of the study

ØWith reference to perceptual aspect of learning styles, 25% (32) CWHI preferred auditory, 44.53% 
(57) preferred visual, 17.19% (22) preferred kinesthetic, and 13.28% (17) preferred tactile learning 
styles. 

2ØHighly significant association ( cvalue= 26.21) was found between preferred auditory learning 
style and academic achievement of CWHI. 

2
ØSignificant association ( cvalue= 27.01) was found between preferred visual learning styles and 

academic achievement of CWHI.
2ØNo significant association ( cvalue= 5.16) was found between preferred kinaesthetic learning style 

and academic achievement of CWHI.
2ØNo significant association ( cvalue= 4.11) was found between preferred tactile learning style and 

academic achievement of CWHI.

Conclusion and Discussion 

 It is concluded from the above study that children with low academic achievement did not 
preferred to learn with auditory modality. This result was partially supported by the finding of the 
study conducted by Dunn and Dunn (1986), who argued that low achievers tend to have poor 
auditory memory. It was found that the children having less degree of hearing impairment were 
higher achiever because they face fewer problems in hearing through their auditory senses that's 
why they preferred to learn more in auditory way. Whereas on the other hand it was found that 
those children who have severe and profound hearing loss, their academic achievement were low 
and they prefer visual instruction during the learning process. As this study indicates that all the 
children with high and low academic achievement preferred the tactile and kinesthetic learning 
style equally. It indicates that all the children with mild to moderate and severe to profound hearing 
impairment learn using the models, projects and activities. With reference to the relationship 
between academic achievement and kinesthetic as well as tactile style of learning, Reyneri, et al., 
(2003) had reported that many of the low achiever students showed a strong need for tactile and 
kinesthetic modalities. 
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Abstract

Emotional intelligence refers to the ability for recognizing our own feelings and those of others, 
for motivating ourselves and managing emotions in ourselves and in our relationship. The 
present study aimed to study the correlation between emotional intelligence and teacher 
effectiveness of special educators of children with hearing loss teaching at secondary level of 
Marathi medium special schools in and around Mumbai. Data was collected using Teacher 
Emotional Intelligence Scale (Patil,2010) & Teacher Effectiveness Scale (Kumar & Mutha, 
1974). One-Sample Kolmogorov-Smirnov Test indicated that the data for both the variables was 
normally distributed. Hence, parametric Pearson's product moment correlation coefficient was 
used to analyze the data. The results indicated that there exists a positive correlation between 
emotional intelligence & teacher effectiveness. However, the magnitude of correlation was 
weak. 

Key words: Emotional intelligence, teacher effectiveness, special educators.

“The best and most beautiful things in the world cannot be seen or even touched. They must be 
felt with the heart” 

-Helen Keller

Introduction 

Through the above quote, Heller Keller has well brought out the significant role of 'emotions' 
in human life. Emotional intelligence is an old concept in psychology. Many different psychologists 
have tried to define the term in their own way. Work on emotional intelligence started in 1990. The 
term was first used by Mayer and Salovey (1990). They defined emotional intelligence as “the subset 
of social intelligence that involves the ability to monitor one's own and others' feelings and 
emotions, to discriminate among them and to use this information to guide one's feelings and 
actions” (p. 189). In 1997, they reconstructed their model and described four hierarchical types of 
abilities: (a) the ability to access or generate feeling so as to facilitate thought, (b) the ability to 
understand emotion and emotional knowledge, (c) the ability to regulate emotions, and (d) the ability 
to promote emotional and intellectual growth. In 1995, Goleman defined that emotional intelligence 
includes four factors (a) self-awareness, (b) self-regulation, (c) motivation, (d) empathy, and (e) 
social skills. Later, Bar-On (1997), stressed that emotional intelligence consists of (a) intrapersonal 
ability, (b) interpersonal ability, (c) adaptability, (d) stress management, and (e) general mood.

Special educators play a very important role in the life of children with hearing loss. Apart 
from teaching, they have to assume variety of roles as counselors for parents, facilitators of services, 
agents for resource mobilization, networkers, etc. Maintaining their effectiveness is the need of the 
hour. They shape the future of children with hearing loss. Several factors like work load, burnout, 
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job satisfaction, motivation, teacher's personality, income, travelling time, number of students, etc 
influence teacher effectiveness of special educators. In simple words teacher effectiveness refers to 
perfection and productivity of the teacher. It refers to height of maturity and learning in a special 
educator. 

Need and rationale of the study

Special educators play a very important role in the life of their students. Students have full 
faith in their teachers. They are willing to accomplish all the tasks as desired by their teachers. In 
case of children with hearing loss, special educators have to play a dual role. They have to empower 
the students as well as their parents in restoring the communication link among the family-members. 
Their primary objective is to develop age-appropriate language and communication skills among 
their deaf students. Their long term goal is successful inclusion of their students in mainstream 
society. During this process, they are expected to guide and counsel parents of young children about 
important issues like understanding audiogram, selection of appropriate amplification device, 
communication options, etc.  For majority of the deaf students, communication is a real challenge. 
Special educators have to observe their students' behaviour, gestures, facial expressions and other 
efforts towards communication and provide language to these expressive skills. Special education 
teachers are expected to possess skills of empathy, good interpersonal skills and emotional 
management. This will enable them to take care of emotional needs of their students.

Apart from academic responsibilities, they are often over-burdened with non-academic 
administrative tasks. A teacher needs to use a lot of energy in his daily chores in the classroom 
coupled with his personal and family commitments. Teachers generally experience a higher level of 
job related stress compared with professionals in other fields (Hastings and Brown 2002; Nagel and 
Brown 2003; Brown and Nagel, 2004; Aremum et.al, 2010). Special educators have higher levels of 
anxiety, feel less supported and have lower job satisfaction than their contemporaries (Hastings and 
Brown, 2002; Aremum, 2010). This is due to huge workload, emotional/ psychological pressures, 
especially in dealing with pupils with various degrees of disabilities, and a high level of frustration 
experienced by teachers (Aremum, 2010). In fact, when special educators are severely stressed by 
the unmanageability of their workload, they are more likely to leave the special education classroom 
(Miller, Brownell, & Smith, 1995; Ghani, Ahmad, & Ibrahim,2014). In order to retain the talent in 
the field, it is very important to understand the association between emotional intelligence and 
teacher effectiveness of special educators. With this rationale, the present study was undertaken. 

Aim:

The aim of this research is to study whether correlation exists between emotional intelligence 
and teacher effectiveness of special educators of children with hearing loss. 

Objectives: 

a. To identify the direction of correlation between emotional intelligence score and teacher 
effectiveness score of special educators of children with hearing loss working at secondary 
level of Marathi medium special schools in and around Mumbai.

b. To identify the degree of correlation between emotional intelligence score and teacher 
effectiveness score of special educators of children with hearing loss working at secondary 



16 | SPIJE, Vol.7, No.2, July 2017

level of Marathi medium special schools in and around Mumbai.

Hypotheses: 

1. There exists a positive correlation between emotional intelligence score & teacher 
effectiveness score of special educators of children with hearing loss working at secondary 
level of Marathi medium special schools in and around Mumbai. 

2. There exists a strong correlation between emotional intelligence score & teacher 
effectiveness score of special educators of children with hearing loss working at secondary 
level of Marathi medium special schools in and around Mumbai. 

Operational definitions of key terms

Emotional intelligence

In the present study, emotional intelligence refers to score obtained by special educators of 
children with hearing loss working at secondary level on the parameters of self awareness, social 
awareness, self management, and relationship management as defined by the Teacher emotional 
intelligence scale developed by Patil (2010). 

Teacher effectiveness

In the present study teacher effectiveness refers to the score obtained by special educators of 
children with hearing loss working at secondary level on the  Teacher Effectiveness Scale developed 
by Kumar & Mutha (1974).

Special educators

In the present study special educators refers to special teachers teaching children with hearing 
loss at secondary level in special schools in and around Mumbai. 

Method

Quantitative research approach was employed in the present study using quantitative co-
relational research design.

Sample

In the present study, a sample of 40 special educators was selected using random sampling 
procedure from the population of special educators teaching students with hearing loss at secondary 
level. The sample was obtained from Marathi medium secondary schools in and around Mumbai.

Research tools

Tool 1: Emotional intelligence

In the present study, emotional intelligence is the independent variable. The data about 
emotional intelligence of special educators was collected using Teacher emotional intelligence scale 
developed by Patil (2010). The tool is a rating scale consisting of 92 items. It has 4 sections: self 
awareness, social awareness, self management, and relationship management. It is a 5 point rating 
scale and the participants have to record their response at any one point starting from 'fully agree' to 
'fully disagree'. It is a self administering scale which can be administered individually or in a group. 
It is available in Marathi. Scoring is very simple. 5 marks should be given to 'fully agree', 4 marks 
for 'agree', 3 marks for 'neutral', 2 marks for 'disagree' and 1 mark for 'fully disagree' response. For 
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34 negative statements, the scoring is vice-versa. A total raw score of the scale is obtained by adding 
scores of individual items. The psychometric properties of the scale have been established. The 
reliability coefficient by Split Half method (N=298) is 0.86 and the scale also has a very high 
validity. Percentile norms for individual scores for all four sub-scales and for whole scale (N=962) 
are available. Thus, the special educators were classified into 5 categories as per the raw scores 
obtained by them on the scale: Very high , High , Average, Low, Very low emotional intelligence. 

Tool 2: Teacher effectiveness Scale 

Teacher effectiveness of special educators is the dependent variable in the study. Data about 
this variable was collected using Teacher Effectiveness Scale for secondary teachers developed by 
Kumar & Mutha (1974). It is a standerdized scale available in Hindi. The tool was translated in 
Marathi language. It consists of 69 items. These items represent following teaching categories: 1. 
Information source 2. Motivater 3.Disciplinarian 4.Advisor and guide 5. Relationship with pupils, 
fellow-teachers, principals and parents 6.Teaching skill 7. Co-curricular activities 8.Professional 
knowledge 9.General appearance and habits in relation to class 10.Class room management 
11.Personality characteristics. It is a self-administering scale.  The reliability of the scale using 
Spearman Brown formula is 0.67 (N=100) with an index of reliability of 0.82. It has a high validity. 
All 69 items in the  scale are positively worded. Items are given a score of '5', '4', '3', '2' and '1' for 
'strongly agree', 'agree', 'undecided', 'disagree' and 'strongly disagree' respectively. The sum of these 
values gives the teacher-effectiveness score for the subject. Percentile norms (N=300) are available. 
Thus, the special educators were classified into 5 categories as per the raw scores obtained by them 
on the scale: Very effective , Effective , Average, Ineffective, Very ineffective. 

Data Collection

The sample was obtained from 8 different special schools in and around Mumbai. Data was 
collected after obtaining written permission from the school authorities. The participants were 
informed about the main objectives of the study. Data was collected in the school itself. The 
participants were made to sit in separate places to avoid discussion over the test-items. They were 
instructed to think independently about how they respond emotionally to the items described in the 
tools in real life context, rather than marking ideal responses. The participants were requested to read 
the instructions carefully and ask the tester if there is any difficulty in understanding of the 
instruction. It was emphasized that no item should be omitted. There was no time-limit for both the 
scales. 

Data analysis

The results of One-Sample Kolmogorov-Smirnov Test indicated that the data for both the 
variables was normally distributed. Hence, it was decided to statistically analyze the data using 
parametric Pearson's Test. The Pearson product-moment correlation coefficient is a measure of the 
strength and direction of association that exists between two variables measured on at least an 
interval scale.

Results 

The first step was to check the normalcy of data. One-Sample Kolmogorov-Smirnov Test was 
used to determine whether the sample came from a population which was normally distributed. 
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Table 1:Results of test of Normality

Variables Emotional 

intelligence 

Teacher 

effectiveness 

N 40 40  

 Mean 394.1 306.95 

SD 27.042 24.142 

Absolute 0.119 0.065 

Positive 0.059 0.065 

Negative -0.119 - 0.051 

 

 0.753 0.413 

 0.622 0.996 

 -0.99 0.496 

 0.374 0.374 

 -2.64706 1.326203 

Normal parameters

Most extreme 

differences 

Kolmogorov -

Smirnov Z

Asymp. Sig. (2-

tailed) 

Skewness 

Std. Error of 

Skewness 

Coeff of skewness 

 

Not statistically significant 

The above table indicates that both the variables (Emotional intelligence and teacher 
effectiveness) have normal distribution. The normalcy of data is indicated through following 
histograms. 

Fig. 1.Histogram for Emotional intelligence.
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Slight depression at the left end of the curve, indicates negative skewness. However, the 
skewness is not serious as revealed by the K-S test of normality.

Fig. 2.Histogram for Teacher effectiveness

Slight depression at the right end of the curve, indicates positive skewness. However, it is 
within the limits for normality as revealed by the K-S test.

Hypothesis 1: 

The results support hypothesis 1 which states that there is a positive correlation between 
emotional intelligence & teacher effectiveness of special education teachers of children with hearing 
loss. The following fig 3 & 4 represent this positive correlationship between two variables. 

Fig 3: Boxplots indicating positive correlationship between two variables. 

Fig 3 above, enables us to compare the two distributions. It indicates the difference between 
the means of emotional intelligence (X= 394.1) and teacher effectiveness (X=306.95). It also 
indicates few out lairs. 



Fig. 4: Scatterplot for emotional intelligence by teacher effectiveness
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The scatterplot (Fig 4.) does not show any curvilinear spread of data points. In general, it could 
be treated to have a linear relationship between the two variables. Moreover the line of fit goes 
upward from right to left of the graph, supporting positive relationship. It means, the lower/higher 
scores on one variable are associated with respectively the lower/higher scores on the other variable. 
As the scores on emotional intelligence increase, the scores on teacher effectiveness also increase in 
same direction. Thus, the data supports the hypothesis that there exists a positive correlationship 
between emotional intelligence and teacher effectiveness of secondary special educators. 

Hypothesis 2: 

In order to test hypothesis 2, parametric Pearson product-moment correlation coefficient was 
used to measure the strength of association that exists between two variables measured on at least an 
interval scale. The results are presented in Table 2 below:

Table 2: Results of Pearson's product moment correlation
  

Emotional 
intelligence 

Teacher 
effectiveness 

Emotional 

intelligence 

Pearson correlation 1 0.381* 

Sig. (2-tailed)  0.015 

N 40 40 

Teacher 

effectiveness 

Pearson Correlation 0.381* 1 

Sig. (2-tailed) 0.015  

N 40 40 

*. Correlation is significant at the 0.05 level (2-tailed).



Conclusion: The relationship is significant and positive in nature. The relationship between two 
variables is weak in nature. Hence, we can report the analysis for complete data. The Pearson's r 
for Emotional intelligence and Teacher effectiveness was statistically significant and positive (N 
= 40, r = .381, p = 0.015). The magnitude of the relationship indicated a weak relationship.

Interpreting Pearson r:

Interpretation |r| 

Very Strong r>= .91 

Strong .71<= r <= .90 

Moderate .51 <= r <= .70 

Weak .31 <= r <= .50 

Very weak r <= .30 

 
Discussion

1. Direction of correlation between emotional intelligence & teacher effectiveness: 

The results indicate that there is a positive correlation between emotional intelligence (when 
measured on Emotional Intelligence Scale by Patil, 2010) & Teacher effectiveness of special 
educators (when measured on Teacher Effectiveness Scale by Kumar & Mutha, 1974 )  of children 
with hearing loss at secondary level in special schools in and around Mumbai. This result is 
supported by several earlier research findings. Hwang (2006) found that the teachers who had 
superior competencies, comfort, empathy, leadership and self esteem tended to perform better in 
overall teaching effectiveness. Mayer and Cobb (2000) has indicated that emotional intelligence had 
positive effect on job performance and interpersonal interactions, there by influencing the work 
related outcomes of the individuals.

Day and Carroll (2004) explored the relationship between various aspects of emotional 
intelligence and individual performance in terms of decision making. The results indicated that better 
performance can be achieved through emotional performance. Mayer, Salovey & Caruso (2001) are 
of the view that highly emotionally intelligent individuals are capable of recognizing and 
understanding the emotions of the coworkers, superiors and customers. As a result, they can respond 
to their emotions appropriately. 

Thus, majority of the organizations are imparting training on emotional intelligence to their 
employees because emotional intelligence is positively correlated with performance. (Cote & 
Miners,2006).

2. Degree of correlation between emotional intelligence & teacher effectiveness:

The second important finding of the present study is that there exists a weak correlation 
between emotional intelligence and teacher effectiveness of special educators at secondary level of 
special schools in and around Mumbai. This result helps us to conclude that teacher effectiveness of 
special educators is not getting influenced by their emotional intelligence. One reason for this might 
be that they have learnt the quality of emotional labor. Emotional labor can be described as the 
quality of managing and modifying one's emotions to meet the regulations of job and organization 
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(Diefendorff, Croyle & Gosserand, 2005; Pugh, 2001; Bono and Vey,2007). They highlighted the 
significance of emotional labor in performing the jobs in the service sector. 

The second possible reason might be good self-awareness developed by special educators. 
Megerian and Sosik (1997) defined self awareness as the capacity of individuals to recognize the 
impact of one's emotions on his thoughts, behaviors and goals. It is an important component of 
emotional intelligence. The special educators in the present study were senior teachers teaching at 
secondary level. They had almost 10 years of teaching experience. During this period they must have 
developed good self-awareness and could keep their negative emotions, pressures of personal life 
away while teaching children with hearing loss. 

The third reason might be the presence of other factors influencing teacher effectiveness. Rice 
(2003) examined the impact of teacher characteristics on teacher effectiveness. The personal 
characteristics of teachers like teacher experience, teacher preparation programmes and degrees, 
teacher certifications (refresher courses), teacher course-work, teacher's own test scores, etc have an 
impact on teacher's effectiveness. From this study, we can conclude that emotional intelligence is not 
the single most determinant of teacher effectiveness. Hence, it may have a weak correlation with 
teacher effectiveness.

Conclusion

Special educators play a very important role in the life of children with hearing loss. Apart 
from teaching, they have to assume variety of roles as counselors for parents, facilitators of services, 
agents for resource mobilization, networkers, etc. Maintaining their effectiveness is the need of the 
hour. They shape the future of children with hearing loss. Previous research studies have discovered 
strong correlation between emotional intelligence and work related outcomes.

The present quantitative descriptive correlational research was undertaken to examine whether 
a correlation exists between emotional intelligence and teacher effectiveness of special educators of 
children with hearing loss teaching at secondary level. The findings of the present survey are in line 
with earlier research results. The results indicate that there is a positive correlation between 
emotional intelligence & teacher effectiveness of special educators. However, it is a weak 
correlation. 

Educational Implications

'Emotions' are an abstract concept. We can only experience them. Individuals vary not only in 
perceiving and understanding the emotions, but also in using their emotions. Emotional intelligence 
refers to the ability for recognizing our own feelings and those of others, for motivating ourselves 
and managing emotions in ourselves and in our relationship. 

A special educator is a ray of hope for children with hearing loss and their parents. His 
personality, behaviour, interests, attitudes and emotions affect students' behavioural pattern. Thus, 
teachers should be emotionally intelligent. In simple words, they should be able to manage their own 
emotions and take good care of their students' emotional needs in teaching-learning process.

The present research findings highlight that there is a dire need to impart training in emotional 
intelligence to special educators of children with hearing loss. This initiative will help in increasing 
teacher effectiveness, which in turn will enhance student-learning and academic achievement. 
Seminars, workshops and short term training programmes can be arranged for enhancing soft skills, 
emotional intelligence of special educators. There is a need to empower special educators to enable 
them to take care of their emotional health. The inspirational quote by Malala Yousafzai well brings out 
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the signifant role of special educators. “Let us remember, one book, one pen, one child and one teacher 
can change the world.”
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Abstract

Sensory features have been noted in persons with autism spectrum disorders dating back to the 
earliest case studies on record (Kanner, 1943), and these intriguing behaviors continue to 
perplex parents, clinicians, and researchers today. Pervasive Developmental Disorder(PDD) 
that is marked by  profound deficits in social, language, and cognitive abilities. The 
manifestations of PDD vary considerably among children and within an individual child over 
time. Sensory processing refers to the ability to take in the information we receive from our 
senses, both external and internal, and then use that information to function effectively. 
Specifically, our bodies send information from the senses to our brains through neural pathways, 
which are much like roads. Once the information reaches the brain, it is interpreted, and we can 
then act on the information. People with an PDD can be over- or under-sensitive in any or all of 
these areas. This refers to as being 'hypersensitive' or 'hyposensitive'. Some people are so mildly 
afflicted, the disorder is barely noticeable, while others are so impaired they have trouble with 
daily functioning. Children can be born hypersensitive or hyposensitive to varying degrees and 
may have trouble in one sensory modality, a few, or all of them. Our senses work the seven senses 
in detail sensory difficulties that people with  PDD may experience ways of dealing with sensory 
difficulties. This paper aims to focus on a life-long sensory developmental disability that 
profoundly impacts the sensory function capacities of children with PDD . Specifically, it aims to 
undertake various issues regarding hypersensitive and hyposensitive problems  in everyday life 
of PDD children and their treatment through therapy to overcome its effects. 

Key words:  sensory integration, sensory processing, sensory integration therapy

Introduction

Children with PDD have difficulty making sense of the world. This is mainly due to them 
having difficulty processing the sensory stimuli from their environment which can cause them a 
great amount of anxiety. Kanner's case studies described both sensory fascinations (e.g., watching 
light reflecting from mirrors) that provided seemingly endless joy, as well as heightened sensitivities 
(e.g., covering ears to shield against noise) that caused distress in some children with PDD. 

Nader et al. (2004) found that during venipuncture, children with ASD displayed overall facial 
pain responses comparable to typically developing children and greater facial reactivity during the 
needle phase. The objectives of this commentary are to examine: (a) pain expression and experience 
in ASD, (b) challenges in pain assessment, (c) and the role of socio-communicative deficits and pain 
context.

Inglese, (2008)  reported  both hypo- and hypersensitivity children with ASD may differ from 
typically developing children in general sensory sensitivity while having similar pain experiences . 
How do we understand these inconsistencies? Pain assessment method, socio-communicative 
deficits, and context may all play a role.
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The world is a confusing place for them and they are often over loaded with sounds, smells, 
sights, tastes and sensations that may appear vivid and extreme, disjointed, or even lacking in some 
way. These children will try to create some sort of order for themselves so that they can gain a 
feeling of security in the total chaos they experience daily. The difficulty they have in processing 
daily sensory information is referred to as Sensory Processing Disorder. It can cause a great amount 
of stress and anxiety as well as inappropriate or difficult behavior. They may feel physical pain at 
times and find that they are unable to express this in words. They often either shut down, or react to 
the over load of stimuli Sensory Processing Disorder can result in the person being hypersensitive or 
hyposensitive to stimuli whereby they can over react or under react to e.g. sound, touch or light. The 
main areas of processing difficulties are seen when a child is hypersensitive or hyposensitive to the 
seven senses which are sight, sound, touch, taste, smell as well as balance (vestibular) and body 
awareness posting on Sensory Integration . The results of these sensitivities are seen in the person's 
behavior. For example, a child with hypersensitive vision may see fragmented images, or their vision 
may be distorted where objects and bright lights appear to jump about. They may find it easier to 
focus on one spot of detail rather than take in the whole scene as this could be too overwhelming 
especially if it is distorted, too bright and fragmented. the child may not want to look directly and 
people and may often find it difficult to have eye contact. They may avoid certain rooms due to the 
lighting, wall colour, or objects in the room as it may heighten their sensitivity to a very 
uncomfortable level. The resulting behavior often appears unrelated to anything obvious within the 
environment and this can result in parents and careers remaining confused and unsure how to help 
their child. This is an example of one of the senses, but there is often a combination of processing 
difficulties involving two or more senses.

These senses are following:

ØHearing (auditory) The hearing receptors are located in the structures of the ear, and are 
activated by vibrations produced by sound. They process sound so that speech, music, or noise 
can be distinguished and interpreted by the brain. Hearing provides the basis for developing oral 
language skills. Being able to hear the sounds allows us to imitate and play with sounds to 
develop our own language skills

ØSeeing (visual), The receptors for vision are located in the eye, specifically the retina, and they 
are activated by light. The function of the eye is to give us information about objects and people 
around us, such as multidimensional awareness, patterns, and colors. Vision also provides us 
with an awareness of our surroundings beyond arm's reach, such as distance, proximity, and 
depth perception.

ØTouch (tactile), skin is one of the largest sensory receptors in the human body. The skin is filled    
with    touch receptors that are activated when contact is made with the skin. There are many 
different types of touch receptors, including those for pressure, temperature, and pain, as well as 
different types of touch sensations. A large concentration of receptors for the sense of touch are 
located in our mouth, hands, and the soles of our feet. Behaviors such as mouthing objects and 
chewing hands are probably related to the large number of receptors in these areas..

ØTaste (gustatory) The receptors for the sense of taste are located on the tongue. The human 



tongue detects only four or five basic taste components, sweet, sour, salty and bitter, with the 
taste of savory recently added to the list by some scientists.  

ØSmell (olfactory). The smell receptors are located in the nasal cavity, and are activated by 
chemicals called odors. The function of the sense of smell is to assist us in discriminating people 
and things. They also help to alert us to volatile and dangerous substances, such as poisons, 
leaking gas, or smoke. In addition, our sense of smell has a strong connection to long-term 
memory.

ØVestibular The vestibular receptors are located in the inner ear, and are activated by movement 
of our head. We have probably all had the sensation of lifting our head too quickly and finding the 
room briefly spinning. That is the work of the vestibular receptors. The vestibular system gives 
us information about where we are in space, as well as how fast and in what direction we are 
moving. It also contributes to our posture and overall muscle tone. When we are infants, an 
effective vestibular system allows us to find gentle rocking soothing. Later, it helps us to 
maintain our balance when we walk, jump, run, and climb so we can feel confident and safe to 
engage in these activities. It also allows most of us to ride in cars, planes, trains, and boats 
without feeling uncomfortable.

ØProprioception provides information about our position in space and general body awareness. 
The receptors for this system are located in the joints, tendons, and muscles. They are activated 
by bending, straightening, compressing, pulling, contracting, and stretching the receptors. This 
sense contributes to an infants' knowledge about their body position so they can mold to a 
caregiver's body to cuddle. As children get older, proprioception contributes to the development 
of coordinated crawling, walking, and running as well as our ability to imitate body movements. 
As adults, we rely on the sense of proprioception to help us participate in sports, dance, and other 
life activities requiring coordinated movement. Propriception is critical for the development of 
motor skills and motor planning, or in other words, our ability to move our bodies in a 
coordinated fashion in all of our life tasks and activities.

Characteristic of   Hypersensitive and  Hyposensitive  PDD Children

Sight

ØHypo (under-sensitive)   Objects appear quite dark, or lose some of their features. Central 
vision is blurred but peripheral vision quite sharp. A central object is magnified but things on the 
periphery are blurred. Poor depth perception; problems with throwing and catching; clumsiness.

ØHyper (over-sensitive)  Distorted vision: objects and bright lights can appear to jump around. 
Images may fragment. Easier and more pleasurable to focus on a detail rather than the whole 
object.

Situated in the retina of the eye and activated by light, our sight helps us to define objects, 
people, colours, contrast and spatial boundaries. Children with PDD may experience the following 
differences

This is the most commonly recognized form of sensory impairment. Hearing impairments can 
affect someone's ability to communicate and possibly also their balance. Children with  PDD may 
experience the following differences.
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Sound 

ØHypo  May only hear sounds in one ear, the other ear having only partial hearing or none at all. 
May not acknowledge particular sounds. Might enjoy crowded, noisy places or bang doors and 
objects.

ØHyper Noise can be magnified and sounds become distorted and muddled. Particularly sensitive 
to sound and can, for example hear conversations in the distance. Inability to cut out sounds – 
notably background noise, which often leads to difficulties concentrating.

Touch

ØHypo Holds others tightly - needs to do so before there is a sensation of having applied any 
pressure. Has a high pain threshold. May self-harm. Enjoys heavy objects (e g, weighted 
blankets) on top of them.

ØHyper Touch can be painful and uncomfortable; people may not like to be touched and this can 
affect their relationships with others. Dislikes having anything on hands or feet. Difficulties 
brushing and washing hair because head is sensitive. Only likes certain types of clothing or 
textures.

   Taste

Chemical receptors in the tongue tell us about different tastes - sweet, sour, spicy and so on. PDD 
children  experience the following differences.

ØHypo Likes very spicy foods. Eats everything - soil, grass, Play-dough. This is known as pica.

ØHyper Finds some flavors and foods too strong and overpowering because of very sensitive taste 
buds. Has a restricted diet. Certain textures cause discomfort; some children will only eat smooth 
foods like mashed potatoes or ice-cream.

Smell

ØHypo  Some people have no sense of smell and fail to notice extreme odours (this can include 
their own body odour). Some people may lick things to get a better sense of what they are.

ØHyper Smells can be intense and overpowering. This can cause toileting problems. Dislikes 
people with distinctive perfumes, shampoos, etc.

Balance (vestibular)

Situated in the inner ear, our vestibular system helps us maintain our balance and posture, and 
understand where and how fast our bodies are moving Children with  PDD may experience the 
following differences.

ØHypo A need to rock, swing or spin to get some sensory input.

ØHyper  Difficulties with activities like sport, where we need to control our movements. 

Touch is important for social development. It helps us to assess the environment we are in (is an 
object hot or cold?) and react accordingly. It also allows us to feel pain. Children with  PDD 
may experience the following differences.

Chemical receptors in the nose tell us about smells in our immediate environment.     Smell is 
the first sense we rely upon. PDD children  experience the following differences.
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Difficulties stopping quickly or during an activity. Car sickness. Difficulties with activities 
where the head is not upright or feet are off the ground.

Body awareness (proprioception)

ØHypo  Stands too close to others, because they cannot measure their proximity to other people 
and judge personal space.   Hard to navigate rooms and avoid obstructions. May bump into 
people.

ØHyper  difficulties with fine motor skills: manipulating small objects like buttons or shoe laces. 
Moves whole body to look at something.

Problem: picky eater

Possible reasons: sensitive to taste or texture, or unable to feel food around the mouth. 
Possible solutions: change the texture of food, for example purée it. Slowly introduce different 
textures around the person's mouth, such as a flannel, a toothbrush and some different foods. 
Encourage activities that involve the mouth, such as whistles or bubble wands.

Problem: chews on everything, including clothing and objects

Possible reasons: may find this relaxing, or enjoy the sensation of chewing on the item.

Possible solutions: offer latex-free tubes, straws or hard sweets (chill in the fridge).

Problem: smearing

Possible reasons: may like the texture of feces or not be very sensitive to smells. Possible 
solutions: try and introduce things like jelly, or corn flour and water to handle instead; introduce 
alternative strong-smelling items.

Problem: refuses to wear certain clothes

Possible reasons: may dislike the texture or pressure of clothes on their skin. Possible 
solutions: turn clothes inside out so there is no seam, remove any tags or labels, allow the person to 
wear clothes they're comfortable in.

Problem: difficulties getting to sleep

Possible reasons: may have difficulty shutting down their senses, in particular sight and 
hearing. Possible solutions: use blackout curtains or weighted blankets; listen to music to cut out 
external sounds.

Situated in the muscles and joints, our body awareness system tells us where our bodies are in 
space, and how different body parts are moving. Children with  PDD may experience the following 
differences.

Synaesthesia

Synaesthesia is a rare condition which some people with an ASD experience. A sensory 
experience goes in through one system and out through another. So a person might hear a sound but 
experience it as a colour. In other words, they will 'hear' the colour blue.

 Sensory sensitivity affects behavior of the children with  PDD  they may behave in a way that  
wouldn't immediately link to sensory sensitivities but they may be the underlying cause. Following 
are some examples of how PDD children  behavior may result from sensory sensitivities, and the 
ways to manage.
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Problem: finds it difficult to concentrate in the classroom

Possible reasons: too many distractions like noise (talking, bells, chairs scraping the floor) 

or visual stimuli (people, pictures on the wall). May also find holding a pencil uncomfortable 
(it may feel hard or cold). Possible solutions: position child away from doors and windows so there 
are fewer distractions. If possible use an individual workstation with some screens around it; or use 
classroom furniture to create a distraction-free area for the child. Try different textures to make the 
pencil more comfortable.

Sensory-based therapies are increasingly used by occupational therapists and sometimes by 
other types of therapists in treatment of children with developmental and behavioral disorders. 
Sensory-based therapies involve activities that are believed to organize the sensory system by 
providing vestibular, proprioceptive, auditory, and tactile inputs. Brushes, swings, balls, and other 
specially designed therapeutic or recreational equipment are used to provide these inputs

ØSensory integration therapy It can be fun for kids because it resembles playtime. It usually 
takes place in a  specially designed setting where kids are encouraged to play with balls of 
different sizes, textures and weights. Therapy sessions often involve playing with clay and other 
materials. Children may also be asked to bounce, swing or spin on special equipment. 

ØSpeech and language therapy There are so many parts of language and communication: 
receptive language, meaning understanding what others say and mean; spoken language, putting 
your own words together; pragmatic language, the social conventions like volume of speech and 
the to and fro nature of conversation.

ØSocial Skills Learning Social Stories, the telling of short simple stories to illustrate good social 
skills can be written by parents, teachers and therapists to help children learn.

ØCommunication Augmentative and Alternative Communication

Speech pathologists may introduce systems of communication that assist or replace            
spoken language. Typically these start with pictures of photographs, the best known being PECS, 
Picture Exchange Communication System .

ØOccupational Therapy An occupational therapist who is experienced in working with children 
on the autism spectrum starts with a full assessment of the particular issues of that child. Then a 
program is worked out, this can assist with all sorts of things like:

·Gross motor skills, like running, riding a bike and catching balls

·Fine motor skills like drawing and cutting, using a fork and knife

·Low muscle tone

·Motor planning, the ability to do one movement after the other

ØVideo Modeling For visual learners, video modeling can be a highly effective way to teach 
almost anything. If your child loves watching videos and has ever copied what he or she has 
watched then it is well worth trying video modeling.

ØCognitive Behavior Therapy For older children and especially for teenagers and adults, CBT 
can be a useful tool. CBT is part of most psychologists' toolbox. How we think about something 
changes the way we feel and behave, so to start working on changing the thinking is the first aim 
of CBT.
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ØPsychologists As children enter the school years, having a psychologist to work with can be very 
beneficial. Ideally a family builds a relationship with a clinician before any difficulties occur and 
indeed use the psychologist to prevent problems arising.

Conclusions

 Sensory features are early developing, pervasive, and pan modal, and they affect people with 
PDD individually and differentially throughout their lifetimes. Yet, there is still a need for more 
rigorous and systematic research, particularly with respect to issues of pathogenesis, heterogeneity, 
developmental trajectories, and functional impact of sensory processing problems. More studies are 
required to determine neural mechanisms underlying specific sensory response patterns, and how 
sensory processes transact with other domains over time to enhance or inhibit development. We need 
to further differentiate the extent to which sensory processing abilities in persons with PDD are 
similar or different from other clinical disorders or to typically developing individuals at different 
stages of development. Intriguing questions also remain with regard to the overlap of seemingly 
paradoxical sensory response patterns; thus more research on subtypes and their neurobiological and 
genetic linkages is required. Very few studies include physiological and behavioral/clinical methods 
concurrently, and those that do have had difficulty fully reconciling discrepant findings. Finally, 
there has been limited progress on developing valid assessment tools and translating scientific 
findings into more effective interventions to address sensory processing issues in ways that are most 
beneficial in people's lives.
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Abstract

It is the attitude that indicates as to how effectively and successfully an individual can perform a 
task. Teachers are very responsible resource persons for development of society. If a teacher has 
positive attitude, he will enjoy his work and this will surely develop students and bring about 
achievement. It is essential to create a condition in which teachers inculcate positive and healthy 
attitude for their profession. In the present study, researchers have undertaken survey of Hindi 
and English medium teachers of higher secondary schools. Teacher Attitude Inventory of 
Ahluwalia [2002] is used and modified according to specific condition and given to selected 
teachers teaching Hindi subject. Findings indicate that teachers of both medium have almost 
similar and positive attitude for their profession.

Keywords: Attitude, Hindi Teacher, Teaching Profession.

Introduction

Attitude [1] is a complex mental state involving beliefs, feelings, values and dispositions to act 
in certain ways. An attitude is a hypothetical construct that represents an individual's degree of like 
or dislike for something. Attitudes are generally positive or negative views of a person, place, thing, 
or event— this is often referred to as the attitude object. People can also be have conflicting or 
ambivalent disposition toward an object, that is simultaneously possessing both positive and 
negative attitudes toward the item in question. An attitude is often described as tendency to react 
favourably towards a designated class of stimuli, such as a national or a racial group, custom or an 
institution.”

According to Gara (2010) “An attitude is a dispositional readiness to respond to certain 
institutions, persons or objects in a consistent manner which has been learned and has become one's 
typical mode of response. An attitude has a well-defined object of reference [2]. For example, one's 
views regarding class of food or drink (such as fish, carbonated drink, liquors), sports, mathematics, 
or democracy are attitudes.” 

Kogce et al (2010) state that “Attitude denotes the sum-total of a man's inclinations and 
feelings, prejudice or bias, pre-conceived notions, ideas, fears, threats about any specific topic [3]. 
Thus, a man's attitude about pacificism means here all that he feels and thinks about peace and war. 
It is admittedly a subjective and personal affair.” 

Attitude includes] our ideas with emotional content, our important beliefs, prejudices, biases, 
appreciations, predispositions, and our state of readiness to act and react [4]. A individual has an 
array of attitudes towards diverse objects such as music and art, games and sports, religions, caste, 
ethnic groups, political parties, governments etc. These attitudes are influenced by the individual's 
experiences both planned and random. Shaping healthy attitudes in students is one of the most 
important functions of the educational process in the school.

An attitude is a variable [5] which directly observed, but it is inferred from overt behaviour 
both verbal and nonverbal responses. In more objective term, the concept of attitude may be said to 
connote response tendency with regard to certain categories of stimuli. In actual practice, the term 



'attitude' has been most frequently associated with emotionally toned responses. The deep rooted 
feelings are the attitudes which cannot be changed easily.

Attitude as a concept [6] is concerned with an individual way of thinking, acting and behaving. 
It has very serious implications for the learner, the teacher, the immediate social group with which 
the individual learner relates and the entire school system. Attitudes are formed as a result of some 
kind of learning experiences. These may also be learned simply by following the example or opinion 
of parent, teacher or friend. This is mimicry or imitation, which also has a part to play in the teaching 
and learning situation. In this respect, the learner draws from his teachers' disposition to form his 
own attitude, which may likely affect his learning outcomes.

Literature Review

The attitudes of pre-service teachers studying in Teacher Training Department, Faculty of 
Education, toward teaching profession in terms of several variables [7]. It is determined that 
although a statistically significant difference was found favouring those who had preferred teaching 
profession in the top ten, but no statistically significant difference in terms of gender and year of 
study. Panda B.B. (2001) conducted the study which revealed that the college teachers of Assam and 
Orissa do not differ significantly in their attitude towards teaching profession, irrespective of their 
sex, experience, location and status. Dodeen et al. (2003) found that female teachers have more 
positive attitude than male teachers. Celikoz and Cetin (2004) carried out a study to determine the 
factors affecting the attitudes of Anatolian Teacher Training High School students toward teaching 
profession. They investigated the effects of several variables such as grade, gender, and teaching 
program. As a result, it was determined that all variables led to a significant change in the attitudes 
of these students toward teaching profession. It was observed that regarding teaching profession in 
terms of several variables females were found to have more positive attitudes toward the profession 
than males, and they viewed it as an ideal profession and turned out to be more ambitious as a 
teacher.

Capri and Celikkaleli (2008) investigated the attitudes of 250 pre-service teachers studying at 
Faculty of Education, Mersin University toward teaching profession in terms of the variables of 
gender, program and faculty of study. It was determined as a result of the study that, the attitudes of 
pre -service teachers were significantly affected from gender, in other words, females were found to 
possess more positive attitudes. 

It is determined that gender factor [8] affects the pre-service teachers' attitude towards teaching 
profession. In her study, the female pre-service teachers who were in Turkish Education Department 
were more successful than male pre-service teachers with respect to their attitudes and academic 
success. In addition, according to type of program they graduated from, she found statistically 
significant differences between them.

Kounsar Jan (2016) explained the attitude towards teaching of Arts and Science Teachers and 
Shahla (2015) conducted a Comparative Study among Secondary School Working Teachers 
belonging to Early Adulthood and Late Adulthood Stage covering Attitude towards Teaching 
Profession.

Research evidences as above prove that the attitude of teacher towards their profession and 
their professional satisfaction improves their effectiveness and competencies as teacher. A favorable 
attitude makes the work not only easier but also more satisfying.

Attitude Towards Teaching 

A teacher who has a favourable attitude towards teaching will enjoy teaching. The following 
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are some of the studies which were in line with the above theme. The findings of the previous 
research on Attitude towards Teaching in relation to the selected variables are presented here under: 

It is found that the attitude of those prospective teachers [9] who had completed the two years 
of teacher training programme was significantly improved as a result of their training. It is observed 
that the attitude of student teachers can be improved by student teaching experience provided that 
they are not pretested concerning their attitudes. It is observed that the pre-service elementary 
teachers possessed significantly more negative attitude towards teaching. 

In studies it is found that the female teachers have high attitude [10] towards teaching than the 
male teachers. and that many families see teaching as a good profession for women but not well for 
men. Female teachers had a more favourable attitude towards teaching than the male teacher 
trainees. Male and female student teachers had a favourable attitude towards the teaching. and a 
significant difference in the attitude towards teaching of male and female teacher trainees.

Viswanathappa (2009) in its study found that teachers with lower educational qualifications 
had more positive attitude than those with higher qualifications. The attitude towards teaching 
profession is not significantly related to the qualification of the teachers. It is found that there is no 
significant difference in the attitude of the student teachers with undergraduate and post-graduate 
qualifications towards teaching. 

The attitude towards teaching and the attitude towards training influence achievement [10] and 
revealed evidence that curricula in which student teaches, knowledge and skills grow is significantly 
connected to their learning, and therefore achievement.

It has been suggested that the urban secondary school teachers had higher attitude towards 
teaching profession as compared to the rural secondary school teachers. 

The inexperienced education majors had higher mean scores in attitude towards teaching when 
compared to the mean score of experienced teachers. It is found that age is not significantly 
associated with attitude towards teaching. It is observed that the teachers below 35 years of age have 
a more favourable attitude towards teaching than the middle age group and the high age group. 
However, there was no significant difference between different age groups of teachers with regard to 
their attitude towards teaching. 

The differences between married and unmarried teachers with regard to various class room 
behaviours and attitudes has been studied and the results indicate that the elementary level married 
teachers obtained more favourable scores in class room behaviour and child-centred educational 
view points, while at the secondary school level unmarried teachers obtained more favourable scores 
on the same variable. conducted a study on college teachers and found that the unmarried teachers 
had a significantly more favourable attitude towards teaching than the married teachers. 

The review of literature suggests that there is no work carried out on current topic and there 
exists a need to analyze the attitude aspect of Hindi language teachers in english and medium 
secondary and senior secondary schools. 

Problem: To Study the Teaching Attitude of Higher Secondary School teachers of Hindi 
Subject. 

The problem can be split up in different parts to achieve the analysis of attitude of teaching 
Hindi language in different medium of instruction schools. 
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Objectives

1. To study teaching attitude towards teaching profession of higher secondary Hindi Medium 
school teachers teaching Hindi language subject.

2. To study teaching attitude towards teaching profession of higher secondary English 
Medium school teachers teaching Hindi language subject.

3. To compare teaching attitude towards teaching profession of higher secondary Hindi & 
English medium school teachers teaching Hindi language subject.

Hypothesis

There is no significance difference between teaching attitudes towards teaching profession of 
higher secondary Hindi & English medium school teachers teaching Hindi language subject.

Research Design 

Sample and Population:

Sample consists of twenty five (25) Hindi & twenty five (25) English medium teachers of 
higher secondary schools situated in Noida, Ghaziabad, NCR. On an average a school has four to 
five teachers to cater the need of teaching Hindi subject in 9-12 standard. Six Hindi medium and six 
English medium schools are approached to get the data. These teachers are teaching Hindi language 
subject to students in standard 9 to 12 for the session 2017-18, and the data is collected during the 
month of August September 2017. Teacher Attitude Inventory (TAI) of Dr. S.P. Ahluwalia is 
provided to teachers teaching Hindi language subject in higher secondary schools.

'Teacher Attitude Inventory' (TAI) used to collect data from sample teachers of higher 
secondary schools. Teacher Attitude Inventory is a Likert instrument consisting of 60 statements. 
Each statement that pertain to a particular aspect of prospective and practicing teacher's professional 
attitudes towards teaching Hindi as a language subject. These aspects are –

1. Attitude towards teaching profession.

2. Attitude towards classroom teaching.

3. Attitude towards child centered practices.

4. Attitude towards pupils.

5. Attitude towards educational process.

6. Attitude towards teachers.

Tools Used

Responses are made on a 3-point scale and the response categories assigned weights from 0 to 
2 (total three weights: 0,1,2). The statistical method used in testing of the hypothesis is t-Test for 
estimating the significant difference between mean attitude scores of two groups (Mangal, 2002). 
The two tailed test is used for this purpose. The Mean (M), Standard Deviation (SD), Standard Error 
of Difference between Means (SEM), Degree of Freedom (DF), and T-Values (Significance of 
Difference between two means) of attitude scores of two groups are calculated and represented in 
tabular form. This TAI appears to have reasonably high reliability and validity. The contents of its 
item seem appropriate for the purpose of research with teachers.
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Scoring of completely fill response sheet was done and scores were used for statistical 
analysis. Mean is used to evaluate average performance of Hindi & English medium school teachers 
about their teaching attitude towards teaching profession. The standard deviation (t-Test) is used for 
comparing attitude towards teaching profession of Hindi & English medium teachers on different 
aspects of Hindi language subject teaching. t-Test is also used as the test of significance of the 
difference between means of Hindi & English medium teachers teaching Hindi subject.

Result Analysis and Interpretation

Scores obtained on different scales of TAI sheet, of Hindi & English medium sample Hindi 
language teachers of higher secondary schools were tabulated in form of frequencies. In order to test 
the significant difference between attitude towards teaching profession of Hindi and English medium 
teachers mean, standard deviations, and t-ratios are calculated. For analyzing and comparing 
attitudes of Hindi & English medium teachers of higher secondary schools, results of statistical 
analysis are shown in Table 1 and Table 2.

Table 1: Primary Data of 60 questions answered by 25 teachers each of English and Hindi 
medium Schools

Table 2 : Statistical Analysis of the Data
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SAMPLE N Agree Undecided Disagree Total 
Questions  

Hindi Medium 
Teachers 

25 25  20 15 60 

English  Medium 
Teachers 

25 20  15 25 60 

Total 50 45  35 40  

SAMPLE N MEAN 
ATTITUDE 

SCORE 

SD SEM 

Standard 
Error of 
Difference 
between 
Means 

DF  t-TEST 

VALUE  

LEVEL OF 
SIGNIFI-
CANCE  

HYPOTHESIS  

Hindi 
Medium 

2
5 

6.2 2.5
6 

1.81 4
8 

 

5.64 

Significant at 
0.01  

level 

 

Accepted 
English 
Medium 

2
5 

6.0 2.5
6 

1.81 

 



Result indicates that mean of Hindi medium teachers is slightly higher than English medium 
teachers. It shows that comparatively Hindi medium teachers have more positive teaching attitude. 
There is less deviation of scores from mean in case of Hindi medium teachers then that of English 
medium teachers.

The calculated t-value is found to be 5.64 which is not significant at 0.01 level with 48 degree 
of freedom (DF). This indicates that the null hypothesis is accepted at this level. This also indicates 
that there is no significant difference between Hindi and English medium teachers teaching Hindi 
language subject.

Suggestions

(i) Staff development program in Hindi language teaching must be compulsory for each 
teacher after every 2-4 years interval.

(ii) Nature of work sheets must be renewed, changed and added to keep pace with changing 
times. 

(iii) Professional skills including digital techniques of teaching language must be adopted. 

(iv) Promotional opportunities must be provided for language teachers as well to keep up 
potential and efficiency. 

Conclusion

Both Hindi & English medium teachers have positive attitude towards teaching Hindi language 
as their profession. But Hindi medium teachers have higher attitude towards teaching profession than 
English medium teachers. Hindi language teachers in both medium of instruction accept that 
student's personal, moral and cultural development can be done by educating them properly. They 
accept that teaching is the best profession for them and they feel proud to be a teacher. After joining 
teaching profession, both Hindi & English medium teachers felt that their level of self-confidence 
has highly increased. Both Hindi and English medium teachers appreciated and promoted innovative 
and interactive Hindi language teaching. They also promoted child-centered education in teaching 
Hindi language. All activities (curricular, co-curricular or extracurricular) done by students should be 
evaluated for proper assessment of any student. It is teaching through which good and progressive 
social environment can be created and improved.

It may be concluded that all teachers have positive and healthy attitude for their profession. 
There are indications that teacher's attitudes have a positive relation with success in teaching. The 
attitude of teachers towards teaching is significantly correlated with teaching success. 
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Abstract

 Vocabulary is very essential in conveying messages, and only grammar is not sufficient in 
learning any language. Knowing a language requires knowing its vocabulary. Nowadays, there 
is a clear shift of the importance from grammar to vocabulary since vocabulary is the starting 
step to acquire any language. In country like India where English is positioned as second or 
foreign language, it is important to teach vocabulary effectively and innovatively. Teaching 
vocabulary through drill and practice will not be efficacious, for that news ways needs to be 
espouse were the centre role is played by the students. This paper accentuates the concept and 
meaning of vocabulary, its importance in second language. It also underlines on the types of 
vocabulary and ways to teach vocabulary.

Keywords: Vocabulary, second language (English), innovative ways

Introduction 

Vocabulary learning is an important and indispensable part of any language learning process. 
Vocabulary of a language is just like bricks of a high building. Despite quite small pieces, they are 
vital to the great structure. Wilkins rightly says, “Without grammar very little can be conveyed....but 
without vocabulary nothing can be conveyed”. Taylor (1990) defines Vocabulary as the entire stock 
of words belonging to a branch of knowledge or known by an individual. He also states that the 
lexicon of a language is its vocabulary, which includes words and expressions. According to Procter 
(1996), the word vocabulary means “all the words used by a particular person or all the words which 
exist in a particular language or subject”. Vocabulary (the knowledge of words and word meanings) 
is one of the key building blocks in learning a new language. The more words a learner knows the 
more they will be able to understand what they hear and read and the better they will become at 
expressing what they want to when speaking or writing. The larger a student's vocabulary becomes, 
the easier it will be to connect a new word with words they already know. 

Vocabulary learning is a complex and gradual process. Because of this reason, it will be 
appropriate to use different approaches in the activities. The important point of the vocabulary 
learning is the necessity of learning the words with different aspects. If a person's vocabulary 
knowledge is richer, then s/he can better understand the structure of the second language. Vocabulary 
teaching and learning is a constant challenge for teachers as well as students because historically 
there has been minimal focus on vocabulary instruction in the ESL classroom. Due to this, an 
increased emphasis on vocabulary development is crucial for the English language learner in the 
process of language learning. 

Importance of Vocabulary in Second Language

Vocabulary knowledge is often viewed as a critical tool for second language learners because a 
limited vocabulary in a second language impedes successful communication. Underscoring the 
importance of vocabulary acquisition, Schmitt (2000) emphasizes “lexical knowledge is central to 
communicative competence and to the acquisition of a second language”. Researchers such as 
Laufer & Nation (1999); Maximo (2000); Read (2000); Gu (2003); Marion (2008) and Nation 
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(2001) have realized that the acquisition of vocabulary is essential for successful second language 
use and plays an important role in the formation of complete spoken and written texts. 

Vocabulary of a language is just like bricks for constructing a building. Like bricks, they are 
vital for the building of a language. Language is made up of words. If we want to use language 
effectively, we must have good stock of vocabulary. In English as a second language (ESL) learning 
vocabulary items plays a vital role in all language skills (i.e. listening, speaking, reading, and 
writing). Thornbury opines (2002) “If you spend most of your time studying grammar, your English 
will not improve very much. You will see most improvement, if you learn more words and 
expressions. You can say very little with grammar, but you can say almost anything with words”. 
Rivers & Nunan (1991), furthermore, argue that the acquisition of an adequate vocabulary is 
essential for successful second language use because without an extensive vocabulary, we will be 
unable to use the structures and functions we may have learned for comprehensible communication. 
Channell (1998) stated that vocabulary teaching should be viewed as a separate area in teaching a 
foreign language because vocabulary is vital for improving language proficiency. Carter (1992) also 
found that the need for much more vocabulary to be taught and learned as a separate activity rather 
than, say, part of a grammar or reading lesson.

Types of Vocabulary

Some experts divide two types of vocabulary: active and passive vocabulary. Harmer (1991) 
distinguishes between these two kinds of vocabulary. The first kind of vocabulary refers to the one 
that the students have been taught or learnt and which they are expected to be able to use. 
Meanwhile, the second term refers to the words, which the students will recognize when they meet 
them, but which they will probably not be able to pronounce. Hatch & Brown (1995) divided two 
kinds of vocabulary, namely receptive vocabulary and productive vocabulary.

Receptive vocabulary is words that the learners recognize and understand when they are used 
in the context, but which they cannot produce. The learners recognize vocabulary when they see or 
meet in reading text but do not use it in speaking and writing. 

Productive Vocabulary is the words, which the learners understand, can pronounce correctly 
and use constructively in speaking and writing. It involves what is needed for receptive vocabulary 
plus the ability to speak or write at the appropriate time. Therefore, productive vocabulary can be 
addressed as an active process, because the learners can produce the words to express their thoughts 
to others. 

1. Fully contextualizing: reading, listening, speaking, and writing; 

2. Adaptable: structured reviewing. 

Ways of Teaching Vocabulary

The classroom is enriched with students of different intellectual abilities and diverse back 
grounds likewise their need differ too, so the teacher is required to perform and adopt multiple ways 
while teaching vocabulary to the students. The ways should be adopt such, that it brings fun, interest 
and curiosity among the children to learn vocabulary actively. There are many ways to teach 
vocabulary. These are:

§Using concrete object: Teacher in the classroom play a vital role of friend, philosopher, guide, 
facilitator, organizer and enthusiasm generator and the role can be effectively played by a 
teacher who is also a psychologist and able to understand the development level of child using 
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concrete object for teaching vocabulary is the one of the best way to child of early age. 
Through concrete, we mean object which a child can see and touch and relate to the real life. 
Showing a 'pen' in a classroom for teaching its alphabets through concrete object will be more 
effective than just speaking it.

§Drawing/ Pictures/ Flashcards: Blackboard/white board can be used effectively to teach 
second language. Teacher can draw images, pictures on it if it is not possible to bring real 
object in the classroom. 

§Synonyms and antonyms: Some words can be taught well by giving its opposite meaning or 
similar meaning too. Like the word good can be contrast with bad. 

§Umbrella terms/words: Teaching new words can be parallel with similar words so that they 
can enrich their vocabulary.

§Expression, mime and gesture: Many words can be introduced through mime, expressions, 
and gestures. For example, adjectives: sad, happy; mime: taking a hat off your head to teach 
hat and so on.

§Language games: As we, all know children love to play games. Therefore, a smart teacher 
should adapt this approach too in vocabulary teaching in second language classroom. Here 
teacher make student comfortable and lower his anxiety and making acquisition of vocabulary 
more likely. Some language games for vocabulary development are Bingo, Act it out, Spelling 
puzzle, Jumbled words, Match with correct, Odd on out etc.

§Guess what from context: This technique encourages students to take risks and guess the 
meanings of words they do not know as much as possible. This will help them build up their 
self-confidence so that they can work out the meanings of words when they are on their own. 
Teachers can assist them in giving clues to pupils to establish meanings such as through 
illustrations, similarity of spelling or sound in the mother tongue, and general knowledge.

§Translating words: Teaching second language to students is not easy. Students come to 
different socio-cultural background, so to overcome this barrier the teacher can even make use 
of mother tongue to translate the meaning of words so that students can relate to the words.

Role Played by Teacher in Classroom for Teaching Vocabulary

According Rivers (1989) in order to decide which technique to use, the teacher should see 
whether the chosen techniques:

·Achieves the objectives, 

·Maintain the interest and enthusiasm of the learner and 

·Suits to all types of students.

McCarthy (1990) argues “No matter how well the student learns grammar, no matter how 
successfully the sounds of L2 are mastered, without words to express a wide range of meanings, 
communication in an L2 just cannot happen in any meaningful way”. Richards (1976) listed the 
different things teaching need to know about a word before we can say that they have taught it. 
These include:

1. The meaning(s)of the word

2. Its spoken and written forms
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3. What “word parts” it has (e.g., any prefix, suffix, and “root” form)

4. Its grammatical behavior (e.g., its word class, typical grammatical patterns it occurs in)

5. Its collocations

6. Its register

7. What associations it has (e.g., words that are similar or opposite in meaning)

8. What connotations it has

9. Its frequency

The NRP's (NICHD, 2000) synthesis of vocabulary research identified eight findings that 
provide a scientifically based foundation for the design of rich, multifaceted vocabulary instruction. 
The findings are:

ØProvide direct instruction of vocabulary words for a specific text. Anderson and Nagy (1991) 
pointed out “there are precise words children may need to know in order to comprehend 
particular lessons or subject matter”.

ØRepetition and multiple exposures to vocabulary items are important. Stahl (2005) cautioned 
against “mere repetition or drill of the word”, emphasizing that vocabulary instruction should 
provide students with opportunities to encounter words repeatedly and in a variety of contexts.

ØVocabulary words should be those that the learner will find useful in many contexts.

ØInstruction of high-frequency words known and used by mature language users can add 
productively to an individual's language ability (Beck, McKeown & Kucan, 2002). Research 
suggests that vocabulary learning follows a developmental trajectory (Biemiller, 2001).

ØVocabulary tasks should be restructured as necessary, “Once students know what is expected of 
them in a vocabulary task, they often learn rapidly” (Kamil, 2004).

ØVocabulary learning is effective when it entails active engagement that goes beyond definitional 
knowledge. Stahl and Kapinus (2001) stated, “When children 'know' a word, they not only know 
the word's definition and its logical relationship with other words, they also know how the word 
functions in different contexts.”

ØComputer technology can be used effectively to help teach vocabulary. Encouragement exists 
but relatively few specific instructional applications can be gleaned from the research (NICHD, 
2000).

ØVocabulary can be acquired through incidental learning. Reading volume is very important in 
terms of long-term vocabulary development (Cunningham & Stanovich, 1998). In later work, 
Cunningham (2005) further recommended structured read-alouds, discussion sessions and 
independent reading experiences at school and home to encourage vocabulary growth in 
students.

Conclusion 

Learning vocabulary is a part of learning any language, one should think of the way to achieve 
that goal. The traditional methods for learning unknown vocabularies have not been so successful 
and students as well as teachers are tired of the routine ways of teaching words. The teacher must 



keep in mind that a student is an individual and that every student is unique one and it needs to be 
taken into account while developing material as well as developing any session. It is important for 
teacher to implement appropriate method in teaching vocabulary for children. Use of visual like 
poster, flashcards, realia etc. or use of physical activities, competitions, role play etc. also contribute 
in the development of vocabulary of second language. Language games uses both visual and aural 
channel and activate language production. They learn better when they are active. So teaching of 
vocabulary must meet the needs of diverse learners though they belong to a collectivist culture, and 
not expect learners to use the same approaches to learning just because the teacher uses an approach 
to teaching that views all learners as homogenous. Moreover, in view of diverse learning style and 
preferences the students display more interest and benefit in which they themselves are actively 
involved. Likewise teacher should understand the need and cater them through different and 
innovative ways for best output. 
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Abstract

Mental Haze……Is this learning disability, mental retardation, or other mental health illness? 

The answer to this question is…..  “No”. It appears that it is a mental illness but actually it is 

NOT. However there is no clear definition of the term mental haze. It is an impaired mental state. 

It is commonly known as 'Mental Fog' or 'Brain Fog'. In medical terms we can define it as mental 

impairment, confusion, poor memory or an inability to concentrate. Mental haze impairs the 

ability of a child to complete school work, productive work, participation in social activities and 

thus hampers the overall development of a child. Children with hearing impairment are already 

deprived in receiving audio signals. They show more emotional and behavioural problems than 

hearing children. Due to lack of auditory sense hearing impaired students have problems in 

perception, attention, language and comprehension. They have more chances of going through 

mental haze. Although mental haze is a temporary phase but if not handled properly it may last 

longer and create severe mental illness. In the present study an effort is made to assess the 

prevalence of mental haze among adolescent with hearing impairment.

Key words: Mental haze, Adolescent with hearing Impairment

Introduction

Mental Haze is commonly known as “Mental Fog” or “brain fog”. However there is no clear 

definition of the term mental haze. It is an impaired mental state. Medically it is often labeled as 

mental impairment, confusion, poor memory or an inability to concentrate. The activity of brain is 

largely due to the propagation of electrical impulses in the nerve cells that constitute the brain matter. 

It is therefore possible that brain fog is due to some impairment in brain activity, coupled with the 

effect of imbalance in neurotransmitters (brain hormones), and impaired energy production within 

the brain and/or low oxygen and glucose supply to brain cells. There can be several reason for 

mental haze. Mental Haze is a transient symptom or collection of symptoms. It comes up 

occasionally, lasts for a short period of time. 

Mental haze is avoidable and treatable. It is a clouding of consciousness. It is mild or less 

severe than a delirium. The sufferer experiences a subjective sensation of mental clouding. The 

sufferer couldn't think of the words that he wanted to say and the writing process is taking 

significantly longer than it probably should. Mental haze impaired the ability to complete school 

work, productive work, participation in social activities. But in adolescents unresolved conflicts are a 

big reason for mental haze. Mental Haze starts from unresolved conflicts of human being which 

create stress, anxiety, depression, multitude of self defending behaviors and low self esteem. These 

all symptoms create mental haze. 
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Causes

 Mental Haze is a transient symptom or collection of symptoms. It comes up occasionally, lasts 
for a short period of time and usually we can clearly identify the cause. Some physical causes are:

·Insufficient sleep

·Alcohol overindulgence

·Illicit drug use

·Prescription drug use

·Low blood glucose or oxygen

·Due to some brain diseases

Mental causes are:

·Suppressed emotions

·Mental stress

·Mental exertion

·Emotional conflict

·Highly addictive behavior

·Long term porn addiction

·Bad beliefs

·Emotional stress

 It is avoidable and treatable. It is a clouding of consciousness. It is mild or less severe than a 
delirium. The sufferer experiences a subjective sensation of mental clouding. The sufferer couldn't 
think of the words that he wanted to say and the writing process is taking significantly longer than it 
probably should. Mental haze impaired the ability to complete school work, productive work, 
participation in social activities. In the present study main concern is with unresolved conflicts and 
emotional stress, which occurs frequently in adolescent. 

Adolescent stage of life is a transition stage from childhood to adulthood. So in this stage 
mental haze can be done by suppressed emotions, mental stress, emotional conflict, highly addictive 
behavior with something or someone, long term porn-addiction and bad beliefs etc.
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Unresolved 
conflicts

ØBlank states of mind

ØA feeling of being disconnected

ØConfusion

ØLack of clarity

ØLack of concentration and focus

ØMemory loss

ØFail to do simple calculations

ØLow self esteem

MENTAL 
HAZE



Emotional and social behavioral problems in adolescent with hearing Impairment

Children with hearing Impairment (CWHI) have problems in perception, comprehension and 
language. They also shows more emotional and behavioral problem than normal hearing children, 
also reported in a study “Mental health of Deaf and hard of hearing Adolescents: Watt e students 
Say” conducted by P. Margaret Brown and Andrew cornes (2015). So they have more chances to 
have mental haze. And further which enhance the difficulties of CWHI. Students with hearing 
impairment in adolescent period of life normally show following emotional and social behavior:

ØCrisis of self identity

ØConflicts due to language problem

ØSocial phobias

ØGreater degree of impulsivity

ØDelayed development of social maturity

ØProblem in incidental learning within school and family context

ØDifficulties in abstract thinking and problem solving

ØProblem in forming peer relationship and development of self esteem

The most significant affected domains by long term mental haze

Long term mental haze can affect the following process of a person. There is a lack of auditory 
sense in adolescent with hearing impairment. Due to lack of auditory sense hearing impaired 
students have problems in perception, attention, language and comprehension. So they have more 
chances to produce the symptoms of mental haze. It will also be more distressing, because they have 
more conflicts due to their hearing loss. 

ØPerception

Mental hazing creates confusion among students that what is right and what is wrong. If they 
choose wrong direction and attracted towards bad things, it influence them for short period of 
time. They get meteoric pleasure for some time. So they think that it is a valuable thing. They get 
started to perceive things negatively. 

ØAttention

Due to mental haze hearing impaired adolescent feel difficulty in paying attention.

ØThought process

ØComprehension

ØLanguage 

Objective: The objective of the present study is to assess prevalence of Mental Haze in 
Adolescent with hearing impairment.

Working Definition of the Key terms

Mental haze

In the present study mental haze is defined as a state of mind in which one cannot perceive 
things clearly and mind becomes hazy. When the polluted environment creates a layer in the mind of 
human beings and so perception of a person becomes hazy. Student's performance in inventory has 
determined his / her level of mental haze.

Adolescents with hearing impairment 
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In the present study, adolescents with hearing impairment referred as those 12 to 18 year old 
children having the hearing loss of 60dB or more in better ear for the conversational range of 
frequencies as per PWD Act and enrolled in special schools.

Delimitation of the Study

1. The study has been conducted in Varanasi district of Uttar Pradesh only.

2. The study has been conducted on the enrolled children with hearing impairment only.

3. The study has been conducted on adolescent only.

4. As the sample was children with hearing impairment, it is very difficult to communicate one to 
one in group so small sample has been taken for study.

Review of Literature

Reviews on Mental health Problems of Children with hearing Impairment

ØA study “Hearing Impairment and Psychopathological disorders in children and 
adolescents: review of the recent literature” conducted by Bailly D., Decoulvdelenclave 
M.B., Lauwerier L. ( 2003 ) in France with the aim to examine the relationships between 
hearing impairment and mental health and the effect of impaired communication on family 
development. This study shows that 

ØA study “Hearing Impairment and Psychopathological disorders in children and 
adolescents: review of the recent literature” conducted by Bailly D., Decoulvdelenclave 
M.B., Lauwerier L. ( 2003 ) in France with the aim to examine the relationships between 
hearing impairment and mental health and the effect of impaired communication on family 
development. This study shows that 

vAuditory impairment may be a marker for brain damage in autism. 

vAnd shows that high rates of depression and anxiety disorders, particularly social 
phobias in deaf and hard of hearing children and adolescents.

vIt also reported that CWHI shows greater degree of impulsivity than hearing children.

ØKeating et al. (2005) state “striving to belong to a particular group, especially during 
ritualized initiations, may result in the justification of that effort, thereby inoculating 
individuals against any dissonant cognition they may harbor concerning the consequences 
of group membership” (p. 104). Especially when one is moving away from home for the 
first time, the idea of belonging and feeling accepted amongst one's peers may triumph 
over any fears new pledges may initially face. While some may see the initiation process 
as harmful and overall negative, others may push aside this fear in order to actually raise 
their self-esteem and confidence amongst their peers.

ØMany cognitive processes could be negatively impacted due to hazing, such as self-
esteem, moral and identity development. Though many students who decide to go through 
with the recruitment process perceive Greek organizations as beneficial, rarely do they 
consider the negative implications of hazing Through their study, however, Keating et al. 
(2005) found that both men and women who experienced “severe” induction activities 
were more likely to have an increased dependency on their fellow peers, feeling 
uncomfortable when left alone (p. 107).

ØIn a study of United States survey 11,482 college students ages 18-25, 55% of those 
involved in clubs, teams, and organizations experience hazing (Allan and Madden, 2008). 

48 | SPIJE, Vol.7, No.2, July 2017



ØP. Margaret Brown and Andrew Cornes (2015) conducted a study “Mental Health of Deaf 
and Hard of Hearing Adolescents: What the students Say” in Australia. This study 
investigated mental health problems of 89 deaf and hard of hearing adolescents in New 
South wales, Tasmania and Western Australia. Result shows that overall Deaf and hard of 
hearingstudents reported increased levels of mental health problems compared with 
hearing peers. A binary logistic regression analysis showed that the language used at home 
was a significant predictor of mental health problems. Further this study shows that:

v39 % students were in the clinical range compared with 14% for hearing counterparts.

v40 % of students reported internalizing problems.

v37 % reported externalizing problems.

vInternalizing problems were mainly comprised of somatic complaints and withdrawn 
behavior.

vExternalizing problems consisted of rule- breaking behavior and aggression.

v28 % of the students reported social problems.

v21 % thought problems.

vAnxiety, depression and attention problems were the least common.

ØA study “Emotional and Behavioral difficulties in Children and Adolescents with Hearing 
Impairment: a systematic review and meta-analysis” by Jim Stevenson and all conducted to 
estimate the extent to which children and adolescents with hearing impairment show higher rates 
of emotional and behavioral difficulties compared to normally hearing children. Meta-analysis 
was conducted on the weighted effect sizes obtained for studies adopting the Strength and 
Difficulties Questionnaire (SDQ) and on the unweighted effect size for non SDQ studies. Result 
shows that children and adolescent with hearing impairment have scores on emotional and 
behavioral difficulties measures about a quarter to a third of a standard deviation higher than 
hearing children.

ØA cross-sectional study on behavior and social aspects of deaf and dumb children in Ahmedabad, 
India by Dr. Krunal G. Varia1, Dr. Niti J. Talsania2 (2015). This study reported that out of Total 
687 deaf and dumb children there were 415 (60.41%) boys and 272 (39.59%) girls. Most of the 
children 412 (59.97%) suffers from deafness due to genetic causes. 153 (22.27%) children were 
depressed while 306 (44.54%) children had aggressive nature. 68 (9.89%) children had 
geographical restriction imposed by their parents.  Conclusion: Most of deaf and dumb children 
have aggressive nature. They need more social support and warmth at home and at institute by 
parents, faculties as well as from community.

Research Methodology

Research Approach

In this study a Mixed Approach (combination of qualitative and quantitative research) has been 
used.

Research method: Research method for this study is Survey type.

Population, Sample and Sampling Method

Population- The population for this study was Adolescent Students with hearing Impairment 
studying in the Special Schools of Varanasi.
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Sample - 28 Adolescent Students with hearing Impairment of special school have been taken 
for the study.

Sampling technique- Purposive sampling technique

Tools

1. Mental Haze Inventory – A self made Inventory for Mental Haze in Hindi has been 
constructed to assess the probability of mental haze of adolescent with hearing 
impairment. This tool has been constructed for all adolescents, but sentences of questions 
are framed specifically to consider the language of hearing impaired children. So that they 
can also understand the inventory. This tool is based on those symptoms of mental haze 
which can occur at adolescent stage and if these symptoms sustain for long time then it 
can be convert into mental illness. There are nine dimensions and 35 questions in the 
inventory. There are three levels i.e.    

Table: Level of Mental Haze

1. Interview: A list of twelve questions has been prepared for structured interview of parent of 
Hearing impaired students.  

2. Observation: The behavior of adolescent with hearing impairment is observed by the 
researcher.

Data Collection: Data has been collected by using the above mentioned tools. First of all, 
good rapport has been established with the subjects by the researcher.  Researcher has spent 
sufficient time with the subjects. 

·Data has been collected by the researcher in Bimal Chandra Ghosh special school for deaf 
in Varanasi through Mental Haze Inventory. Sign language is used to explain questions to 
hearing impaired students. Filled in inventory has taken by the researcher.

·Interview of parent has been taken in special school and their home.

Result and Discussion:

On the basis of scoring, adolescents with hearing impairment are found in following three 
levels of mental haze.

Table:  Adolescents with hearing Impairment at different levels of mental haze
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Table shows that out of 28 adolescents with hearing impairment, 5 adolescents with hearing 
impairment have low level of mental haze, 10 adolescents with hearing impairment are in average 
level of mental haze and 13 adolescents with hearing impairment are in the high level of mental haze. 
It indicates higher range of adolescents with hearing impairment having high level of mental haze.

Graph shows that very less number of adolescents with hearing impairment is in the low level 
of mental haze; however more adolescents with hearing impairment are at high level. If we see the 
total number of adolescents with hearing impairment at average level, it is also higher than low level 
of mental haze. Symptoms of average level of mental haze can be increase in adverse condition of 
adolescent with hearing impairment. 

The study reveals that many adolescents with hearing impairment have high level of mental 
haze. Most of Parent of those adolescents with hearing impairment also told about hazing in the 
mind of their child during interview. Most of the parent told that their son/ daughter show: 

·blank state of mind

·Intrapersonal conflicts in their mind related to their hearing loss or inability to listen

·Interpersonal conflicts between hearing people and their son/daughter

·Conflicts due to language problems in education

·less consciousness

·feeling of being disconnected

·Confusion

·Lack of clarity

·Lack of concentration and focus

·Lack of Memory 

·Fail to do simple calculations

·Low self esteem

Which are collectively the symptoms of mental haze. 
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These are also seen in previous studies that children with hearing impairment have more 
mental health problems. It is supported by the study of P. Margaret Brown and Andrew Cornes 
(2015) “Mental Health of Deaf and Hard of Hearing Adolescents: What the students Say” in 
Australia. This study investigated mental health problems of 89 deaf and hard of hearing adolescents 
in New South wales, Tasmania and Western Australia. Result shows that overall Deaf and hard of 
hearing students reported increased levels of mental health problems compared with hearing peers. 
39 % students were in the clinical range compared with 14% for hearing counterparts, 40 % of 
students reported withdrawn behavior, 37 % reported rule- breaking behavior and aggression, 21 % 
thought problems and Anxiety, depression and attention problems.

Hearing impaired students have the main problem in speech, language and communication. So 
they face more problems in understanding the language of others. Especially those hearing impaired 
students have more problems, who were the children of hearing parents. They can't understand their 
parents and find difficulty to make them understand, so they remain lost sometimes. Among them 
one of the parents told that sometimes their daughter talks to birds. The reason behind this can be 
that her parents are not paying attention towards their hearing impaired daughter. Her father also 
beats her. So she feels disconnected and like to talk to animals instead of persons surrounds her. 

Parents feel difficulty to understand the instructions due to this communication problem, so 
hearing impaired students are always confused. They cannot remember things easily. In the present 
study it is found that maximum students have weak memory. Sometimes it appears that they are 
being in the state of inanity. Sometimes we could find emptiness in them. Their parents also shared 
this with the investigator. Among them a father told that his daughter has weak memory and feels 
lost sometimes. One of the mother told that her son always keeps telling in sign language, “why can't 
I hear?”, “why can't I speak?”, “why am I studying? At adolescents stage every adolescent has same 
feeling that why am I studying?

When we talk about the dimension addiction to internet in the present study, it is found that 
hearing impaired students selected for the study were not addicted to internet as they didn't have this 
facility at their home. But among them some students like to play games in mobile and watching 
movies. Especially boys told that they like to play games and wandering around with friends. 
However girls were interested in watching movies and using Facebook. A mother said that her son 
always plays games and don't pay attention in studies, when his friends come to home then he goes 
out to play with them. She also informed this problem to his teachers. It is a common problem of 
girls and boys at adolescent stage. Now a day's several people from childhood to adult are being 
addicted to internet, which creates hazing in mind.

Thus we can see that hearing impaired students at adolescent stage also face this type of 
problems, which enhance their disability and probability of mental haze also increases. If we help 
the students to make them understand that they are not disabled but learn, speak and write differently 
then it will be helpful for their personality development.

Inferences from the Studies

These are some inferences which we can conclude from present study and several other studies 
related to mental health problems in adolescent with hearing impairment, which are mention in 
review of literature.

ØLanguage development involved in the social skills that are critical in adolescents.

ØHearing impaired children have more psychosocial problems than hearing children.

ØHI children have more mental health problems than hearing children.

ØLanguage used at home is a significant predictor of mental health problems.

ØThe unique patterns of social and emotional development seen in deaf and hard of hearing 
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children may predispose them to increased psychological distress.

ØDeaf children of deaf parent have less psycho-social problems than deaf children of 
hearing parent.

ØIn a national survey of Australia, it is mentioned that 14 % children and adolescents were 
categorized in the clinical range in which 2500 to 3000were deaf and hard of hearing with 
mental health problems.

ØPresent study reveals high probability of mental haze in adolescent with hearing 
impairment.

Conclusion:

Mental haze can be converted into serious mental illness. Adolescents with hearing impairment 
have lots of mental health problems. Mental haze starts from unresolved conflicts. If we give any 
training to resolve their conflicts at early stage then they can resolve their conflicts and life problems 
easily. Every person faces problems in their life. Person with hearing impairment face some more 
problems in their life due to hearing loss and language problems. At adolescent stage they feel physical 
and mental change. At that time we can mould them in positive direction by developing the habit of 
positive thinking. So we can give any training to solve their intrapersonal and interpersonal conflicts. By 
this way we can reduce the prevalence of mental haze in adolescent with hearing impairment.
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An Analysis of Pre-School Teacher's and Student Teacher's Attitude 
towards Inclusion and Their Self- Efficacy

Seema Singh

Abstract

      The study investigates Pre-School Teacher's and Student Teacher's Attitude towards 
Inclusion and their Self- Efficacy. The study was confined to the sample of 100 teachers 
consisting of 50 student-teachers and 50 pre-school teachers of Agra city. Teachers' Attitude 
measured by Teacher's Attitude Towards Inclusion Scale  developed by Fathi Rezk El- Ashary 
(2009), and Teacher's self-Efficacy measured by Teacher Efficacy for Inclusive Practice (TEIP) 
scale is designed by Umesh Sharma, Tim Lorman, Chris Forlin (2003). There exists significant 
difference between pre-school teacher's and student teacher's attitude towards inclusive 
education. There exists significant difference between pre-school teacher's and student teacher's 
self-efficacy towards inclusive education. There exists significant relationship between self-
efficacy and attitudes towards inclusion. It is clear that Pre-school teachers group have more 
positive attitude towards inclusive education in comparison to Student teachers group and Pre-
school teachers group have higher self-efficacy towards inclusive education in comparison to 
student teachers group. Attitude and self-efficacy are highly correlated in pre-school teachers 
group in comparison than student teachers group.

Key words: Analysis, Pre-School Teachers, Student Teachers, Attitude, Attitude towards 
Inclusion, Inclusion, Self- Efficacy 

Introduction

      Modern traditional education practices respect the fact that individual students, all come to 
school with different abilities and backgrounds (Burrello, Lashley, &, Van Dyke, 1996). If a student 
starts to fail in school, it is the school's responsibility to provide interventions and remediation to 
assist the student. These intervention services often referred to as special education, often take place 
in resource rooms outside of the general education class room (Burrello, et al.). Students then are 
able to return to the general education class room once they have caught up and can perform to the 
level of the students in the general education class room. Many teachers who learned and have 
taught using traditional approaches assume that all students learn in the same way, at the same time, 
and the same content with no modifications or adaptations; to these teachers this is considered the 
"fair" way to practice education, teaching all students in the same way (McLeskey &Waldron, 2000).

Inclusive practices allow all students to attend the school they would attend if they did not have 
a disability, and no student can be denied placement because of a disability unless they are a danger 
to themselves or other students (Burrello, Lashley, & Van Dyke, 1996) 

Need and Importance of the study

The National Policy on Person With Disabilities (2006) asserts that inclusive educational 
concerns special educational applications based on the principle that individuals requiring special 
education continue their education together with their peers without handicaps in institutions of 
preschool, primary, secondary and non-formal education and where support services are offered.

It has been conceived that early intervention is an important factor in ensuring the children's 
socialization and adaptation to the society, (Cole, Dale & Mills, 1991). According to Bandura (1997), 
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teachers' perceived efficacy influences both the kind of environment that teachers create for their 
students as well as their judgments about different teaching tasks they will perform to enhance 
students learning. Teacher efficacy is also associated with improvement in attitudes towards teaching 
in inclusive classrooms. 

     The National Policy recognizes that persons with disabilities are valuable human resource 
for the country & seeks to create an environment that provides them equal opportunity protection of 
their rights & full participation in society. So the researcher of the present study has decided to take, 
this problem for the purpose of research. The area of topic is considered to be novel in all aspects.

Objectives of the Study 

1. To study Pre-school teacher's and Student-teacher's Attitude towards inclusive education. 

2. To study Pre-school teacher's and Student-teacher's Self-efficacy towards inclusive 
education. 

3. To study the relationship between self-efficacy and attitude towards inclusion. 

 Hypotheses 

1. There exists no significant difference between pre-school teacher's and student teacher's 
attitude towards inclusive education. 

2. There exists no significant difference between pre-school teacher's and student teacher's 
self-efficacy towards inclusive education. 

3. There exists no significant relationship between self-efficacy and attitudes towards 
inclusion. 

Methodology

Method of the study: Researcher has employed descriptive survey method. 

Population of the study: Population of the present study involves the Pre-school Teachers and 
Student Teachers of Agra city only.

Sample of the study: In present study, the selection of sample was carried out in two phases 
which are as follows: 

Phase I: Selection of Pre-school Teachers 

The first sample has comprised of 50 Pre-school teachers of who were working in nursery 
schools of Agra. The research instruments were administered on 50 pre-school education teachers. 
Researcher was employed the purposive sampling technique.  

Phase II: Selection of Student Teachers 

The second sample has comprised of 50 PSTE/NTT student teachers who were studying in 
Faculty of Education of Dayalbagh Educational Institute .Then the research sample consists of 50 
student teachers who were in the class when research instruments were administered to the student 
teachers. Researcher was employed the purposive sampling technique.   

Tools and Techniques Employed in the Study 

Researcher has used two types of data collection instruments in this study. These are: 

1. Teacher's Attitude Towards Inclusion Scale  developed by Fathi Rezk El- Ashary (2009), and 

2. Teacher Efficacy for Inclusive Practice (TEIP) scale is designed by Umesh Sharma, Tim 
Lorman, Chris Forlin (2003). 
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Statistical Techniques

The statistical techniques were used by the researcher for analyzing and interpreting data are:- 

I) Descriptive Statistics   

1. Measures of Central Tendency: Mean

2. Measures of Variability: Standard Deviation 

II) Inferential Statistics

1. Measures of Significant Difference: C.R.

2. Co-efficient of correlation

Analysis and Interpretation 

Keeping in view the objective for the present study the data has been analyzed under the 
following heads:

Objective 1: To study the attitude of Pre-school teacher's and student-teacher's towards 
inclusive education.

Table 1 given below shows that mean of Attitude of Pre-School Teacher's is found higher than 
Student Teacher's which are 86.4 and 77.8 respectively. The standard deviation of pre-school 
teacher's and student Teacher's which are calculated 19.899 and 18.075 respectively which indicates 
heterogeneity among the scores of pre-school teachers and student teachers. Further it can be 
interpreted from table 1 that attitude of pre-school teachers is found negatively skewed and 
distribution is leptokurtic in nature whereas the student teacher's found negatively skewed and 
distribution is leptokurtic in nature.

Table 1: Exhibiting the Descriptive Statistics for the Distribution of Score of Attitudes

After studying the nature of scores, significance difference in scores of pre-teachers and 
student teachers studied by calculating its CR. The value of various statistical measure used for 
analyzing data are computed in table 2 given below.

Table: 2 Exhibiting the Descriptive Statistics of Attitude of Pre-School Teacher's and Student 
Teacher's

Group N M S.D. SK Ku 

School Teacher’s 50 86.4 19.899 - .4766 0.201 

Student Teacher’s 50 77.8 18.075 - 0.1568 0.211 

 

Variable Group M S.D. CR 

Attitude Pre-School Teacher’s 86.4 19.899  

2.24 
Student Teacher’s 77.8 18.075 
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From the table 2 it can be seen that CR value of attitude of pre-school teachers and student 
teachers is 2.24 which is significant at 0.05 level of significance. Hence it can be said that there is 
significant difference between attitude of pre-school teachers and student teachers.

Objective 2: To study the self-efficacy of Pre-school teachers and student-teachers towards 
inclusive education.  

Table 3 given below shows that mean of self-efficacy of pre-school teachers is found to be 
higher than student teachers which are 67.6 and 60.2 respectively. The standard deviation of pre-
school teachers and student teachers are calculated 14.542 and 14.32 respectively which indicates 
slight heterogeneity among the scores of pre-school teachers and student teachers. Further it can be 
interpreted from table 3 that self-efficacy of pre-teachers is found negatively skewed and distribution 
was leptokurtic in nature whereas student teacher's it is found negatively skewed and distribution is 
leptokurtic in nature.

Table 3 : Exhibiting the Descriptive Statistics for the Distribution of Score of Self-Efficacy of 
Pre-School Teachers and Student Teachers

After studying the nature of scores, significance difference in scores of pre-school teachers and 
student teachers studied by calculating its CR. The value of various statistical measure used for 
analyzing data are computed, shown in table 4 given below.

Table 4: Exhibiting the Descriptive Statistics of Self-efficacy of pre-school teachers and 
student teachers. 

The perusal of table 4 it can be easily inferred that CR value of the self-efficacy of pre-school 
teachers and student teachers is more than table value i.e. 1.68 and 2.01, at hence it can be said that 
there is significant difference between self-efficacy of pre-school teachers and student teachers. 

Objective 3: To study the relationship between self-efficacy and the attitudes towards 
inclusion.

After studying the nature and distribution of obtained score of Attitude and Self-efficacy of 
pre-school teachers and student teachers, the correlation between attitude and Self-efficacy towards 
inclusion of pre-school teachers and student teachers have been studied. Product moment correlation 

 

Group N M S.D. Sk Ku 

Pre-School Teacher’s 50 67.6 14.542 -0.4335 0.125 

Student Teacher’s 50 60.2 14.32 -0.1285 0.125 

 

Variable Group

 

Mean

 

S.D.

 

CR.

 

Self efficacy School Teacher’s  67.6 14.54  

2.54 
Student Teacher’s 60.2 14.32 

 



between following variables have been studied by the researcher. In the table 5 the variables are as 
attitude (A), Self-efficacy (B). 

Table 5:  Exhibiting the Correlation between Attitude and Self-Efficacy towards Inclusion of 
Pre-School Teachers and Student Teachers (Product Moment Correlation)

In the above table 5 the value of 'r' of pre-school teachers' is 0.374 for attitude and Self-efficacy 
(A, B) indicating positive low correlation. Similarly value of 'r' of Student Teachers' for attitude and 
self-efficacy (A, B) is 0.324 shows positive low correlation. The correlation reveals the fact that 
inclusion depends on attitude and self-efficacy. Co-efficient of correlation between attitude & self-
efficacy for pre-school teachers was found 0.37 which was significant at 0.01 level of significance 
and also the co- efficient of correlation between attitude and self efficacy for student teachers was 
found 0.32 which was significant at 0.01 level of significance. Two groups' i.e. pre-school teachers 
and student teachers were found 0.37 and 0.32 respectively. Hence related null hypothesis has 
rejected. 

Findings and Discussion 

The above analysis reveals the findings as are stated below:

1. Pre-school teachers group have more positive attitude towards inclusive education in 
comparison to Student teachers group.  It is also supported by  El-Ashry F.R. (2009) student 
teachers held more negative than positive attitudes toward the inclusion of students with 
disabilities in general education classrooms.

2.  Pre-school teachers group have higher self-efficacy towards inclusive education in comparison 
to student teachers group. It is also conceived by Lancaster J., Bain A. (2007) Student teachers' 
self-efficacy beliefs were not so much higher towards inclusion.

3. Attitude and self-efficacy are highly correlated in pre-school teachers group in comparison 
than student teachers group. It is asserted by Robin Heanson R.K. (2007) Findings Teachers; 
self-efficacy beliefs have been repeatedly associated with positive teaching attitude and 
behaviours and student outcomes

Conclusions

On the basis of above discussion following conclusions has been drawn: 

1. Inclusion depends on attitude and self-efficacy in both the groups' i.e. pre-school teachers and 
student teachers.

2. Findings related to the attitude and self-efficacy of pre-school teachers and student teachers 
lead the conclusion that attitude and self-efficacy both play important role in the success and 
implementation of inclusion in both the groups' pre-school teachers and student teachers.
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Group Variable Co-efficient of correlation (r) 

Pre-School Teacher’s (A,B) 0.374 

Student Teacher’s (A,B) 0.324 

 



Educational Implications of the Study

1. Preschool periods lead to acceleration in child's growth; prevention of their disabilities from 
turning early intervention is an important factor in ensuring the children's socialization and 
adaptation to the society.

2. The basic benefits of special education services in early childhood & into handicaps & a 
reduction in the family's emotional and in the current practice requires that teachers be 
primarily responsible for educating all the children in the classroom.

3. In creating the inclusive learning environment, teachers should establish a partnership with 
special educators in making the necessary adaptations to the curriculum and teaching strategies 
in a manner that will allow for learning in such a diverse group of learners.

4. Students with disabilities benefit from inclusion because it will give them access to interaction 
with other students in general education which could help them to develop academically and 
emotionally. 
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                                                                 Abstract

The present study aims to find out the level of perceived techno-pedagogical competency of 
higher secondary school science teachers. It also tried to study the significance of difference if 
any between the groups of science teachers divided on the basis of gender, age and teaching 
experience in respect of their perceived techno-pedagogical competency.  Descriptive Survey 
method was used which involved a Teacher's Techno-pedagogical Competency Scale to study the 
level of perceived techno-pedagogical competency of higher secondary school science teachers. 
Purposive sampling was done to select the schools. Fifty one (51) higher secondary school 
science teachers of Kendriya Vidyalayas (Delhi region) situated in NCR served as respondents. 
The results showed that higher secondary school science teachers of Kendriya Vidyalayas  have 
high level of perceived techno-pedagogical competency. It was also found that there was no 
significant difference between the (i) male and female science teachers (ii) above average 
experience and below average experience group of science teachers and (iii) above average age 
and below average age group of science teachers of Kendriya Vidyalayas in respect of their 
perceived techno-pedagogical competency. 

Key –words : Techno-pedagogical Competency, Higher Secondary School Science Teachers 

Introduction

Techno-pedagogical competency of science teacher determines how far he / she makes the use 
of technology effectively in teaching. The techno-pedagogical competency is the ability and the 
expertise of the teachers to make use of necessary technology effectively in teaching. If a teacher has 
this competency, it is possible for him/her to bring the entire world into the classroom. As the twenty 
first century approaches, the literate citizen is increasingly expected to use computer technology to 
access and manipulate information. Knowing how to manage electronic information from an ever-
widening array of resources and in proliferating formats is essential. To be fully prepared to function 
productively in a technology -oriented society students must develop not only fundamental computer 
skills but also proficiency in using variety of technological tools to solve problems, make informed 
decisions, and generate new knowledge. The development of these skills, as in other basic areas of 
knowledge, is the responsibility of the schools and their instructional staffs specially teachers.

Sa'ari, Luan and Roslan (2005) conducted a survey to measure in-service teachers' view 
towards technology and teaching and their perceived competence towards Information Technology 
(IT). They found that majority of teachers have moderate level of IT competency. These 
competencies include basic computer operation skills (43.1%), word processing (48.1%), 
spreadsheet (51.9%) and telecommunication (48.1%) while in media communication,  participants 
had low level of IT competence (57.5 %).  Findings also indicated that there was a small, positive 
correlation between in-service teachers' views toward technology and teaching and their perceived 
competence toward using computers. Panda (2012) reported that very low percentage of science 
teachers (19.5%) have high level of pedagogical competency in science whereas maximum 
percentages of science teachers (42%) have low level of pedagogical competency in science. It is 
also reported that there lies significant difference in pedagogical competency of science teachers in 
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relation to their sex, age, qualification and teaching experience. Sathiyaraj and Rajasekar (2013) 
in their study reported that majority of higher secondary school teachers were having an average 
level of perceived techno-pedagogical competency and anxiety towards the use of instructional aids 
in teaching. It was also found that there is significant difference between (i) the male and female 
teachers in respect of their perceived techno-pedagogical competency , male teachers were found 
better than the female teachers (ii) the male and female teachers in respect of their anxiety towards 
the use of instructional aids in teaching, female teachers were found to be better than  the male 
teachers (iii) the teachers working in rural and urban schools in respect of their perceived techno-
pedagogical competency, teachers working in rural schools were found to be better than the teachers 
working in  urban schools (iv) the teachers working in rural and urban schools in respect  of their 
anxiety towards the use of instructional aids in teaching, teachers working in urban schools were 
found to be better than the teachers working in  rural schools. The results of this study also revealed 
that there is a significant negative relationship between techno-pedagogical competency and anxiety 
towards the use of instructional aids in teaching. Cuhadar, Bulbul and Ilgaz (2013) conduted a study 
to find out  the relationship between the individual innovativeness of pre-service teachers and their 
technopedagogical education competencies. The “Technopedagogical Education Competency Scale” 
developed by Kabakci Yurdakul, Odabasi, Kilicer, Çoklar, Birinci and Kurt (2012), and the 
“Individual Innovativeness” scale developed by Hurt, Joseph and Cook (1977) and adopted into 
Turkish culture by Kilicer and Odabasi (2010), were used as data gathering tool in this research. The 
results revealed that the level of technopedagogical education competencies of the pre-service 
teachers was found to be advanced and individual innovativeness of the pre-service teachers fell 
under the “early-majority” category. The findings of the research also showed a positive and 
moderate relationship between the individual innovativeness of pre-service teachers and their 
competency in techno-pedagogical education. Sathiyaraj and Rajasekar (2015) investigated the level 
of teachers' anxiety towards the use of instructional aids in teaching, level of teachers' attitude 
towards using new technology and the level of perceived techno-pedagogical competency of 
teachers. The findings showed that majority of the higher secondary school teachers were having (i) 
low level of anxiety towards the use of instructional aids in teaching (ii) favorable attitude towards 
using new technology and (iii) high level of perceived techno-pedagogical competency. It was also 
found that anxiety towards the use of instructional aids has made significant contribution towards the 
perceived techno-pedagogical competency of teachers. Sezer (2015) examined technopedagogical 
knowledge competencies of teachers in terms of  branch and to attend in service training programs. 
Results of this study showed that the teachers have a high level of awareness regarding their 
technopedagogical knowledge competencies. It was also found that there is significant difference 
among teachers' technopedagogical knowledge competencies in relation to branch and to attend in 
service training programs. Argon, Ismetoglu and Yilmaz (2015) conducted a study to find out the 
branch teachers' competencies about technology integration and individual innovativeness. 460 
branch teachers who work in Duzce served as the respondents. Technopedagogical Knowledge 
Competency Scale, developed by Kabakci Yurdakul (2012) and Individual Innovativeness Scale, 
adapted to Turkish by Kilicer and Odabasi (2010) were used as the main tools for data collection. 
The results revealed that teachers' techno-pedagogical education competencies and individual 
innovativeness levels are at medium-level. It was also found that gender makes significant difference 
on teachers' techno-pedagogical education competencies and there is a medium positive correlation 
between teachers' techno-pedagogical education competencies and individual innovativeness. Incik, 
and Akay (2017) measured the  technopedagogical education competency and perception towards 
technology of pre-service teachers. Technopedagogical Education Competency Scale and 
Technology Perception Scale were used to collect the quantitative data  and an open ended-question 
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form was used to  collect  the qualitative data. The important conclusion of this study were that  (i)  
the pre-service teachers have moderate level of technopedagogical education competency and also  
have positive perception towards technology and (ii) there is a positive correlation between pre-
service teachers' technopedagogical educational competency and perception towards technology.

As we know now days, Science in school education has attained a significant and compulsory 
place because of its wide application in daily life as well as for providing vast scope at vocational 
field. Science is an active, energetic, broad field of knowledge and experience that made people to 
acquire suitable skills and competencies to adopt the changing world and to change the world in a 
favorable direction.  Not only the individual, but also the whole nation and human civilization have 
been taking advantages of science for personal and collective growth and development. With this 
respect the role of a science teachers in this society is crucial as they have the great responsibility to 
teach science in an effective way so that nation can get competent human power in the field of 
science and technology. To accomplish this challenging task, techno-pedagogical competency among 
school science teachers need to be improved in order to equip them to  face  the students  who 
belong to the digital era and also to face the challenges in the modern classrooms. Technology can 
support teachers in numerous professional activities first and foremost in stimulating learning 
beyond the classroom.

The review of related literature helped the researcher to get an insight into the work already 
done on Techno-pedagogical Competency and also the gaps that remain. Today the techno-
pedagogical competency is very much needed for teachers in teaching learning process, as it 
facilitates effective teaching and learning. Meaningful use of ICT in the classroom requires the 
teachers to integrate technological affordance with pedagogical approaches for the specific subject 
matter to be taught (Lee and Tsai ,2010). Results of various researches showed that majority of 
science teachers have low level (Panda ,2012) or average level (Sa'ari, Luan and Roslan ,2005) and 
(Sathiyaraj and Rajasekar ,2013) of  techno-pedagogical competency.  Review of related literature 
also showed that there lies significant difference in pedagogical competency of science teachers in 
relation to their gender, age, qualification and teaching experience (Panda, 2012). It was observed 
that there were very few studies in the area of Techno-pedagogical Competency. As far as studies 
based on perceived Techno-pedagogical competency with different demographic variables is 
concerned there is a dearth of studies worldwide.

Hence, the researcher found relevance in such a study focused on the level of perceived 
techno-pedagogical competency of higher secondary school science teachers of Kendriya 
Vidyalayas. An attempt has also been made to see whether there exists any effect of age, teaching 
experience and gender on perceived level of techno-pedagogical competency of higher secondary 
school science teachers of  Kendriya Vidyalayas.

Objectives of the Study

This study was designed to realize the following objectives:

(1)  To study the level of perceived techno-pedagogical competency of  higher secondary 
school science teachers of Kendriya Vidyalayas.

(2) To study the effect of (i) gender (ii) teaching experience and (iii) age on perceived techno-
pedagogical competency of higher secondary school science teachers of Kendriya 
Vidyalayas.
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 Hypotheses of the Study

H 1: There is no significant difference between perceived techno-pedagogical competency of 0

male and female science teachers of Kendriya Vidyalayas at the 0.05 level of significance. 

H 2: There is no significant difference between perceived techno-pedagogical competency of 0

above average experience group and below average experience group of science teachers of 
Kendriya Vidyalayas at the 0.05 level of significance. 

H 3: There is no significant difference between perceived techno-pedagogical competency of 0

above average age group and below average age group of science teachers of Kendriya Vidyalayas at 
the 0.05 level of significance. 

Design and Sample of the Study 

The study was descriptive survey in nature. Purposive sampling was done to select the schools. The 
sample of the present study comprised of 51 higher secondary school science teachers i.e. 32 male 
science teachers and 19 female science teachers of 12 Kendriya Vidyalayas (Delhi region) situated in 
NCR. There were total 13 Kendriya Vidyalayas (Delhi region) situated in NCR but out of 13 Kendriya 
Vidyalayas, 01 Kendriya Vidyalaya ( Kendriya Vidyalaya AFS Chandinagar ) did not have science 
stream so it was excluded in the present study. There were total 59 science teachers in these 12 Kendriya 
Vidyalayas of  NCR, but  during data collection 08 science teachers were absent in the schools due to 
leave, transfer process or some other official work , so only 51 higher secondary school science teachers 
served as respondents. Detailed list of these 13 Kendriya Vidyalayas (Delhi region) situated in NCR 
have been presented below in Table 1.

               Table 1: List of  Kendriya Vidyalayas (Delhi region) situated in NCR 

S No.  Name of the School Number of Actual  
Science Number 

Teachers of
 in School Respondents

1. Kendriya Vidyalaya Sec-24, Noida 08 06

2. Kendriya Vidyalaya Bulandshahr 05 04

3. Kendriya Vidyalaya Babugarh 03 01

4. Kendriya Vidyalaya AFS, Chandinagar 00 00

5. Kendriya Vidyalaya Dogra Lines, Meerut 05 05

6. Kendriya Vidyalaya Sikh Lines, Meerut 05 04

7. Kendriya Vidyalaya Punjab Lines, Meerut 05 05

8. Kendriya Vidyalaya NTPC, Dadri 03 02

9. Kendriya Vidyalaya Greater Noida 03 03

10. Kendriya Vidyalaya No.1 AFS, Hindan, Ghaziabad 05 05

11. Kendriya Vidyalaya No.2 AFS, Hindan, Ghaziabad 05 05

12. Kendriya Vidyalaya Ordance Factory, Muradnagar, Ghaziabad 04 04

13. Kendriya Vidyalaya Kamla Nehru Nagar, Ghaziabad 08 07

Total 59 51
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The average age of the science teachers was 45 years and teaching experience was 17 years. In 
the present study the teachers were divided into two groups by median split (On the basis of their 
teaching experience) that are above average experience group (above 18 years) and below average 
experience group (18 and below 18 years) and similarly it was done in the case of  their  age that are 
above average age group (above 45 years) and below average age group (45 and below 45 years). 
Table 2 shows the division of the teachers into two groups by median split on the basis of their 
Teaching Experience and Age.

Table 2: Division of the teachers into two Groups by Median Split

Tools Used in the Study

Teacher's Techno-pedagogical Competency Scale constructed by Dr. S. Rajasekar and K. 
Sathiyaraj (2013) was used as main data gathering tool in the present study.

 Mode of data collection   The researcher herself visited all the 12 Kendriya Vidyalayas (Delhi 
region) situated in NCR and administered  Teacher's Techno-pedagogical competency scale to the 
higher secondary school science teachers.

Data Analysis and Interpretation

Table 3: Level of Perceived Techno-pedagogical Competency of Higher Secondary School 
Science Teachers

Level  Range of Z-Score Frequency Percentage (%) 

Extremely High  04 7.84 

High  18 35.29 

Above Average  13 25.49 

Average  13 25.49 

Below Average  03 5.89 

Low  00 00.00 

Extremely Low  00 00.00 

Total 51 100 
 

+2.01 and above

+1.26 to +2.00

+0.51 to +1.25

-0.50 to +0.50

-0.51 to -1.25

-126 to -2.00

-2.01 and below

Base Groups Teachers Total

Teaching Experience Above Average  Experience 

Group

26  
51
 

Below Average Experience 

Group
 

25 

Age

 

Above Average Age Group

 

23

  51Below Average Age Group 28
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Interpretation: The above table 3 clearly reveals that the majority of higher secondary school 
science teachers have high level of perceived techno-pedagogical competency. Out of entire sample 
(51) of the science teachers of Kendriya Vidyalayas 35.29% science teachers have high level 
perceived techno-pedagogical competency, 25.49% science teachers have above average level of 
perceived techno-pedagogical competency, 25.49% teachers have average level of perceived techno-
pedagogical competency, 7.84% science teachers have extremely high level of perceived techno-
pedagogical competency and remaining 5.89% science teachers have below average level of 
perceived techno-pedagogical competency (Figure 1). The result of this study is also supported by 
findings of other studies conducted by Sathiyaraj and Rajasekar (2015), Sezer (2015) but 
inconsistent with the previous researches conducted by Sa'ari, Luan and Roslan (2005), Panda 
(2012) and Sathiyaraj and Rajasekar (2013).

Figure1: Level of Perceived Techno-pedagogical Competency 
of Higher Secondary School Science Teachers

Below Average
 5.89%

Extremely High
7.84%

High
35.29%

Average
25.49%

Above Average
25.49%

Table 4 : Mean ' S.D. and “t” values obtained on Techno-pedagogical Competency Scale ( as 
Techno-pedagogical Competency Score) by Male and Female Science teachers

Group N SD
 

 
df Mean “t”

 Significance        

Level 

Male 

Science 

Teachers 

32 

 

25.85 

49 

128.25 

 

 

 

0.02 

 

 

 

0.05 Female 

Science 

Teachers 

19 

 

20.03 128.36 



Interpretation: It is apparent from the result in Table 4 that  the   mean scores of techno-
pedagogical competency of male teachers is 128.25 and that of female science teachers is 128.36 
with SD 25.85 and 20.03 respectively. The obtained't' value (0.02) is not significant at .05 level of 
significance. On the basis of this result we can say that there is no significant difference between the 
mean scores of techno-pedagogical competency of male and female science teachers. Thus the 
hypothesis H01 there is no significant difference between perceived techno-pedagogical competency 
of male and female science teachers of Kendriya Vidyalayas at the 0.05 level of significance is 
accepted. This result is inconsistent with the previous researches conducted by Panda (2012), 
Sathiyaraj and Rajasekar (2013) and Argon, Ismetoglu and Yilmaz (2015).

Table 5 : Mean  S.D. and “t” values obtained on Techno-pedagogical Competency Scale ( as  '

Techno-pedagogical Competency Score) by Above Average Experience group and Below Average 

Experience Group of Science teachers
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Group N df 

 

Mean 

 

 

S.D. 

(combined) 

“t” 

  

Significance        

Level 

Above Average 

Experience 

Group 

23 

49 

128.30 

 

133.12 

 

0.0004 

 

 

 

0.05 

 

Below Average 

Experience 

Group 

28 128.28 

  
Interpretation: It is clear from the Table 6 that the mean scores of techno-pedagogical 

competency of science teachers belonging to above average age group is 128.30 and that of the 
below average age group is 128.28 with SD 133.12. The obtained't' value (0.0004) is not significant 
at .05 level of significance. On the basis of this result we can say that there is no significant 
difference between the mean scores of techno-pedagogical competency of science teachers 
belonging to above average age group and below average age group. Thus the hypothesis H03 there 
is no significant difference between perceived techno-pedagogical competency of above average age 
group and below average age group of science teachers of  Kendriya Vidyalayas at the 0.05 level of 
significance is accepted. This result is inconsistent with the previous research conducted by in Panda 
(2012).

Findings 

(All hypotheses have been tested at the 0.05 level of significance)

Objective wise findings of the study are as follows:

 Findings related to Objective 1

Out of entire sample (51) of the science teachers of Kendriya Vidyalayas 35.29% science 
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teachers were having high level perceived techno-pedagogical competency, 25.49% science teachers 
were having above average level of perceived techno-pedagogical competency, 25.49% teachers 
were having average level of perceived techno-pedagogical competency, 7.84% science teachers 
were having extremely high level of perceived techno-pedagogical competency and remaining 
5.89% science teachers were having below average level of perceived techno-pedagogical 
competency.

Findings related to Objective 2

No Significant effect of (i) gender (ii) teaching experience and (iii) age was found on perceived 
techno-pedagogical competency of higher secondary school science teachers of Kendriya Vidyalayas 
leading to the inference that (i) male and female science teachers of Kendriya Vidyalayas  do not 
differ significantly with respect to their perceived techno-pedagogical competency (ii) science 
teachers of Kendriya Vidyalayas having above average experience and below average experience do 
not differ significantly with respect to their perceived techno-pedagogical competency (iii) science 
teachers of Kendriya Vidyalayas having above average age and below average age do not differ 
significantly with respect to their perceived techno-pedagogical competency. 

Discussion and Conclusion

On the basis of the above findings of this study the following conclusions have been drawn –

1. Higher secondary school science teachers differ in their level of perceived techno- pedagogical 
competency and majority of higher secondary school science teachers of Kendriya Vidyalayas 
were having high level of perceived techno-pedagogical competency 

2. (i) Age (ii) Teaching Experience and (iii) Gender do not affect the perceived techno-
pedagogical competency of higher secondary school science teachers of Kendriya Vidyalayas.

The results of the present study indicate that the majority of higher secondary school science 
teachers' perceived level of techno-pedagogical competency was found to be high. Panda (2012), 
Sa'ari, Luan and Roslan (2005) and Sathiyaraj and Rajasekar (2013) have  reported results 
inconsistent with the results of this study. Panda (2012) reported  that  majority of science teachers 
have low level of  techno-pedagogical competency, while Sa'ari, Luan and Roslan (2005) and 
Sathiyaraj and Rajasekar (2013) reported that teachers have average level of  techno-pedagogical 
competency. The results of the present study also indicate that gender, age and teaching experience 
did not show any significant difference in the science teachers' perceived techno-pedagogical 
competency. Panda (2012), Sathiyaraj and Rajasekar (2013) and Argon, Ismetoglu and Yilmaz 
(2015) have reported results inconsistent with the results of this study.

Results of various researches showed that majority of science teachers have low level (Panda 
,2012) or average level (Sa'ari, Luan and Roslan ,2005) and (Sathiyaraj and Rajasekar ,2013) of  
techno-pedagogical competency. In such situations Pre-service teacher education    programme, 
which is foundation stone for any teaching profession (primary level, upper primary level or senior 
secondary level) can give better support to our future science education system. Pre-service teacher 
education can help us for developing technology skilled science teachers who can teach science 
effectively in classrooms. Panda (2014) conducted an action research to solve the problem of low 
pedagogical competency of science teachers. In this concern simulation classes were implemented. 
Results showed that there was a significant difference between the scores of pedagogical 
competencies of science teachers before simulation and after simulation.
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Delimitations of the Study

According to the nature of the problem and the research design along with the constraints of 
time and resources, the present study has been delimited in the following ways:

1. The study was delimited to Kendriya Vidyalayas (Delhi region) situated in NCR only.

2. The study was confined to higher secondary school science teachers of Kendriya Vidyalayas 
only.

3. The present study was delimited to the study of  only one dependent variables i.e. perceived   
technopedagogical competency.
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Abstract

This is a review based on meta-analysis to create a readable synthesis of the best resources 
available in the literature about research studies of Applied Behavior Analysis (ABA) directed 
towards persons with special needs. References from the last 10 years were obtained from the 
sources including general bibliographic databases of Medline Plus, ERIC, Cochrane Library, 
Web of Research Gate, online Library of British Council, Wiley Online Library and Lilacs 
databases; aiming at ABA research studies for development of adaptive behaviors and 
management of undesirable behaviors. Papers published in peer-reviewed journals were 
selected. Exclusion criteria were language, theme and repeated papers. This selection resulted 
in articles for detailed analysis. Information regarding author, journal and date; title; theme and 
approach; inclusion and exclusion criteria and conclusion was considered. The paper refers to 
intervention processes, literature reviews to the intervention programs, outcomes and results of 
impact and efficacy of ABA methodology.

Keywords: Applied Behavior Analysis (ABA), Adaptive behavior, Maladaptive behavior, 
Individuals with special needs

Introduction

Behavior analysis is the systematic study of variables that influence the behavior of an 
organism (Sulzer-Azaroff & Mayer, 1991). When an analysis of behavior is conducted in real-world 
settings rather than a laboratory and is applied to socially important questions (typically with 
humans), it is called an Applied Behavior Analysis (ABA; Baer, Wolf, & Risley, 1968). 

ABA-based interventions can be defined as 'those in which the principles of learning theory are 
applied in a systematic and measurable manner to increase, reduce, maintain and/or generalise target 
behaviours' .  Procedures derived from the discipline of ABA have been implemented to assess and 
manage a broad range of behaviors with individuals diagnosed with special needs.

In 1957, B.F. Skinner extended the concept of operant conditioning and rewarding positive 
behaviors to verbal behaviors; that meant that behavior is under the control of consequences 
mediated by other people (Ryan, Hughes, Antonis, Katsiyannis, McDaniel, Sprinkle, 2014). His 
research is what initiated ABA to be used in an educational way (Ryan et al 2014). 

ABA based interventions range from highly structured programs that are conducted in a 1:1 
setting to more naturalistic inclusion programs that include neurotypical children as models. ABA 
brings improvements and change in socially relevant behaviors within the context of the individual's 
social environment (Dillenburger, Keenan, 2009). Because ABA is very data driven, it is able to 
achieve measurable changes in relevant target behaviors that last across time and environments 
(Dillenburger et al. 2009). 

Although ABA-based teaching methods have been shown to be highly effective in teaching 
children with autism, ABA is not a procedure restricted to the training and management of autism 
but rather a discipline that is based in operant psychology and rooted in the use of scientific 
principles to study behavior. The aim of this systematic literature review is to understand the 



scientific support towards ABA's impact on individuals with special needs.

With inclusion movement, rising numbers of children with special needs are being enrolled in 
mainstream schools; and since ABA is considered as one of the best practice, the review of its 
available research is very critical for the concern for inclusion. 

Thus, the prime objective of this study is to critically appraise the available research evidence 
relating to the effectiveness of interventions grounded in the principles of ABA for development of 
adaptive behaviours and management of maladaptive behaviours in individuals with special needs. 

Material and Methods

The studies selected to this review were amalgamated on a spread-sheet to record the 
information regarding author, journal and date; title; theme and approach; inclusion and exclusion 
criteria when possible, findings and conclusions of the study.

It is noted that the science of behavior analysis has been applied successfully in a large variety 
of fields like health behaviors, behavioral safety, classroom management, organizational 
management etc; across all age-ranges; however, the study relevant to the existing evidence-based 
interventions for children with special needs, were only considered for this review.

Results 

ABA-based procedures have been implemented across a variety of settings including hospitals, 
schools, and homes.  61% studies (14 of 23) were conducted in field settings and the remaining were 
conducted in laboratory settings.  It must be noted, that in the studies that were conducted in 
laboratory setting; it was located within the field-setting where the participant resided or attended the 
day program; however, the experimental session was conducted in a separate room/ space.

Additionally, ABA-based procedures have been studied to establish and increase adaptive 
behaviors as alternatives to problem behaviors like communication, daily living skills, and academic 
skills. 87% of the empirical studies (20 of 23 articles) reported behavior improvement or increase as 
the targeted or reported outcome measure. The remaining articles reported behavior reduction as the 
outcome measure. 

Adaptive Behavior interventions through ABA-based procedures reported it to be effective for 
improving language, cognitive abilities, adaptive behavior, play skills and social skills.

ABA-based interventions for addressing maladaptive behaviors in studies reported reducing 
anxiety and aggression, self-injurious behaviors, ritualistic behaviors, temper tantrums, eating 
disorders and behaviors harmful to others. 

ABA-based procedures have also been used with individuals with a variety of diagnoses 
including, Schizophrenia, Intellectual Disability/Mental Retardation, Autism, Attention Deficit 
Hyperactivity Disorder, and Down Syndrome.  In 85% of the articles verbal participants were part of 
the study; out of which only 25% were classified as developmental disabilities research studies. 
Non-verbal participants in remaining 15% of the articles published; were all classified as 
developmental disabilities research studies. 

Only 26% studies (06 of 23) included follow-up data and information about program 
continuation.  Which means only few authors reported any actions taken to ensure that the 
intervention was implemented and continued as described; thus, interpretation of their results may be 
questionable and the replication of intervention and results may be difficult, if not impossible.
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Discussion

Over the past 20 years ABA has gained momentum and an extensive body of literature has 
been documented for its successful use for management of maladaptive behavior and training of 
adaptive skills for individuals with intellectual disabilities (ID), autism, and other conditions. The 
literature consists of numerous controlled studies employing single-case experimental designs, 
consecutive controlled case-series studies, controlled group studies, and some randomized controlled 
trials. 

Over past many years different ABA based interventions have been promoted for bringing 
about signi?cant improvements for training and management of children with specific disabilities.  
Some of these prevailing methods of management include: Pivotal Response Training, TEACHH 
method, Floor Time, Movement Therapies, Music Therapy, Pet Therapy, Son-Rise programme etc.  
However, few of such interventions are backed-up by results of controlled studies of any kind; 
because of which their effectiveness results are generally doubtful.  

In India, there is yet no formal ABA training curriculum or course offered by the Rehabilitation 
Council of India (RCI), Government of India.  There are only limited segments of curriculum in pre-
service teacher education programmes of RCI for training on ASD; that have a few hours of study of 
ABA in the curriculum.  

In planning and implementing professional development activities, for the quality and content 
of continuous professional development; the RCI runs CRE (Continuing Rehabilitation Education) 
programs and refresher courses.  ABA has been recommended as a training area under the same, 
however, due to the lack of master trainers not many refresher courses or CRE are being held on the 
topic.

Also, only few private clinics exclusively practice ABA for individuals with ASD; and some 
selected special schools and rehabilitation clinics in the sector of civil society organization use ABA 
along with other teaching strategies. Moreover, ABA is seen to be primarily restricted to urban and 
metro cities and with few specialized private and civil society organizations alone.  

Unfortunately, ABA is yet to be an integral part of the mainstream intervention service delivery 
system in a formal manner, be it inclusive, special or clinical settings.  Although in certain models, 
though it is claimed to be using ABA for intervention in practice; it is not in structured and 
documented manner.  Thereby making it difficult to compartmentalize ABA services in India.

Challenges 

Particularly in Indian context, the lack of formal training on ABA, dearth of master trainers, 
certification programs, variety of service delivery models, very high teacher-student ratio, available 
infrastructure, level of awareness about the strategy, parental support and acceptance etc; all pose a 
significant challenge in not just using the methodology optimally but also studying its impact or 
effectiveness on training of adaptive skills or management of maladaptive behaviors.
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Abstract

In the present study, the effect of emotional Intelligence on the academic achievement of 
secondary students has been examined. Emotional Intelligence was used as a independent 
variable .The dependent variable comprised of gender and academic achievement.For the 
purpose of the study descriptive survey method was used. The sample consisted of 40 boys & 40 
girls( 80 )adolescents students studying in schools of Uddham singh nagar .Emotional 
Intelligence scale by Dr. Arun kumar singh and Dr. Shruti Naraian was used for the collection of 
data. The obtained data was  tabulated by using Mean , S.D and T test .After statistical analysis it 
was found that Emotional intelligence in adolescents boys is higher than girls and academic 
achievement in adolescent girls is higher than boys. 

Key Words: Emotional Intelligence, Academic Achievement, Secondary school students.

Introduction

It is believed that educating the heart is as important as educating the mind. We are living in 

the age of Globalization where our traditional ways of living are in transitional phase. Due to 

privatization, urbanization and liberalization, the youth is in a dilemma where they find themselves 

unfit and unequipped. A rapid change in family life, pressures of peers and society, today's life style 

and academic challenges etc are the factors where there is an increase in competition and stress. The 

youth is not able to cope up with the negative emotions which have become a stigma of their life. 

The current system of education in India as well in globe is putting the future of children in a 

race where everyone would be searching for a short cut for success in their lives. But then we would 

be in the struggle of dissemination of sweetness and light to develop his personality with an apt 

balance of emotional intelligence and competence. The student plays no active role in the attainment 

of knowledge. His entire education is passive and mechanical. Things are loaded on his mind which 

he cannot digest; he only crams and therefore they never become his own, which at the end puts him 

in the struggle for his academic achievement.

 In the present competitive environment where students are expected to perform multi roles 

with efficiency and effectiveness, it is highly needed to develop their right attitude and emotional 

intelligence towards the unseen complexities of life and quality education. As emotional intelligence 

is a subset of social intelligence with the ability to understand and monitor one's own feelings and 

others too which allows a student to mine the required data for his academic achievement which is 

an outcome of education and the extent at which the educational goal has been achieved. 

 To bring the pupils in certainty of successful academic achievement it is highly important to 

develop their personality with emotional intelligence including stress handling instinct. It would not 

only make them competent but also able to analyze the reasons of failure. Being intelligent is usually 



associated with being high on academic and intellectual abilities and being emotionally intelligent is 

not only an issue of upbringing. Crow & Crow (1969) defined academic achievement as “the extent 

to which a learner is profiting from instructions in a given area of learning i.e achievement is 

reflected by the extent to which skill or knowlwdge has been imparted to him .” 

Present education world is making all efforts to provide quality education for the students in 

today's school. For that we can teach and improve some crucial emotional competencies among 

children such as emotional intelligence, intelligence quotient which describes the ability of one to 

use emotions effectively and productively.

In the words of Daniel Goleman, “Most of the problem in our life, whether childhood 

problems, adolescent problems, home and family problems, work situation problems or political, 

regional or international problems are the result of misinterpretation of the involved sentiments, 

feelings and emotions of the concerned individuals, group of individuals, society and the nations.”

Payne (1986) wrote in his abstract that the mass suppression of emotions throughout the 

civilized world has stifled our growth emotionally.

Emotional intelligence has four branches: 

(a) Perceiving emotions 

(b) Reasoning with emotions

(c) Understanding emotions 

(d) Managing emotions

“The success of a person depends upon the art of managing emotions which includes practical 
skills and ability to handle people.” 

Need And Significance of The Study

Emotional intelligence, like general intelligence, is a product of one's heredity and interaction 
with environmental forces. A person's general intelligence measured as IQ, is the greatest predictor 
of success in any walk of life either academic, social, vocational or professional. Consequently, IQ 
scores are often used for selection, classification and promotion of individuals in various 
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programmes, courses and job placements etc.   Parker (2003) found emotional intelligence to be 
significant predictors of academic success.

The importance of EI is that it helps a person to cope with the environment. A person needs 
emotional intelligence because of the simple fact that he must be able to understand and relate with 
every part of his being in order to utilize it properly. 

However, researchers and experiments conducted in the 90's onwards have tried to challenge 
the over dominance of intelligence and its measure IQ, by adding the concept of emotional 
intelligence and its measure EQ. This has revealed that a person's emotional intelligence measured 
through his EQ may be the greater predictor of success than his or her IQ. Knowing about one's 
emotional intelligence in terms of an emotional quotient has wide educational and social 
implications for the welfare of an individual and the society. This fact has now been recognized and 
given practical shape and implication all around the globe. The importance and significance of 
emotional intelligence was achieved by famous American psychologist Dr. Daniel Goleman, through 
his best selling books like Emotional Intelligence- why it can matter more than IQ (1995) and 
working with emotional intelligence (1998). 

In this research paper the researcher is studying the effects of Emotional Intelligence on the 
Academic Achievement of Secondary school students. School is important for forming a child's early 
years. Now, though, scientists have found that when it comes to schooling, personality is more 
important than intelligence in school success. In order to understand what plays a role in school 
success, the researchers conducted the largest ever reviews of personality and academic 
performance. They based these reviews on the fundamental personality factors, which include 
conscientiousness, openness, agreeableness and emotional stability (emotional intelligence) and 
extra version. 

In essence, the importance of emotional intelligence on academic achievement has been found 
to be very significant. Nevertheless, and in spite of the studies reviewed, there is still a need to 
further investigate the relationship of emotional intelligence to academic achievement most 
especially in country like India, where most researchers are yet to show interest in the construct. In 
this present study, the researcher is trying to find that factors of Emotional Intelligence have the 
largest influence on academic success.

It is therefore, imperative in the present study to investigate the relationship among Emotional 
Intelligence and Academic Achievement of students in Secondary schools. This becomes pertinent in 
view of the fact that more needs to be really achieved in this area in India. This can help parents, 
teachers, administrators and counselors to raise the level of emotional intelligence and academic 
achievement among children. This study will be beneficial to psychologists, educationists and 
researchers too.

Review of Related  literature

Daniel Goleman (1995) suggested tat up to 80 percent of a person's success in life is 
determined by his /her emotional quotient. Salovey, Bedell, @ Mayer (1999) found that individuals 
were scored higher in the ability to perceive accurately, and respond flexibly to changes in their 
social environments and build supportive social networks. Katyal S. & Awasthi E. found in their 
study that girls had higher emotional intelligence than boys. Preeti Bhadouria (2013) found that 
academic achievement without emotional intelligence, does not indicate future success and absence 
of emotional intelligence to build relations at working place as well as in schools. Maqbool &Ahmad 

SPIJE, Vol.7, No.2, July 2017 | 77



(2014) found that there was no significant difference between in terms of self awareness, empathy , 
emotional stability in comparison boys and girls differed significantly on self motivation ,integrity, 
self development value  of emotional intelligence. Male and female secondary school students 
differed significantly on academic achievement. Pandey & Tripathi (2004) suggested that it becomes 
necessary to impart training in the  area  of Emtional intelligence and rational emotive therapy 
because  Emotional Intelligence and the tought process were linked closely . Tought Processes in 
turn were fundamentally  connected with academic and non academic  performance. Tiwari & 
Srivastav (2004) concluded that the type and quality of home as well as school environment was 
found related to the development of Emotional Intelligence . Parents  & teachers should not only  
encourage the childs cognitive ability but also arrange the environment to make them emotionally  
competent.

Objectives of the Study 

(i) To study the effect of Emotional Intelligence on student's Academic Achievement.

(ii) To find out the Emotional Intelligence among Secondary students.

(iii) To find out the Academic Achievement of Secondary students.

(iv) To study the effect of Emotional Intelligence on the Secondary boys' Academic 
Achievement. 

(v) To study the effect of Emotional Intelligence on the Secondary girls' Academic 
Achievement. 

Hypotheses of the Study

(i) There is no significant difference between the Emotional Intelligence of boys and girls of 
Secondary level.

(ii) There is no significant difference between the Academic Achievement of boys and girls of 
Secondary level.

(iii) There is no significant difference between the Academic Achievement of higher 
Emotionally Intelligent boys and girls. 

(iv) There is no significant difference between the Academic Achievement of lower 
Emotionally Intelligent boys and girls. 

Methodology:

Research Method:

In the present study Descriptive Survey Method was used.

Population:

In this study, the adolescent boys and girls students studying in different private schools of 
Bazpur were the population on whom the study was conducted.

Sample 

This study is conducted in urban area of Bazpur, U.S.Nagar, District of Uttarakhand. 

The sample for the study has been defined as the adolescent boys and girls studying in class 
eleventh of the private schools of Bazpur. A total of 80 students were selected by applying random 
sampling technique.
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Tool used:

Emotional Intelligence scale  by Dr. Arun Kumar Singh and Dr. Shruti Narain has been used.

Statistical Technique used :

Mean, standard deviation ,and t test were applied.

Analysis and Interpretation  of Data

Table 1.1 : Comparison between level of emotional Intelligence of adolescents boys and girls.

According to table 1.1, there is difference in the mean values of levels of Emotional 

Intelligence in adolescent boys and girls. The mean value of Emotional Intelligence in adolescent 

boys is 23.13 and the mean value of Emotional Intelligence in adolescent girls is 22.88. Hence, there 

is significant difference of the effect of Emotional Intelligence on the academic achievement of 

adolescent boys and girls. This analysis indicates that the Emotional Intelligence in adolescent boys 

is higher than girls.

Our hypothesis that there is no significant difference between the Emotional Intelligence of 

boys and girls of Secondary level is rejected because both boys and girls are not treated equally in 

the family. Boys are given preference as compared to girls in most of the cases. Besides, it is also 

true that biologically girls try to hide their emotions and feelings. As time passes, they feel frustrated 

due to this and show low emotional intelligence. 

 Table - 1.2  Comparison between academic achievement of adolescents boys and girls

According to table 1.2, it is evident that there is difference in the mean values of Academic 

Achievement in adolescent boys and girls. The mean value of Academic acievement in adolescent 

boys and girls is 6.15 and 6.54 respectively. Hence, there is significant difference in the academic 

achievement of adolescent boys and girls. This indicates that the academic achievement in 

adolescent girls is higher than boys.Our hypothesis that there is no significant difference between the 

academic achievement of boys and girls of Secondary level is rejected. ……
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Table  1.3 Comparison between academic achievement of higher emotionally intelligent 
adolescent boys and girls.

According to table 1.3 it is evident that there is difference in the mean values of Academic 

Achievement of higher emotionally intelligent adolescent boys and girls. The mean value of AA in 

this category of adolescent boys and girls is 6.08  and 6.67  respectively. Hence, there is significant 

difference in the academic achievement of adolescent boys and girls. This indicates that the 

academic achievement in adolescent girls is higher than boys.The hypothesis that there is no 

significant difference between the Academic Achievement of higher Emotionally Intelligent boys 

and girls is rejected. 

Table 1.4 Comparison between academic achievement of lower emotionally intelligent adolescent 

boys and girls

According to table 1.4, it is evident that there is difference in the mean values of Academic 

Achievement of lower emotionally intelligent adolescent boys and girls. The mean value of AA in 

adolescent boys and girls is 5.93  and 6.4  respectively. Hence, in this category there is significant 

difference in the academic achievement of adolescent boys and girls. This indicates that the 

academic achievement in lower EI adolescent girls is higher than boys. Our hypothesis that there is 

no significant difference between the Academic Achievement of lower Emotionally Intelligent boys 

and girls is rejected. 

Major findings of the study

The present study explored the effect of Emotional Intelligence on the Academic Achievement 

of adolescent boys and girls. It was found that the level of Emotional Intelligence is higher among 

girls as compared to boys. The development of adolescent Emotional Intelligence is often considered 

to be the result of a set of family and personal factors. It has been seen that children with difficult 

temperaments and early behavioral problems are at greater risk. Later emotional insecurity, fear of 

failure or rejection, poor parenting and adjustment problems are mainly responsible for that. 

Therefore, parents have to play an important role in their social and emotional development. If it is 

not done the success of the child would be at stake.

In the present study, the researcher found that there is no significant difference in the 

Emotional Intelligence and low /high Academic Achievement of boys and girls. This is because in 

the present scenario, modernization is taking place leading to gender equality. Hence, the difference 
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in the relation of Emotional Intelligence to Academic Achievement in both boys and girls is 

insignificant.

1. The above mentioned findings of the study will be helpful to the educationists, educational 

planners, policy makers, teachers and parents to make strategy to overcome the emotional 

problems of boys and girls. In addition to this, the other fact revealed that if Emotional 

Intelligence is enhanced among adolescent boys and girls, their Academic Achievement 

will improve. There is significant difference between the Emotional Intelligence of boys 

and girls of Secondary level. Boys' Emotional Intelligence is higher than that of girls'.

2. There is significant difference between the Academic Achievement of boys and girls of 

Secondary level. It shows that the Academic Achievement of girls is higher than that of 

boys.

3. There is significant difference between the Academic Achievement of higher Emotionally 

Intelligent boys and girls. Higher Emotionally Intelligent boys have indicated lower 

Academic Achievement as compared to girls' in the same category.

4. There is significant difference between the Academic Achievement of lower Emotionally 

Intelligent boys and girls. Lower Emotionally Intelligent girls have shown higher 

Academic Achievement as compared to boys' in the same category.

Conclusion

In the modern world ,education is getting widened and there is a cut throat completion among 

students to excel . In the age of rapid expansion of education and unhealthy competitions among the 

learners, the systematic studying of emotional; intelligence becomes relevant and necessary  as well 

students find it difficult to organize their emotions in order to face various situations in school life. 

Emotional intelligence has now become the point of general interest for public , practitioners and 

researchers in the school, colleges and universities. It is believed that emotional and social 

competences are as important as traditional dimensions of intellectual ability and personality. A 

person's emotional intelligence helps much in all spheres of life through various components. 

Emotional intelligence essentially reflects our ability to deal successfully with other people and with 

our own feelings.

In view of the above, studies have been conducted to determine the extent of relationship 

between emotional intelligence and other factors of secondary scool students , so that efforts can be 

made to develop a strategic plan for recommending to  the school to improve the emotional 

intelligence of children and hence , helping the adolescents to make this period a more adjusting and 

enjoyable time leading to success in adolescents life.
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ABSTRACT

Education has often been referred to as a preparation for life. It is a process which undoubtedly 
builds up the character and personality of a person. Since it has a dualistic aim of developing the 
potentialities of a person and also helping in the progress of the society, it can rightly be said that 
education is an inevitable element for nation building. Education seeks to make the life of an 
individual productive. In this context, secondary education has a crucial role to play in the 
realisation of the dualistic aim of education. Secondary education is an important link in the 
hierarchy of the education system. This is because without the proper development of secondary 
education the success and growth of universalising elementary education would be of no use. 
Also for the students to make proper use of the facilities available in the higher education level, 
successful completion of secondary education is essential. Therefore, this paper is an attempt to 
discuss the process of growth and expansion of the system of secondary education in the district 
of Darjeeling.

Keywords: Darjeeling, Education, Growth and Expansion of Secondary Education, Secondary 
Education.

Introduction

The system of education in a country determines its future as well as the pace of its growth and 
development. The various stages of education are interrelated and interdependent. The combined 
developments of all the stages of education contribute towards nation building activities. Therefore, 
it is crucial to give importance to each stage of education and analyse its problems independently 
because problems in one stage will definitely show its effects in the other stages of education and 
curb the prospects of development of the education system of the nation. Secondary education is an 
important stage of education of an individual's life as it has a great role to play in the development of 
the personality of the individual. Likewise, it also prepares the children for the employment sector, 
thereby, determining the future of the nation. However, as compared to other stages of education, 
secondary education has not received much attention from the various stakeholders of education. In 
spite of its prominent role in the development of the individual and the nation, secondary education 
has not received much emphasis of researchers also as compared to the primary and higher levels of 
education. 

Darjeeling apart from its picturesque beauty has also gained popularity due to the educational 
institutions situated in the region. The district of Darjeeling is the northern most district of the State 
of West Bengal. It is a small hill station lying on the foot hills of the Himalayas. Darjeeling is a 
major tourist destination and over the years it has come to be known as the “Queen of the Hills”. The 
town is situated at an altitude of 2134m above the sea level. The district comprises of both hills and 
plains subdivisions. The Literacy Rate of the district as per the 2011 census is - 79.56%. Male 
Literacy rate is 85.61%. Female Literacy rate is 73.33%. Rural Literacy rate is 74.27%and Urban 
Literacy rate is 87.48%.



Objectives of the study

1. To trace the beginning of educational activities in the Darjeeling hills. 

2. To study the change in the structural pattern and growth of secondary schools in the Darjeeling 
hills after independence.

3. qTo find out the present scenario of secondary education in Darjeeling with respect to the 
growth in the number of institutions.

Methodology

The descriptive survey method has been used to conduct the present study.

Sources of Data

This study has been conducted using the secondary sources of data which include the Reports 
of various Commissions and Committees, District Census Handbooks of the Government of West 
Bengal, District Statistical Handbooks of Darjeeling, West Bengal Human Development Report, 
District Gazetteers, Books and Journals. 

Major Findings and Discussion

The findings of this study have been stated and discussed below.

ØBeginning of Educational activities in Darjeeling

Educational initiatives in the hills of Darjeeling were at the very beginning started by the 
European and the Christian Missionaries. The schools established during those times were 
exclusively meant for the European children. Also, the type of education provided was meant to 
benefit the children of the Europeans. However, after a couple of years, these schools started 
admitting the local people as well and with the efforts of some missionaries there were schools 
meant for the local people of Darjeeling as well. 

The secondary schools during that period were known as Middle English Schools. At the very 
beginning in order to provide secondary education to the people there were just two secondary 
schools – one in Darjeeling and the other in Kalimpong. In the pre-independence period, during 
1943 – 44 there were 9 Middle English schools for the boys and 4 Middle English Schools for the 
girls in the hills. However, during the later years i.e., from 1946 – 52 the number of Middle Schools 
were on the rise. The following table shows the gradual rise in the number of institutions from 1943 
– 52. 

Table 1: Showing the number of Middle schools in Darjeeling from 1943 -1952

YEAR NUMBER OF SCHOOLS

1943 - 44 13

1946 - 47 19

1951 - 52 32

ØChange in the structural pattern and growth of secondary schools in the Darjeeling hills after 
independence 

After India became free from the British rule there was felt a vital necessity to reorganise and 
also to change the whole structure of the secondary education. In order to cater to this need various 
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Commissions and Committees were set up in order to look into the various issues and aspects 
relating to the development of secondary education. Hence, the Central Advisory Board of Education 
(CABE) in 1948 appointed a Committee on Secondary Education, under the Chairmanship of Dr. 
Tara Chand. Some of the important recommendations of the Committee were regarding the 
admission to degree courses, the number of years specified for the Junior Basic stage, Senior Basic 
and Secondary stage, medium of instruction and multilateral secondary schools.

In this regard the Secondary Education Commission (1952 – 53), under the Chairmanship of 
Dr. A. Lakshmanswami Mudaliar was also formed. This Commission recommended a new 
organisational pattern for secondary education after the 4 or 5 years of Primary or Junior Basic 
education. Some of the important recommendations were as follows: 

·The duration of secondary education should be 7 years. It should cover the age of group of11-
17.

·Under the new organizational structure secondary education should commence after 4 or 5 
years of primary or junior basic education.

·The middle or senior basic or lower secondary stage should cover a period of 3 years.

·The commission recommended that technical schools should be started in large number and 
central technical institutes should be established in large cities.

·Multi-purpose schools should be established, which would provide terminal courses in 
technology, commerce, agriculture, fine arts and home sciences. The object of these 
institutions was to direct students into different walks of life at the end of the secondary course 
and this will reduce the pressure upon university entrance. 

As per the various recommendations of the Commissions and Committees, after the primary 
level of education the Government of West Bengal incorporated the Junior High or the Senior Basic 
stage of three years. Therefore the proposed new structure would be based upon either of the 
following types:

·A fully integrated secondary school  with eleven classes from I to IX.

·A High School of six classes from VI to XI.

·An  integrated junior high or senior basic from I to VIII.

·A high school of three classes (IX – XI) with diversified courses. 

The formation of the Board of Secondary Education in 1951 was a significant step taken by the 
government for the development of education. The Board had basically two major functions: to 
regulate, conduct and develop secondary education of the state and to conduct the School Final 
Examination.

In the years that followed a gradual increase in the number of institutions providing secondary 
education in the hills was noticed. During 1955 - 56, there were 33 Junior High Schools in the 
region.  In the following years, 1957 – 58 these schools were 32 in number and during 1963 – 65 
there were 31 schools. However, during 1960 – 61 and 1965 – 66 there was a decrease in the number 
of Junior High Schools, due to the up gradation of the Junior High Schools to High or Higher 
Secondary schools.  During 1977, the total number of Junior High Schools in Darjeeling was 24.
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On analysing the growth of secondary schools in Darjeeling the development from 1951 to 
1961 was laudable. In 1951 -52 there were 19 High Schools. However after a decade in 1961 the 
number of schools became 31.In spite of such growth in the number of institutions, the overall 
growth of secondary education even after three decades of independence did not seem to be 
satisfactory. 

From 1974 the structural pattern of education in West Bengal also underwent changes, in      
keeping the structural reforms recommended by the Kothari Commission. Post independence with 
major reforms recommended by the Commissions and Committees, education in West Bengal was 
taking many developmental turns, as a lot of schemes and programmes for the development of 
secondary education had been implemented by the Government. 

The Government of West Bengal brought forward and implemented well formulated 
programmes for the growth and development of secondary education, for the period 1977 – 82. This 
new programme sought to establish and even give recognition to 100 High and 100 Junior High 
schools in the districts of West Bengal. These programmes were implemented in the hills as well and 
as a result, 7 old schools were upgraded to 4 – class Junior High and 9 new schools were recognised. 
In this process, many old schools were upgraded to X – class high schools and many were also 
recognised by the Government. Thus, there was a visible difference in the growth of secondary 
education institutions in the hills.

During the period 1980 – 85 the Government sought to attain universalisation of elementary 
education. This scheme would provide recognition and up gradation of the Junior High Schools. 
Therefore, under this programme, during 1980 – 85, in the Darjeeling Hills 16 Junior High Schools 
and 6 schools were established. By the end of 1985, the number of 4 – class Junior High School 
became 39 in number. Junior High classes were also being provided in the High and Higher 
Secondary Schools as well.In 1985 there were 92 secondary schools in the hills of Darjeeling. 
Therefore, in just a few years there was a remarkable growth of secondary schools in the district of 
Darjeeling. 

ØPresent scenario of secondary education in Darjeeling 

Secondary education institutions in the Darjeeling hills have shown a marked rise regarding the 
number of institutions during the recent years. As per the District Statistical Handbook (2004), there 
has been a rising trend in the growth of secondary education, in terms of the number of institutions, 
enrolment and the number of teachers available.

The following table shows the number of schools providing secondary education according to 
the Census Report of 2011 and the District Statistical Handbook of BAES & Economic Review 2011 
– 12:

Table No. 2: Showing the number of institutions providing secondary education in Darjeeling

Type of Schools Number of Schools 

Middle Schools  126 

Secondary and Senior Secondary Schools 85 

under Anglo Indian and CBSE  Schools 
management

 

82 
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Conclusion

Therefore, it can be seen that secondary education in the district of Darjeeling was started 
mainly by the Missionaries and later on new initiatives were taken up by the Government as well. 
Since then the development and growth of secondary education has been gradual. On analysing the 
growth and expansion of secondary education, a sharp growth in the number of institutions 
providing secondary education has been noticed. Although, the condition of secondary education in 
the Hills did not improve consistently during the 1980s, however, the period following that showed 
much progress in this level of education. With the various reforms and several schemes initiated and 
incorporated by the Government, secondary education in the hills has established itself as a unit in 
itself.
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Hkkjr esa mPp f'k{kk ds lUnHkZ esa efgyk fo'ofo|ky;ksa 
dh izklafxdrk ,oa vko';drk

* :fp vxzoky]“kks/k Nk=k]f”k{kk”kkL= foHkkx] Yk[kuÅ fo”ofo|ky;]Yk[kuÅ

** fnus”k dqekj] izksQslj] f”k{kk”kkL= foHkkx] Yk[kuÅ fo”ofo|ky;] Yk[kuÅ

Abstract

Education is the base for progress of a society and a nation on which golden future of a country 
depends. To increase the growth rate of a country it is very important to provide the education to 
all the classes of society. In the past, in our country low attention was given to the women 
education but in the present time the condition of women education is transformed and is 
forwarded on the path of progress but still in the context of higher education participations of 
girls is not satisfied. Education, especially higher education is like a insurance of economic 
empowerment which directly or indirectly strengthen the independence and social level of 
women. In present time, in  many countries the relevance of women's college and universities 
decreases due to fashion of co education but in India due to some reasons women don't get 
chance to study in co-ed universities for higher education. In these situations, existence of 
institutes of women education is necessary. Participation and enrollment of women in higher 
education increases because of women universities. To keep it mind, this study focuses on need 
and relevance of women universities in higher education in India.

Keywords: Higher Education, Women Education, Women University.

izLrkouk&

izfl+) nk”kZfud o f”k{kk”kkL=h lqdjkr us f”k{kk dks bl izdkj ifjHkkf'kr fd;k gS &   **f”k{kk dk vFkZ 
gS izR;sd euq"; ds efLr"d esa vn`”; :Ik ls fo|eku lalkj ds loZekU; fopkjksa dks izdk”k esa ykuk**A ijUrq 
f'k{kk dk ;g vFkZ rHkh lkFkZd dgk tk ldrk gS tc lekt esa iq:"k o efgyk;sa nksukas gh i{k blesa leku 
:Ik ls Hkkx yasA f”k{kk efgykvksa dks Kku xzg.k djus ;ksX; cukus ds lkFk&2 mUgsa vkfFkZd l{kerk] lekt esa 
eku&lEeku o vkUrfjd :Ik ls etcwr cukus dk dk;Z Hkh djrh gSA Hkkjr esa mPp f”k{kk esa Nk=kvksa dh 
Hkwfedk ladqfpr jgh gSA lkekftd o dbZ vU; dkj.kksa ls Nk=k;sa lg”kSf{kd dkWystkas o fo”ofo|ky;ksa esa 
izos”k ugha ys ikrh gaSA ,slh fLFkfr esa efgyk fo”ofo|ky; mudh f”k{kk esa ,d vge Hkwfedk fuHkkrs gSaA

Hkkjr esa mPp f'k{kk %&

izk;% ekuk tkrk gS fd egkfo|ky;ksa ;k fo'ofo|ky;ksa }kjk nh x;h f'k{kk mPp f'k{kk gS] ysfdu 
okLro esa mPp 'kSf{kd laLFkkuksa esa dyk] laxhr] fpfdRlk o fof/k ds {ks= esa O;kolkf;d fo|ky; Hkh 
lfEefyr gaSA blesa vU; laLFkku tSls& f'k{kd izf'k{k.k fo|ky; vkSj rduhdh laLFkku Hkh lfEefyr gSaA 

çksQslj vuZsLV ckjdj (Ernest Barker) us ,d fo'Okfo|ky; dks bl çdkj ifjHkkf"kr fd;k gS] &**,d 
laxfBr vkSj fMxzh nsus okyh laLFkk tks vf/kxe dh mPp 'kk[kkvksa ds v/;;u vkSj mUufr ds fy, vfHkçsr] 
viuh çd`fr esa Lo'kkflr vkSj vius {ks= esa de ;k T;knk lhek rd jk"Vªh; gSA** 

Hkkjr esa mPp f'k{kk dh tM+sa Hkkjr ds 'kq:vkrh le; ls gSaA oSfnd dky esa mPp f'k{kk dh O;oLFkk 
xq:dqyksa rFkk vkJeksa esa gksrh FkhA ckS)dky esa laHkkfor :i ls ik¡poha ;k NBh 'krkCnh ls r{kf'kyk] mPp 
f'k{kk dk lcls igyk dsUnz FkkA fo'ofo|ky; esa dbZ eB 'kkfey Fks ;gk¡ /kkfeZd funsZ'k O;fDrxr vk/kkj ij 
iznku fd;s tkrs FksA ukyUnk fo'ofo|ky; dh LFkkiuk ik¡poha 'krkCnh esa orZeku fcgkj jkT; esa gqbZ Fkh vkSj 
1197 rd fo|eku jgkA ;g f'k{kk dsUnz ;|fi ckS) f'k{kk ds fy, lefiZr Fkk ysfdu ;gk¡ fo|kfFkZ;ksa dks 
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yfyr dyk] fpfdRlk] xf.kr] [kxksy foKku vkSj ;q) dh dyk esa Hkh izf'kf{kr fd;k tkrk FkkA blds 
vfrfjDr bl dky esa iq"ifxfj] foØef'kyk] cYyHkh vkfn izfl) fo'ofo|ky;ksa dh LFkkiuk gqbZA eqxydky 
esa 'kkldksa }kjk bu fo[;kr fo'ofo|ky;ksa dks u"V djus dk dk;Z fd;k x;k ifj.kkeLo:i ckS) f'k{kk dsUnz 
Hk;o'k cUn gks x;sA blds ckn bLykfed mPp f”k{kk dsUnz] enjlksa dk fuekZ.k gqvkA buesa fgUnw Nk= cgqr 
de izos”k ysrs FksA vr% mPp f”k{kk dk fodkl {kh.k gks x;kA

eqxy lkezkT; ds iru ds ckn Hkkjr esa fczfV'k jkT; dh LFkkiuk ds lkFk if'peh f'k{kk dk izlkj 
gqvkA bZLV bf.M;k dEiuh ds 'kklu esa loZizFke okWjsu gSfLVaXl us 1781 esa ^dydÙkk enjlk* dh LFkkiuk 
dhA blesa 7 o"khZ; mPp f'k{kk dh O;oLFkk dh x;hA 1791 esa cukjl jkT; esa rRdkyhu jsthMsUV tkusFku 
Madu us cukjl esa ^cukjl laLÑr dkyst* dh LFkkiuk dhA 1800 esa Hkkjr ds rRdkyhu xouZj tujy 
ykWMZ oSystyh us dydÙkk esa ;wjksih; f'k{kk i)fr ij vk/kkfjr QksVZ fofy;e dkyst dh LFkkiuk dhA 1813 
ds vkKk i= ds ckn fe'kufj;ksa }kjk 1817 esa caxky ds lhjkeiqj esa ^lhjkeiqj dkyst* dh LFkkiuk dh x;hA 
1817 esa gh jktk jkeeksgujk; us dydÙkk esa ^fgUnw dkyst* dh LFkkiuk dhA 1821 esa cEcbZ ds xouZj 
,yfQUlVu us iwuk esa ^iwuk laLÑr dkyst* dh LFkkiuk dhA 

o'kZ 1818 esa lhjkeiqj dkyst dh LFkkiuk gqbZ ftls 1829 esa Hkkjr ds igys fo'ofo|ky; gksus dk 
ntkZ izkIr gqvkA 1847 esa nwljs fo'ofo|ky;] :M+dh fo'ofo|ky; ftls vc vkbZ0vkbZ0Vh0 :M+dh ds uke 
ls tkuk tkrk gS fd LFkkiuk gqbZA o"kZ 1857 Lor=ark iwoZ ds ;qx esa Hkkjr esa mPp f'k{kk ds {ks= esa lcls 
izpfyr o"kZ gS] blh o"kZ oqM ?kks"k.kk i= dh flQkfj'kksa ds ckn ns'k esa yUnu fo'ofo|ky; ds vkn'kZ ij 
dydÙkk] cEcbZ o enzkl esa fo'ofo|ky;ksa dh LFkkiuk gqbZA

blh le; Hkkjrokfl;ksa }kjk Hkh vusd jk"Vªh; dkystksa dk f'kykU;kl gqvk ftuesa 1880 esa cky 
xaxk/kj fryd us iwuk esa ^QkWjX;wlu dkyst*] 1886 esa vk;Z lekt us ykgkSj esa ^n;kuUn ,aXyks oSfny 
dkyst* o 1898 esa Jherh ,uh cslsUV us cukjl esa ^lsUVªy fgUnw dkyst* dh LFkkiuk dhA 

mPp f'k{kk ds izlkj ds Øe esa 1882 o 1887 esa dze”k% iatkc fo'ofo|ky; ,oaa bykgkckn 
fo'ofo|ky; dh LFkkiuk gqbZA 1913 esa fczfV'k ljdkj us f'k{kk lEcU/kh u;k izLrko ikfjr fd;k ftlesa 
izR;sd izkUr esa de ls de ,d fo'ofo|ky; LFkkfir djus dk fu.kZ; fy;k x;kA blds ifj.kkeLo:i 
1916 esa cukjl fgUnw fo'ofo|ky;] 1916 esa gh eSlwj fo'ofo|ky; dk 1917 esa iVuk fo'ofo|ky; dh 
LFkkiuk gqbZA 1916 esa iwuk esa egf"kZ dosZ ds iz;klksa ds QyLo:i ,l0,u0Mh0Vh0 efgyk fo'ofo|ky; dk 
f'kykU;kl gqvkA

1917 eas dydÙkk fo'ofo|ky; vk;ksx dh LFkkiuk gqbZA bl vk;ksx us u;s fo'ofo|ky;ksa dh LFkkiuk 
vkSj mUgsa Lok;Ùkrk iznku djus ij cy fn;kA blh chp 1918 esa gSnjkckn esa mLekfu;k fo'ofo|ky;] 1920 
esa vyhx<+ eqfLye fo'ofo|ky; o 1920 esa gh y[kuÅ fo'ofo|ky; rFkk 1921 esa <kdk fo'ofo|ky; dh 
LFkkiuk gqbZA 1921 esa Hkkjr esa }S/k 'kklu ykxw gqvk vkSj 1937 rd ykxw jgkA bl dky esa 5 u;s 
fo'ofo|ky; [kksys x;sA 1922 esa fnYyh fo'ofo|ky;] 1923 esa ukxiqj fo'ofo|ky;] 1926 esa vkU/kz 
fo'ofo|ky;] 1927 esa vkxjk fo'ofo|ky; o 1929 esa vUukeykbZ fo'ofo|ky;A 1929 ls 1937 ds e/; 
yxkrkj lkr o'kksaZ rd fo'ofo|ky;ksa dh LFkkiuk dk dze {kh.k jgk A o'kZ 1937 es =ko.kdksj fo'ofo|ky; 
vfLrRo esa vk;kA blds ckn LorU=rk ls iwoZ 1946 es lkxj fo'ofo|ky; rFkk 1947 esa flU/k o jktiwrkuk 
fo'ofo|ky; dk mn; gqvk A 

1947 esa LorU=rk izkfIr ds le; Hkkjr esa dsoy 19 fo'ofo|ky; vkSj 636 dWkyst FksA 1994 esa 
yxHkx 220 fo'ofo|ky; vkSj fo'ofo|ky; Lrj ds laLFkku Fks rFkk 300000 f'k{kdksa vkSj yxHkx 5000000 
fo|kfFkZ;ksa ds lkFk 7500 dWkyst FksA rRi'pkr~ Hkkjr esa fo'ofo|ky;ksa vkSj dWkystksa dh la[;k esa fujUrj 
o`f) gks jgh gSA vkWy bf.M;k losZ vkWu gk;j ,tqds'ku ¼,u0vkbZ0,l0,p0bZ0½ dh fjiksVZ ds vuqlkj o"kZ 
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2015&16 esa ns'k esa dqy 799 fo'ofo|ky; o 39071 dWkyst gSaA losZ ds osc iksVZy ij 799 fo'ofo|ky; o 
39071 dkWyst lwphc) gSa vkSj buesa ls 754 fo'ofo|ky; o 33903 dWkystksa us losZ{k.k ds nkSjku izfrfØ;k 
nhA

LorU=rk ds ckn ls vc rd ds fo'ofo|ky;ksa o dWkystksa dh la[;k fuEu rkfydk esa n'kkZ;h x;h gS&

rkfydk 1- Hkkjr esa fo'ofo|ky;ksa vkSj dWkystksa dh la[;k 

efgykvksa dh mPp f'k{kk %&

fgyk f'k{kk dh tM+sa fczfV'k 'kklu esa gSA 1859 esa bZLV bf.M;k dEiuh us efgyk f'k{kk vkSj jkstxkj 
dks LohÑr nh ysfdu LorU=rk ls iwoZ efgykvksa dh f'k{kk eq[; :i ls fo|ky;h voLFkk rd lhfer Fkh 
vkSj mPp f'k{kk rd mudh igq¡p lhfer FkhA 1883 esa dydÙkk fo'ofo|ky; ls ns'k esa izFke ckj nks 
efgykvksa us ,d Hkkjrh; fo'ofo|ky; ls Lukrd dh fMxzh izkIr dh FkhA efgykvksa dh mPp f'k{kk ds 
bfrgkl esa 1916 esa cEcbZ esa ,l-,u- Mh-Vh- efgyk fo'ofo|ky; dh LFkkiuk ,d ,sfrgkfld ?kVuk gSA 
mlds ckn 1921 ls efgykvksa dh Lkkekftd fLFkfr esa v/kksxkeh ço`fRr fn[kus yxh FkhA 1937 ds nkSjku 
yM+fd;ksa dh mPp f'k{kk vf/kd fodflr gqbZA fofHkUu jkT;kas esa dbZ f'k{kk vk;ksx vkSj lfefr;ksa dh fu;qfDr 
gqbZA LorU=rk ds ckn Hkkjr ljdkj }kjk Mk0 jk/kkd`".ku dh v/;{krk esa fo'ofo|ky; f'k{kk vk;ksx 
¼1948&49½ dh fu;qfDr gqbZ vkSj mlus efgykvksa dh mPp f'k{kk ds lkekU; mn~ns'; fodflr fd, 

1- O;fDrxr vkSj lkekftd thou ds çfr lgh vfHko`fRr l`ftr djukA 

2- thou ds fofo/k igyqvksa ds fy, mi;ksxh Kku çnku djukA

o"kZ fo'ofo|ky; dWkyst

1950&51 27 578

1960&61 45 1819

1970&71 82 3277

1980&81 110 6963

1990&91 184 5748

2000&01 254 10152

2005&06 350 16982

2010&11 621 32974

2011&12 642 34852

2012&13 667 35525

2013&14 723 36634

2014&15 760 38498

2015&16 799 39071

lzksr %  ,tqds'kuy LVsfVfLVDl ,sV , XykULk 2015&16 
        vky bf.M;k losZ vkWu gk;j ,tqds'ku2016&17
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3- thou ds fy, O;kogkfjd çf'k{k.k nsukA

4- vPNh O;fDrxr vknrksa dk fodkl djukA 

5- lkekftd tkx:drk vkSj lekurk ds fy, lsok dh Hkkouk iSnk djukA

6- Hkfo"; ds fy, dSfj;j cukukA

yM+fd;ksas dh mPp f'k{kk esa rhozrk ds fy, dksBkjh deh'ku us fVIi.kh dh** tSlk fd orZeku esa dyk] 
ekufodh] foKku vkSj çkS|ksfxdh ds ikB~;Øe esa eq¶r igq¡p çkIr gksuh pkfg, viuh  ialn dks  çfrcfU/kr 
djus ;k mUgs fo'ks"k ikB~;Øe ysus ds fy, etcwj djuk xyr gksxkA fpfdRlk ;k rduhdh tSls O;olk;ksa 
esa ;k dkystksa ;k fo'ofo|ky; Lrj ij f'k{k.k ;k 'kks/k ds dSfj;j dks vkxs c<kus dh egRokdka{kk okyh 
yM+fd;kas dks ,slk djus ds fy, lHkh voljksa vkSj çksRlkguksa dks nsuk pkfg,A** vk;ksx us eglwl fd;k fd 
yM+fd;kas ds fy, jkstxkj ds fof'k"V voljksa ds lkFk mPp f'k{kk dks tksM+us dh fo'ks"k vko';drk gSA 
vk;ksx us ;g Hkh flQkfj'k dh fd yM+fd;ksa dh f'k{kk ds fy, fo'ofo|ky;ksa dks vuqlU/kku bdkb;ksa dks 
LFkkfir djuk pkfg,A bUgsa yM+fd;ksa dks f'kf{kr djus ds fy, vuqorhZ v/;;u djus pkfg,] yM+fd;kas ds 
fy, miyC/k jkstxkj ds voljkasa ds fopkj ls yM+fd;kas dh mPp f'k{kk ij fopkj djuk pkfg,A 

fo'ofo|ky; vuqnku vk;ksx] 1986 ls efgyk v/;;u dk;ZØe dks c<+kok nsUks vkSj vuqla/kku 
ifj;kstuk;sa 'kq: djus] ikB~;Øe ds fodkl] çf'k{k.k vkSj foLrkj ds fy, efgykvksa  ds v/;;u ds fy, 
dsUnzkas@lsyksa dh LFkkiuk ds fy, fo'ofo|ky;ksa dh lgk;rk dj jgk gSA fo'ofo|ky; ç.kkyh ds Hkhrj 
efgyk v/;;u dks 'kkfey djus ds mn~ns'; 'kSf{kd vkSj lkekftd nksuksa gh gSaA

jk"Vªh;  f'k{kk uhfr us efgykvksa dh mPp f'k{kk ds fy, fuEu flQfj'ksa nh & 

1- mPp f'k{kk ds fy, vf/kd dkWyst vkSj fo'ofo|ky; [kksys tkus pkfg,A 

2- detksj oxksZa dh yM+fd;ksa dh mPp f'k{kk ds fy, xzkeh.k {ks=ksa ls yM+fd;ksa dks l{ke cukus ds fy, 
Nk=o`fRr] fu%'kqYdrk tSls çksRlkgu fn;s tkus pkfg,A 

3- yM+fd;kas dks O;kolkf;d ikB~;Øeksa esa ços'k ds fy, çksRlkgu fn;k tkUkk pkfg,A

4- fofHkUu çdkj ds 'kS{kf.kd o O;kolkfld lqfo/kkvksa ds ykHk ysus ds fy, vkl&ikl ds {ks=ksa esa yM+fd;ksa 
vkSj efgykvksa dks lfØ; djus ds fy, fo'ofo|ky;ksa ds xYlZ foXal esa cM+s iSekus ij foLrkj.k dk;ZØe 
pyk, tk ldrs gSaA 

5- mPp f'k{kk esa xzkeh.k yM+fd;ksa ds çfrfuf/kRo dks c<+kus ds fy, 

   o"kZ ukekadu nj ¼% esa½

1950&51 10-00

1960&61 16-00

1970&71 20-00

1980&81 26-7

1990&91 33-3

2000&01 39-4

2005&06 38-3
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2011&12 44-58

2012&13 44-89

2013&14 45-90

2014&15 45-95

2015&16 46-2

2016&17 46-8

Hkkjr esa efgyk fo'ofo|ky; %&

,0vkbZ0,l0,p0bZ0] 2016&17 dh fjiksVZ ds vuqlkj Hkkjr esa dqy 15 fof'k"V efgyk fo'ofo|ky; gaSA 
jktLFkku esa 4] rfeyukMq esa 2 rFkk vka/kz izns'k] vle] fnYyh] gfj;k.kk] dukZVd] egkjk"Vª]]mM+hlk] 
mÙkjk[k.M o if'pe caxky izR;sd jkT; esa ,d&,d fo'ofo|ky; ¼,0vkbZ0,l0,p0bZ0] 2015&16½A

mijksDr fo'ofo|ky;ksa dk fooj.k fuEu izdkj ls gS&

Jherh ukFkhckbZ nkeksnj Bkdj ls efgyk fo'ofo|ky; %&,l0,u0Mh0Vh0 efgyk fo'ofo|ky; 
Hkkjr esa lkFk gh lkFk nf{k.k&iwoZ ,f'k;k esa igyk efgyk fo'ofo|ky; gSA bldh LFkkiuk 1916 esa egf"kZ 
MkW0 Mh0ds0 dosZ us iwuk egkjk"Vª esa efgykvksa dh f'k{kk ds ,d egku mn~ns'; ls dh FkhA 1921 esa bl 
fo'ofo|ky; ls igyh ik¡p efgykvksa us Lukrd fd;kA

ouLFkyh fo|kihB %&1935 esa iafMr ghjkyky 'kkL=h th }kjk jktLFkku jkT; ds Vksad ftys esa fLFkr 

xk¡o ouLFkyh (cuFkyh) esa ouLFkyh fo|kihB dh LFkkiuk dhA 1983 esa bl laLFkku dks ,d fo'ofo|ky; 
dk ntkZ izkIr gqvkA ;g ,d vkoklh; fo'ofo|ky; gS tks yM+fd;ksa dks iwoZ izkFkfed Lrj ls ysdj 
MkWDVksjy Lrj rd dh f'k{kk miyC/k dj jgk gSA

Jh in~ekorh efgyk fo'ofo|ky; %&Jh in~ekorh efgyk fo'ofo|ky; dh LFkkiuk 1983 esa 
vka/kzizns'k ds rRdkyhu eq[;ea=h Jh ,u0Vh0 jkekjko us efgyk Nk=ksa dks ns'k ds csgrj fuekZrk ds :i esa 
izf'kf{kr djus vkSj thou ds lHkh igyqvksa esa usr`Ro ds dkS'ky dks izksRlkfgr djus dh rhoz bPNk ds lkFk 
dhA

enj Vsjslk efgyk fo'ofo|ky; %&;g fo'ofo|ky; rfeyukMq ds dksMsduky esa fLFkr gSA 1984 
esa bldh LFkkiuk gqbZ bl fo'ofo|ky; dk mn~ns'; lHkh leqnk;ksa dh efgyk Nk=ksa ds fy, viuh lsok dk 
foLrkj djuk gSA

vfouk'kfyaxe fo'ofo|ky; %&vfouk'kfyaxe fo'ofo|ky; Hkkjr ds rfeyukMq jkT; ds dks;EcV~Vw 
esa fLFkr ,d ekun efgyk fo'ofo|ky; gSA ;g 1957 esa Vh0,l0 vfouk'kfyaxe psfV;kj }kjk LFkkfir 
vfouk'kfyaxe f'k{kk VªLV }kjk efgykvksa ds fy, ^vfouk'kfyaxe x`gfoKku* ds :i esa 'kq: fd;k x;k tks 
1988 esa fo'ofo|ky; esa fodflr gqvkA orZeku esa ;g x`gfoKku dh f'k{kk nsus ds fy, ns'k dh lcls cM+h 
laLFkk gSA

lzksr %   vky bf.M;k losZ vkWu gk;j ,tqds'ku 2015&16] 2016&17] 

         lsysDVsM ,tqds'kuy LVsfVfLVDl 2005&06
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eksnh fo'ofo|ky; %&eksnh fo'ofo|ky; Hkkjr ds jktLFkku jkT; ds y{e.kx<+ esa fLFkr ,d futh 
efgyk fo'ofo|ky; gSA bldh LFkkiuk 1998 esa Jh vkj0ih0 eksnh] ,d m|ksxifr o yksdksidkjh] }kjk dh 
x;h FkhA

dukZVd jkT; efgyk fo'ofo|ky; %&2003 esa fot;iqj 'kgj esa LFkkfir dukZVd jkT; efgyk 
fo'ofo|ky;] dukZVd esa ,dek= efgyk fo'ofo|ky; gS tks fo'ks"k :i ls efgykvksa dh f'k{kk ds fy, 
lefiZr gSA

Mk;eaM gcZj efgyk fo'ofo|ky; %& ;g fo'ofo|ky; 2003 esa vfLrRo esa vk;kA ;g if'pe 
caxky esa fLFkr gS vkSj bl {ks= dh efgyk Nk=ksa dh nh?kZdkfyd vko';drkvksa vkSj vkRefuHkZjrk dh [kkst 
esa vf/kd ls vf/kd volj ds fy, bldh ifjdYiuk dh x;h gSA

HkxrQwy flag efgyk fo'ofo|ky; %& HkxrQwy flag th }kjk 1936 esa gfj;k.kk ds [kkuiqj dyk 
esa yM+fd;ksa ds fy, ,d xq:dqy dh LFkkiuk dh x;hA gfj;k.kk ds ekuuh; eq[;ea=h Jh HkwisUnz flag gqM~Mk 
ds usr`Ro esa jkT; ljdkj us vxLr 2006 esa laKku ysdj iwoZorhZ xq:dqy dks fo'ks"k :i ls efgykvksa ds 
fy, ,d fo'ofo|ky; ds :i esa fodflr fd;kA

T;ksfr fo|kihB efgyk fo'ofo|ky; %&

bldh LFkkiuk 2008 esa jktLFkku jkT; esa gqbZA ;g jkT; fo'ofo|ky; gS ftlesa jgus vkSj v/;;u 
djus ds fy, mÙke vkSj lqjf{kr okrkoj.k gS mÙke 'kSf{kd okrkoj.k ds lkFk ;g fo'ofo|ky; O;fDrxr 
vkSj O;kolkf;d fodkl ds fy, ,d vkn'kZ vk/kkj iznku djrk gSA

egkRek T;ksfrjko Qwys fo'ofo|ky; %&1993 esa efgyk f'k{kk iznku djus ds fe'ku ds lkFk 
egkRek T;ksfrjko Qwys us t;iqj] jktLFkku esa ,d 'kSf{kd laLFkku [kksykA 2009 esa ;g fo'ofo|ky; cukA 
;g ,d futh fo'ofo|ky; gS tks efgyk f'k{kk vkSj l'kfDrdj.k ds fl)kUr ij dke dj jgk gSA

bafnjk xk¡/kh fnYyh VsduksykWftdy fo'ofo|ky; %& fnYyh esa iwoZ esa LFkkfir bafnjk xk¡/kh 
rduhdh laLFkku dks ebZ 2013 esa efgykvksa ds fy, bafnjk xk¡/kh fnYyh VsDuksykWftdy fo'ofo|ky; esa 
inksUur dj fn;k x;kA ;g ,d xSj lEc) f'k{k.k vkSj vuqla/kku fo'ofo|ky; gS tks efgykvksa ds e/; 
O;kolkf;d f'k{kk ds mHkjrs {ks=ksa esa xgu dk;Z] uoizorZu] rduhdh] 'kks/k o v/;;u dks c<+kok nsrk gSA

vle efgyk fo'ofo|ky; %& bl fo'ofo|ky; dh LFkkiuk 2013 esa ,d jkT; fo'ofo|ky; ds 
:i esa gqbZA bl fo”Okfo|ky; dk y{; vle dh efgykvksa ds Kku dks c<kok nsus ds fy, mPp f”k{kk rd 
igqWp iznku djus ds fy, ,d Lrj dk eap iznku djuk gSA

jeknsoh efgyk fo'ofo|ky; %& 1964 esa mM+hlk jkT; ds Hkqous'oj esa ljdkjh efgyk egkfo|ky; 
dh LFkkiuk gqbZA mM+hlk ds eq[;ea=h us 3 fnlEcj 2015 dks ,d lekjksg esa ek¡ jeknsoh ds tUefnol ds 
lkFk fo'ofo|ky; dk vkSipkfjd :i ls mn~?kkVu fd;k ftlds ckn fo'ofo|ky; dks ;g uke fn;k x;kA

Hkkjr esa efgyk dkWystks o fo'ofo|ky;ksa dh çklafxdrk & efgyk dkWyst vkSj fo'ofo|ky;] 
mPp f'k{kk dh ,d egRoiw.kZ fo'ks"krk gSA if'pe ns'kksa esa ;|fi fof'k"V efgyk dkWystksa o fo'ofo|ky;ksa dh 
vo/kkj.kk çpyu esa ugha gS fQj Hkh dqN ns'kksa esa efgyk f'k{kk ls lEcfU/kr dbZ fof'k"V laLFkk;sa gaSA 

lgf'k{kkRed fo'ofo|ky;ksa ds çpyu esa gksus ds ckotwn Hkkjr tSls ns'k esa orZeku esa efgYkk 
dkWystksa@fo'ofo|ky;ksa dh D;k çkalfxdrk gS] blds dqN fuEufyf[kr dkj.k gks ldrs gaS &

1- efgyk f'k{kk o l'kfDrdj.k dks c<+kok & vrhr esa] gekjs ns'k esa efgykvksa dh f'k{kk misf{kr jgh 
gS] fo'ks"k :i ls mPp f'k{kk ds {ks= esa  efgykvksa ds fy, fo”ks'k f”k{kk laaLFkk;sa gksus ls efgyk f”k{kk 
dks c<+kok feyrk gS A mPp f'k{kk esa efgykvkas dh lgHkkfxrk c<+kus o mUgasa l'kDr djus esa bu 
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laLFkkvksa  dh fo'ks"k Hkwfedk gSA

2- lkekftd dkj.k &  Hkkjr esa vHkh Hkh vf/kdka'k ekrk&firk ikjEifjd fopkjksa ds gSa vkSj viuh csfV;ksa dks 
lgf'k{kkRed laLFkkvksa esa v/;;u dh vuqefr ugha nsrs gaSA os lg'kSf{kd laLFkkvksa esa mudh lqj{kk ds ckjs esa 
fpfUrr jgrs gSa ijUrq efgyk dkyst@fo'ofo|ky; esa mPp f'k{kk çkIr djkus gsrq lgtrk ls rS;kj gks tkrs 
gaSSA ;fn fof'k"V 'kSf{kd efgyk laLFkk;sa ugha gksxha rks ,sls vfHkHkkod viuh csfV;ksa dks mPp f'k{kk ds fy, ugha 
Hkstsaxsa] ,slh fLFkfr esa os f'k{kk ls oafpr jgsaxh vkSj mPp f'k{kk esa efgykvksa dk ukekadu o çxfr de gks 
tk,sxhA

3- vuqdwy oSpkfjd okrkoj.k &  efgyk dkWyst@fo'ofo|ky; dk oSpkfjd okrkoj.k efgykvksa ds fy,] 
lg'kSf{kd laLFkkvksa dh rqyuk esa vf/kd vuqdwy gksrk gSA bl okrkoj.k esa vUreqZ[kh Nk=k;sa Hkh vkRefo'okl 
ds lkFk gj xfrfof/k esa Hkkx ys ldrh gSaA ;kSu f'k{kk] ifjokfjd thou] x`gçcU/ku vkfn fo"k;ksa ds ckjs esa 
Nk=k;sa lg'kSf{kd laLFkkvksa dh vis{kk efgyk 'kSf{kd laLFkkvksa  esa vf/kd vuqdwyrk ds lkFk tkudkjh çkIr 
dj ldrh gSaA

4- lek;kstu lEcU/kh i{k & xzkeh.k o :f<+oknh ikjEifjd i`"BHkwfe dh Nk=k;sa tks mPp f'k{kk çkIr djuk 
pkgrh gaS muds fy, lg'kSf{kd dkWyst@fo'ofo|ky; dh vis{kk efgyk dkWyst@fo'ofo|ky; esa 
lek;kstu ljy gks tkrk gSA os fof'k"V efgyk f'k{kk laLFkk ds lqjf{kr okrkoj.k esa v/;;u djus ds fy, 
lgt vuqHko djrh gSa vkSj vklkuh ls laLFkk esa lek;ksftr gks tkrh gaSA

5- vU; dkj.k %& 

1- dqN ikB~;Øe efgykvksa dh :fp ls fo'ks"k :i ls lEcfU/kr gksrs gSa ftudh ,d lg'kSf{kd 
dkWyst@fo'ofo|ky; esa çk;% mis{kk dh tkrh gSA efgyk dkWystksa@fo'ofo|ky;ksa esa ;fn ;g 
ikB~;Øe iw.kZ:is.k ugha çkjEHk gksrs gSa rks va'kdkyhu ikB~;Øe ds :i esa Hkh ;g efgyk Nk=ksa dks 
ykHkkfUor djrs gSaA

2- efgyk f'k{kk laLFkkvksa esa Nk=k;sa ;kSu 'kks"k.k vkSj NsM+&NkM+ ls lqjf{kr jgrh gaSA 

3- efgyk f'k{kk laLFkkvksa ls mPp f'k{kk esa f'k{kk ds leku voljksa esa o`f) gksxh vkSj efgykvksa dh mPp f'k{kk 
rd igq¡p c<+sxhA 

4- dHkh&dHkh /kkfeZd dkj.kksa ls Hkh Nk=kvksa dks mPp f'k{kk çkIr djus ds fy, efgyk f'k{kk laLFkkuksa esa 
ços'k ysus ds fy, ck/; gksuk iM+rk gSA ,slh fLFkfr esa ;fn efgyk dkWyst@fo'ofo|ky; ugha gksaxs rks 
f'k{kk çkIr djus dh bPNk j[kus okyh Nk=k;sa f'k{kk ds vf/kdkj ls oafpr jg tk;saxhA

fu"d"kZ%

orZeku le; esa vk/kqfudrk ds okrkoj.k esa fu%lUnsg efgyk Nk=k;sa lg'kSf{kd dkWystksa@fo'ofo|ky;ksa 
esa ços'k ys jgh gSa ijUrq dfri; dkj.kksa ls dqN efgykvksa ds fy, efgyk dkWyst@fo'ofo|ky;  mPp 
f'k{kk çnku djus ds fy, vf/kd mi;qDr gaSA efgyk dkWyst mPp f'k{kk esa efgykvksa dh lgHkkfxrk c<+kus esa 
egRoiw.kZ Hkwfedk fuHkk jgsa gSa vkSj efgyk l”kfDrdj.k  o efgyk f”k{kk dks c<+kok nsus esa lg;ksx dj jgs gSaA 
vr% Hkkjr tSls fodkl dh vksj vxzlfjr ns”k esa efgyk fo”ofo|ky; dh vko”;drk o izklafxdrk ls 
budkj ugha fd;k tk ldrk gSA
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fd'kksjksa esa c<+rs gq, vkijkf/kd izo`fŸk dk fo'ys"k.kkRed v/;;u 
¼lEcfU/kr lkfgR; losZ{k.k ij vk/kkfjr½

f'ko izlkn] 'kks/k Nk=] f'k{kk ladk;] ¼d0½ ch0,p0;w0] okjk.klh
izksQslj lat; lksudj] f'k{kk ladk;] ¼d0½ ch0,p0;w0] okjk.klh

 Abstract

The study has focused on increasing Juvenile delinqents tendency on the basis of several 
revieus of related literatures to Juvenile delinquency. Researcher found that there are many 
reson of Juvemile delinquency, such as : Family factors, Step Parents, Partiality, Faulty 
Discipline, Poverty, Misbehaviours with children, Residencial circumstances, bad 
neighbourhood, Physical and Mental factors, unhealthy entertainment, the effect of schooling  
sibling and  peers etc. In order to eredicate the juvenile delinquency, the gat and social thinkess 
have adopted various means, but even after that the rate of juvenile is increasing day by day, the 
reason behind it is that the people working in this field have adopted a narrow-minded ideology 
towards their duty and they just do it as a formality. If the family, the people of society and the 
Govt. fulfill their responsebilities and duties honestly, then the rate of jevenile delinquency can 
be minimized.

Key word : Juvenile delinquency, criminal tendency.

izR;sd lekt esa gj le; dqN ,sls fd”kksj ekStwn jgrs gSa tks lekt }kjk Lohd`r fu;eksa vkSj vkn”kksZa 
ds foijhr O;ogkj djrs gSaA ,sls fopfyr O;ogkjksa dk iw.kZr;k mUewyu djuk ,d dYiuk ek= gSA bruk 
vo”; gS fd bldh ek=k fdlh lekt esa de vkSj fdlh lekt esa T;knk gks ldrh gS] D;ksafd izR;sd 
ckyd esa uV[kViu gksrk gS] fdUrq tc ;g uV[kViu lekt dh ekU;rkvksa dks Hkax djus yxrk gS rks og 
cky vijk/k ds uke ls tkuk tkrk gSA ;gaWk ;g Hkh /;ku nsus ;ksX; rF; gS fd lekt ds fodkl vkSj 
mldh tfVyrk esa o`f) gksus ds lkFk&lkFk vijk/k dh nj Hkh c<+h gSA ;g ckr vesfjdk vkSj vU; ns”kksa ds 
mnkgj.kksa ls izekf.kr gks tkrk gSA tgk¡ ,d vksj vesfjdk dh x.kuk fo”o ds lokZf/kd fodflr ns”kksa esa dh 
tkrh gS] ogh nwljh vksj nqfu;k¡ esa lcls vf/kd vijk/k Hkh mlh ns”k esa gksrs gSaA tgk¡ rd cky vijk/k dk 
iz”u gS rks dgk tk ldrk gS fd fdlh fuf”pr vk;q&lhek ds uhps ds ckydksa }kjk fd;k x;k 
lekt&fojks/kh O;ogkj cky vijk/k dgykrk gSA ckydksa }kjk fd;s x;s ,sls O;ogkj ;k rks dkuwu }kjk 
fuf"k) gksrs gSa ;k dkuwuh :i ls ,sls O;ogkjksa dks vipkjh O;ogkjksa ds :i esa ifjHkkf"kr fd;k x;k gksrk gSA 
lu~ 1986 ds cky U;k; vf/kfu;e ds vuqlkj cky vijkf/k;ksa ds fy, vf/kdre vk;q yM+dksa ds fy, 16 o"kZ 
vkSj yM+fd;ksa ds fy, 18 o'kZ fu/kkZfjr fd;k x;k gS] ysfdu bl vf/kfu;e ds igys fofHkUu jkT;ksa esa ;g 
vk;q lhek fHkUu&fHkUUk FkhA mŸkj izns”k] xqtjkr] jktLFkku] dsjy] vle] dukZVd] egkjk"Vª] e/; izns”k] 
iatkc jkT;ksa esa vk;q lhek 16 o"kZ Fkh] tcfd fcgkj vkSj caxky esa 18 o"kZ ekuh x;h FkhA lk/kkj.kr% ;g 
ekuk x;k gS fd 7 o"kZ ls 16 o"kZ rd ds yM+ds ,oa 7 o"kZ ls 18 o"kZ dh yM+fd;ksa }kjk fd;k x;k lekt o 
dkuwu fojks/kh dk;Z cky vijk/k ds vUrxZr vkrk gSA bl cky vijk/kh izo`fŸk ds vUrxZr HkxksM+kiu] 
vkokjkxnhZ] vuSfrdrk] pksjh] rksM+&QksM+] vukf/kdkj izos”k vkSj vfu;U=.k vkfn vipkjh O;ogkj vkrs gSaA

flfjycVZ] ¼1925½ ds vuqlkj tc fdlh cPps }kjk fd;k tkus okyk lkekftd O;ogkj bruk xEHkhj 
gks tkrk gS fd jkT; }kjk mls nf.Mr djuk vko”;d gks tk;] rc ,sls O;ogkj dks cky vijk/k vkSj ,sls 
cPpksa dks cky vijk/kh dgsaxsA

gk¡ ;g ckr /;ku nsus ;ksX; gS fd cky vijk/k esa O;ogkj rRo egŸoiw.kZ LFkku j[krk gS] D;ksafd 
U;k;ikfydk vkSj iz”kkld vijk/kh O;ogkj ds vk/kkj ij gh n.M dk fu/kkZj.k djrs gSaA Hkkjr dh jkt/kkuh 
fnYyh esa fnlEcj 2012 esa gq, fuHkZ;k dk.M ds ckn ns”k esa vkijkf/kd ekeyksa esa ukckfydksa dh vk;q dks 
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ysdj [kklk fookn mRiUu gqvk D;ksafd mlesa ,d fd”kksj Hkh “kkfey FkkA iwjs Hkkjr esa bl lUnHkZ esa 
ukckfyd vk;q 18 ls ?kVkdj 14 o'kZ djus dh iqjtksj ekax gq;h Fkh] ftlls t?kU; vijk/kksa esa lafyIr 
ukckfydksa ij Hkh o;Ld dkuwu ds vUrxZr ltk gks ldsA yEcs /kjus vkSj izn”kZu ds ckn *fd”kksj U;k; 
fcy* vUrr% la”kksf/kr djds 15 tuojh 2016 ls u;k fd”kksj U;k; fcy 2015 ykxw dj fn;k x;k] ftlesa 
ukckfyd vk;q ¼cky&vijk/k ds ekeys esa½ 16 o"kZ ekuh x;h gSA  bl fcy ds laln esa ikfjr gks tkus ls 
vc 16 o"kZ ls vf/kd mez oxZ ds cky vijkf/k;ksa dks Hkh dBksj ltk gks ldsxh vkSj ,sls ekeys cky 
U;k;ky; esa u pykdkj lkekU; vnkyr esa Hkkjrh; n.M lafgrk dh /kkjkvksa ds rgr eqdnek pysxkA

cky vijk/k dh leL;k dksbZ i`Fkd~ leL;k ugha gS] oju~ ;g lkekftd ifjorZu vkSj lekt esa 
vlkeUtL; dk gh ifj.kke gSA if”peh ns”kksa esa vkS|ksxhdj.k ds izHkko ls lkekftd lajpuk ,oa lkekftd 
ewY;ksa esa ifjorZu vk jgs gSaA ifj.kkeLo:i bu ns”kksa esa cky&vijk/k dh xEHkhj leL;k mRiUu gqbZ gSA 
vFkkZr~ vkS|ksfxd lekt cky vijk/k esa o`f) dk ,d dkjd jgk gSA tgk¡ rd Hkkjrh; lekt dk iz”u gS] 
bl lekt esa vf/kdka”kr% xzkeh.k fo”ks"krk,a O;kIr gSa] vkSj bls viuh ijEijkvksa ls ?kfu"B yxko gS] vr% ;gk¡ 
cky vijk/k dh leL;k mruh xEHkhj ugha Fkh ftruh dh if”peh ns”kksa esaA fdUrq gky ds dqN o"kksZa esa 
Hkkjrh; lekt esa “kgjksa ds fodkl] vkS|ksxhdj.k ,oa xzkeh.k turk dk “kgjksa dh vksj iyk;u rFkk la;qDr 
ifjokj ds fo?kVu vkfn dkjdksa dh otg ls cky vijk/k dh nj rhoz xfr ls c<+h gSA dqN le; iwoZ rd 
ifjokj }kjk lkekftd vkSj vkfFkZd lgk;rk ds vfrfjDr tks ekuoh; lqj{kk feyrh Fkh vc og de gksrh 
tk jgh gS] vkfFkZd vHkko ds dkj.k cPpksa dh mfpr ns[k&js[k ugha gks ikrh] ifj.kkeLo:i mfpr 
lekthdj.k ds vHkko esa cPpk lekt fojks/kh vFkok euekuk O;ogkj djus yxrk gSA cPps dksey ikS/ks dh 
rjg gksrs gSa ftudk lQyrk&iwoZd Qyuk&Qwyuk ifjokj ds ikyu&iks"k.k ij fuHkZj djrk gSA ,d ifjokj 
esa ckyd ds ;FkkFkZ xq.kksa] fopkjksa] ewY;ksa] vkSj vfHko`fŸk;ksa dk gh fuekZ.k ugha gksrk cfYd mlds vUnj 
vlqj{kk] ruko vkSj laosxkRed fonzksg dk Hkh fuekZ.k gks tkrk gS] ;s nksuksa dkjd ifjokj ds ikyu&iks"k.k ij 
fuHkZj djrs gSaA lkekU;r% ftl ifjokj esa ckyd dh cqfu;knh vko”;drkvksa dh iwfrZ gksrh gS] vkSj mls dk;Z 
djus ds fy, lUrks"ktud lqfo/kk rFkk lEeku Hkh feyrk gS] fu%lUnsg ,sls ifjokjksa ds ckydksa dk O;fDrRo 
lqlaxfBr ,oa lqlek;ksftr <ax ls fodflr gksrk gSA blds foijhr tgk¡ ckyd ds ekrk&firk esa Lusg dk 
vHkko vkSj dyg vf/kd gS] ckyd dh cqfu;knh vko”;drkvksa dh iwfrZ ugha gks ikrh] ogk¡ fd”kksjksa esa 
laosxkRed O;kf/k;ka] vlUrks"k] ruko] vkfn vusd fod`fr;ka mRiUu gksus yxrh gSa] ifj.kkeLo:i ckyd 
vfrØe.k dk;ksZa ds ek/;e ls lUrqf"V izkIr djus dh ps"Vk djus yxrk gSA bl lUnHkZ esa Vªk¶V dk dguk 
mfpr izrhr gksrk gS fd] **cky vijk/k ckyd dh vewrZ bPNkvksa dk ifj.kke gSA** ijUrq ;g ,d ckr rks 
Li"V gS fd ckyd ds O;ogkj iz.kkyh ij ikfjokfjd <k¡pk] ekrk&firk dh f”k{kk] tUeØe] lnL;ksa ds 
ikjLifjd lEcU/k rFkk muds O;fDrRo vkfn dk Hkh lekos”k gksrk gaSA

cky vijk/k ls tqM+s lkfgR; dk v/;;u %&

fofHkUu fo}kuksa vkSj “kks/kdrkZvksa us cky vijk/k ls lEcfU/kr vius ys[k vkSj “kks/k izcU/kksa esa 
fuEufyf[kr fu"d"kZ fn;s gS&

'kqDyk] ¼2016½ us vius ys[k eksgYys ds cykRdkfj;ksa dks dSls igpkus esa Li"V fd;k fd cky vijk/k 
ds ekeys esa leL;k ckgj ls vf/kd ?kj ls gS] ?kj esa ,d&nwljs ls ckrs Nqikus dh vknr lekIr gksuh 
pkfg,A ekrk&firk [kkldj ?kj dh efgykvksa dks cPpksa dh euksn”kk le>uh pkfg,A cPpksa dks Hkh vius 
fdlh u fdlh cgqr djhch ls viuh gj ckrs “ks;j djuh pkfg,A bUgksus Li"V fd;k fd] ;g lgh gS fd 
vijkf/k;ksa dh lhaxs ugha gksrh] ysfdu oks gksrs lkslkbVh ds chp ds gh gSa] bl ij /;ku j[kuk pkfg,A fdlh 
Hkh O;fDr ls feyrs oDr mldh “kkjhfjd Hkk'kk vkSj mlds gko&Hkko dks le>us dh dksf”k”k djsaA

;kno] ¼2009½ us vius ys[k fcxM+rk cpiu] HkVdrk jk"Vª esa Li"V fd;k fd dksbZ Hkh f”k”kq tUer% 
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;k LoHkkor% vijk/kh ugha gksrk gSA ifjokj dk okrkoj.k] muds lkFk O;ogkj] rFkk ikyu iks"k.k dh i)fr 
mUgsa vijk/k dh vksj mUeq[k dj nsrh gSaA cPpksa dks bl cky vijk/k dh leL;kvksa ls fudkyus vkSj muds 
fodkl ds fy, loksZifj vko”;d gS fd ifjokj esa cPpksa dks leqfpr <ax ls HkkokRed iks"k.k rFkk lkgl 
iznku fd;k tk;s vFkkZr vfHkHkkodksa dh tkx:drk cPpksa dh reke leL;kvksa dk lek/kku dj ldrh gSA

eksfudk] ¼2012½ us vius v/;;u esa ik;k fd vkerkSj ij cPpk oSlh gh fØ;k,a djrk gS tks og 
ifjokj esa lh[krk gS] blfy, ;fn mldk  ifjokj vkijkf/kd okjnkrksa esa lafyIr gS rks ckyd dk Hkh ,slk 
djuk LokHkkfod gks tkrk gS vr% ifjokj dk okrkoj.k ckyd ds thou dk vk/kkj gksrk gSA

galk] ¼1951½ us vius v/;;u esa ik;k fd cgqr ls ekrk&firk cPpksa dh lkaosfxd vkSj ekufld 
vko”;drkvksa ls vutku jgrs gSa] cPpksa dh ekufld leL;kvksa dks le> ugha ikrsA lEHkor% vf”kf{kr ;k 
de i<+k&fy[kk gksus ds dkj.k muds }kjk viuk;s x;s rjhds Hkh nks"kiw.kZ FksA ftu ifjokjksa esa vuq”kklu 
<hyk Fkk vFkok cPpksa dks cgqr ykM+&I;kj feyrk Fkk] mu cPpksa esa vkKk u ekuuk] “kjkjr djuk vkSj vUr 
esa vijk/k dj cSBuk vke ckr gks x;h FkhA

feJk] ¼1991½ us mM+hlk esa cky vijkf/k;ksa dk v/;;u dj Li"V fd;k fd lu~ 1983 esa ?kfVr 753 
ekeyksa esa ls 628 ekeyksa esa cky vijkf/k;ksa dks nf.Mr fd;k x;kA ;s cPpsa gR;k] cykRdkj] MdSrh] pksjh 
vkfn esa idM+s x;s FksA vf/kdka”kr% vijk/k 16 ls 21 o"kZ vk;q ds chp ds yksxksa }kjk fd;s x;s FksA

mijksDr lkfgR; losZ{k.k ds vk/kkj ij “kks/kdrkZ us ik;k fd fd“kksjksa esa c<+rs gq, vkijkf/kd izo`fŸk ds 
fuEufyf[kr dkj.k gSa&

1- ckydksa dh izFke ikB”kkyk ifjokj gS] ifjokj esa gh cPps xq.k&voxq.k] vPNk&cqjk] mfpr&vuqfpr vkSj 
uSfrd&vuSfrd vkfn ckrsa lh[krs gSa] lkFk gh izFke vipkjh fØ;k Hkh ifjokj ls gh izkjEHk djrk gS ;fn 
le; jgrs bl vipkjh fØ;k ij fu;U=.k ugha yxk;k x;k rks ogh vkxs pydj vkijkf/kd fØ;k djus 
yxrk gSA

2- tsfUdUl us dgk gS fd ekrk&firk ds frjLdkj dk cPps ds fodkl ,oa vUr%dj.k ij lh/kk izHkko iM+rk 
gS] ;fn frjLd`r vkSj misf{kr ckydksa dks ekrk&firk dk leFkZu] Lusg vkSj laj{k.k u feys rks og ifjokj 
ls ckgj ds fopfyr O;ogkj okys fxjksgksa esa lfEefyr gksus yxrk gS] dHkh&dHkh lkSrsys ekrk ;k firk 
gksus ij muls tks I;kj o Lusg feyuk pkfg, og u feyus ij Hkh muesa vkijkf/kd izo`fŸk dh vksj >qdko 
c<+rk gSA

3- ,sls ,dkdh ifjokj ftuesa ekrk&firk nksuksa ?kj ls ckgj dke djrs gksa ,slh fLFkfr esa cPps ?kj esa vdsys 
jgrs gSa vkSj euekuh bZ/kj&m/kj ?kwers gSa ftlls cqjh laxr esa iM+dj vijk/kh O;ogkj lh[kus yxrs gSaA 
lkFk gh lkFk vU; HkkbZ&cguksa dk vkijkf/kd O;ogkj Hkh NksVs HkkbZ&cguksa dh eukso`fŸk ij izHkko Mkyrk 
gSA

4- xzkeh.k {ks=ksa es de ysfdu “kgjh {ks=ksa esa vis{kkd`r vf/kd iM+ksl Hkh ,d izHkkoh dkjd gSA iM+ksl dk 
jgu&lgu mudh laLd`fr vkfn cPpksa dks izHkkfor djrh gSA os";kvksa ds vM~Ms] tqvkfj;kas] pksjksa] 
“kjkfc;ksa vkSj xq.Mkas ds ikl fuokl LFkku gksus ij cPpksa esa vijk/kh gksus ds vf/kd volj jgrs gSaA

5- ftu ?kjksa esa cPpksa dh cqfu;knh vko”;drk,a iw.kZ ugha gks ikrh] ekrk&firk cPpksa dks ekufld lUrqf"V 
ugha ns ikrs] ,sls ?kjks ds cPpksa esa vlqj{kk dh Hkkouk iSnk gks tkrh gS os ghu Hkkouk ds f”kdkj gks tkrs gSa 
vkSj os NksVh&eksVh pksjh ds }kjk viuh vko”;drkvksa dh iwfrZ djus yxrs gSa vkSj ,sls gh /khjs&/khjs 
vkijkf/kd dk;ksZa esa lafyIr gks tkrs gSaA

6- u`”kalrk ls Hkjs pyfp=] mlesa fn[kk;s tkus okys /kqeziku] e|iku] vuSfrdrk vkfn dk izHkko cPpksa ij 
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iM+rk gSA orZeku esa eksckby ds Qslcqd o g~okV~l,i esa vkus okys v”yhy fofM;ksa vkfn ls Hkh cPps 
izHkkfor gks jgs gSaA dbZ ckj cPps pksjh o vijk/k djus ds rjhds fQYeksa o pyfp=ksa ls Hkh lh[k ysrs gSaA

7- fo|ky; dk okrkoj.k] ?kj ls fo|ky; dh nwjh vkSj fo|ky; esa v/;kidksa dk O;ogkj Hkh cPpksa esa 
vijk/kh izo`fŸk ds fodkl esa ;ksxnku nsrk gSA ekrk&firk ds ckn v/;kid gh cPpkas ds Hkfo"; ds fuekZrk 
gksrs gSa ;fn mudk O;ogkj u`”kal gS ;k og cPpksa dks le>dj v/;kiu dk;Z ugha djrs gSa rks cPps esa 
iyk;uoknh O;ogkj mRiUu gksus yxrk gS ftlls cPps Ldwy NksM+dj Hkkxus yxrs gSaA

8- cPpksa dh fe=e.Myh Hkh vkijkf/kd fØ;k esa ,d dkjd dk dk;Z djrh gSA vDlj ekrk&firk bl ij 
/;ku ugha nsrs fd cPps fdu yksxksa ds lkFk mBrs&cSBrs gSa ;k mudh fe=e.Myh esa fdl rjg ds cPps gSaA 
D;ksafd mu cPpksa ds vknr O;ogkj dks ;s lgt gh lh[k ysrs gSaA

9- bVyh ds vijk/k”kkL=h yksEczkslks us rks vijk/kh izo`fŸk dks O;fDr dh “kkjhfjd fo”ks"krkvksa ls tfur ekuk 
gSA muds vuqlkj vijk/k oa”kkuqØe esa feyrk gSA O;fDr vijk/kh iSnk gh gksrk gS] mls fdlh Hkh rjg dh 
f”k{kk nh tk; og vijk/kh izo`fŸk dk O;ogkj djsxk ghA ysfdu lEiw.kZr% ,slk ugha gS] gk¡ bruk vo”; gS 
fd laLdkjksa] f”k{kkvksa vkSj mfpr ekxZn”kZu dk Hkh izHkko iM+rk gS ftlls vijk/kh izo`fŸk dks de fd;k tk 
ldrk gSA

10- ifjokj esa i{kikr iw.kZ O;ogkj gksus ij Hkh cPpksa esa fujk”kk vkSj ?k`.kk dh Hkkouk tUe ysrh gSA ;fn ifjokj 
esa fdlh cPpsa dks fo”ks"k lqfo/kk iznku dh tkrh gS vkSj nwljs ds izfr HksnHkko iw.kZ O;ogkj fd;k tkrk gS rks 
blls cPps esa }s"k vkSj bZ";kZ dk Hkko mRiUUk gksus yxrk gSA vf/kd ekj vkSj MkV [kkus okyk cPpk Hkh 
ifjokj esa c;kso`) yksxksa dk lEeku djuk cUn dj nsrk gS vkSj yksxksa dh bPNkvksa ds foijhr dk;Z djus 
yxrk gSA

11- LoLFk “kjhj esa gh LoLFk efLr"d dk fodkl gksrk gSA detksj] chekj] vkSj vLoLFk cPps vijk/k dh vksj 
vf/kd >qdrs gSaA efLr"d dk “kjhj ls ?kfu"B lEcU/k gksrk gSA flfjy cVZ us vius v/;;u esa ik;k fd 
70% cky&vijk/kh fdlh u fdlh “kkjhfjd deh ls xzflr FksA detksj n`f"V] cgjkiu] v”kq) mPpkj.k 
cPpksa dh vlQyrk dks crkrs gSaA ftlls muesa fujk”kk o ?k`.kk dh Hkkouk iSnk gks tkrh gS] tks vijk/k ds 
fy, mŸkjnk;h gSaA

12- fofHkUu ns”kksa ds chp ;q) lkekftd fo?kVu vkSj fouk”k mRiUu djrs gSa] ;s ikfjokfjd thou dks u"V 
dj nsrs gSaA ,Ylk dkLVsf.Md us vius v/;;u esa ik;k fd ;wjski esa ;q) ds dkj.k cPpksa dh f”k{kk cUn gks 
x;h Fkh] cPpksa dh ek¡ dkj[kkuksa esa vkSj firk ;q) LFky ij O;Lr gks x;s] ce fxjus ij “kgj esa ywV&ikV 
ep tkrh Fkh] yM+fd;ksa dk ;kSu “kks"k.k c<+ x;k FkkA  vFkkZr~ ;q) iwjh lkekftd lajpuk dks fcxkM+ nsrk 
gS tks vijk/k] ywVekj “kks"k.k vkSj csjkstxkjh ds :i esa lkeus vkrk gSA vesfjdk esa Hkh ;q) ds le; 
cky&vijk/k dh nj 50% rd c<+ x;h FkhA

cky vijk/k ds fuokj.k gsrq lq>ko %& 

lkfgR; losZ{k.k }kjk izkIr fd“kksjksa esa c<+rs gq, vkijkf/kd izo`fŸk ds dkj.kksa ds vk/kkj ij blds 
fuokj.k gsrq fuEufyf[kr lq>ko fn;s tk ldrs gSaA 

cky vijk/k dh leL;k dks de djus ds fy, ifjokj }kjk fd;s tkus okys mik;&

1- loZizFke ekrk&firk dks vius cPpksa ds fy, vf/kd ls vf/kd le; fudkyuk gksxk] D;ksafd cPps dksey 
ikS/ks dh rjg gksrs gSa] ftl rjg ls mudh ns[kHkky gksxh mudk fodkl Hkh mlh rjg ls gksxkA

2- cPpksa dks vf/kd ykM+&I;kj djuk ?kkrd fl) gks ldrk gSA mudh izR;sd ekax lgtrk ls iwjh dj 
nsuk] fn;s x;s ikWdsV [kpZ dk fglkc u ysuk] rFkk muds }kjk fd;s x;s vuqfpr o xyr dk;kZsa dh 
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tkudkjh gksus ij Hkh lgh fn”kk&funsZ”k u nsuk vkfn cPpksa dks euekuh dk;Z djus ds fy, izsfjr djrs 
gSaA vr% bu ij fo”ks"k /;ku ns djds cky vijk/k dks de fd;k tk ldrk gSA

3- cPpksa dh fe=&e.Myh ij fo”ks"k /;ku nsa] dgh muds fe= ,sls cPps rks ugha gSa tks >xM+kyw gksa] pksjh 
djrs gks] vFkok ftudh Ldwy ls Hkkxus dh vknr gks] ,sls yksxksa ls vius cPpksa dks nwj jgus dk funsZ”k nsaA

4- vDlj de i<+s&fy[ks vFkok v)Z&f”kf{kr ekrk&firk cPpksa dh i<+kbZ ds izfr fo”ks"k /;ku ugha ns ikrs 
gSaA os flQZ ;g ns[krs gSa fd cPpk Ldwy tk jgk gS vkSj le; ls ?kj vk jgk gSA ;g /;ku ugha ns ikrs gSa 
fd og Ldwy esa D;k djrk gSA blds fy, ;g vko”;d gS fd fuf”pr le;kUrjky ij cPpksa ds Ldwy esa 
tkdj muds v/;kid ls lEidZ djsa vkSj vius cPpksa dh izxfr ds ckjs esa tkudkjh djrs jgsaA

5- dHkh&dHkh ;g Hkh ns[kus esa vkrk gS fd cPpk ekufld :i ls detksj gSA ,slh voLFkk esa cPps ij vf/kd 
ncko u nsaA mudh rqyuk rst&rjkZj cPpksa ls djds mls fujk”k u djsaA cfYd ,sls ckyd dh iz”kalk dj 
;g crk,a dh og igys ls vPNk dj jgk gS] mls vkSj esgur djus dh t:jr gSA

lekt }kjk fd;s tkus okys mik;& 

pWwafd cky vijk/k dh leL;k dksbZ ikfjokfjd ;k O;fDrxr leL;k ugha gS cfYd ;g ,d lkekftd 
leL;k gS blfy, ;g vko”;d gS fd lHkh ukxfjd feydj bl leL;k dks feVkus dk iz;Ru djsaA blds 
fy, ;g vko”;d gS fd lekt ds lHkh ukxfjd uSfrd fØ;k vkSj LoLFk euksjat dks viuk;saA Hkn~ns] 
v”yhy vkSj vuSfrd Vh0 oh0 izksxzke o pyfp=ksa dks lekt esa u ijksls] cfYd u;h&u;h tkudkfj;ksa ls Hkjs 
gq, vkSj lh[k nsus okys izksxzke gksa] tks ckyd dh efLr"d ds fodkl esa lgk;d gksA fo|ky; esa fofHkUu 
izdkj ds [ksydwn dk izksxzke gksa]  ftlesa cPpksa dks vf/kd ls vf/kd Hkkx ysus ds fy, izksRlkfgr fd;k tk; 
D;ksafd LoLFk “kjhj esa gh LoLFk efLr"d dk fodkl gksrk gSA

ljdkj }kjk fd;s tkus okys mik; &

cky vijkf/k;ksa dks lq/kkjus ds fy, vkSj cky vijk/k dh jksdFkke gsrq ljdkj }kjk fofHkUu izdkj ds 
dkuwu dk fuekZ.k fd;k x;k gS lkFk gh lq/kkj laLFkkvksa vkSj Ldwyksa dk fuekZ.k Hkh fd;k x;k gSA ftlesa 
vijk/kh cPpksa dk mfpr ekxZn”kZu djds mudk lgh fn”kk esa fodkl fd;k tk ldsA cky vijk/k dh 
lquokbZ ds fy, ljdkj us vyx ls cky&U;k;ky; dh LFkkiuk dh gSA vijk/k fl) gks tkus ij 
cky&vijkf/k;ksa dks lk/kkj.k tsy esa u Hkstdj lq/kkj x`gksa esa Hkstk tkrk gS] tgakW buds vkijkf/kd O;ogkjksa 
dk mipkj fd;k tkrk gS] vkSj bUgsa fofHkUu izdkj ds izf”k{k.k nsdj ,d ;ksX; ukxfjd cukus dk iz;kl 
fd;k tkrk gSA bu laLFkkvksa esa euksfpfdRld o euksoSKkfud dh fu;qfDr dh tkrh gSA tks bu vijk/kh 
ckydksa ds vipkjh O;ogkj dk oSKkfud <ax ls mipkj djrs gSaA

cky vijk/k ds fuokj.k ds fy, ljdkj o lekt lq/kkjdksa }kjk fofHkUu izdkj ds rjhds viuk;s x;s 
gSa fQj Hkh cky  vijk/k dh nj fujUrj c<+rh tk jgh gSA bldk dkj.k ;g gS fd cky lq/kkj dk dk;Z dj 
jgs yksxksa esa vius dk;Z (Duty) ds izfr ladqfpr fopkj /kkjk vkSj dksjeiwfrZ (Formality) ek= gSA ;fn 
ifjokj] lekt ds yksx vkSj ljdkj vius nkf;Roksa dks iw.kZ :i ls rFkk bekunkjh ds lkFk fuoZgu djs rks 
cky vijk/k dh nj dks de fd;k tk ldrk gSA

fu"d"kZ %&

mijksDr “kks/k v/;;u ls ;g fu"d"kZ fudyrk gS fd cky vijk/kh iSnk ugha gksrs] cfYd cky vijk/k 
blh lekt dh nsu gSA gekjs lekt esa dqN ,sls yksx gksrs gaS tks tkus&vutkus esa r:.k ckydksa dks vijk/k 
djus ds fy, ,d ekgkSy  rS;kj dj nsrs gSaA bu ckydksa dh NksVh&NksVh “kjkjrksa ij tc /;ku ugha fn;k 
tkrk gS rks ;gha vkxs pydj cky vijk/kh cu tkrs gSaA cky&vijk/k dks c<+kok nsus ds fy, gekjs “kkld 
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o iz”kkld Hkh ftEesnkj gSaA cky vijkf/k;ksa ds mipkj ds ekeys esa dsoy dksjeiwfrZ fd;k x;kA bu yksxksa 
ds }kjk vius nkf;Roksa ds izfr ladqfpr n`f"Vdks.k j[kus dss dkj.k cky&vijk/k dk xzkQ fujUrj c<+rk tk 
jgk gSA
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Lkrr ,oa O;kid ewY;kadu esa f'k{kdksa ds le{k vfHkys[khdj.k dh
leL;k ,oa muds lek/kku dk v?;;u

MkW0 Jo.k dqekj xqIr] Lkgk;d v/;kid] iwoZ ek0 fo0 nsgyhfouk;d] lsokiqjh] okjk.klh] iwoZ lgleUo;d ¼foKku f'k{kk½] 
ch0 vkj0 lh0 lsokiqjh] okjk.klh

ABSTRACT

The present study is based on the action research. The moto of action research is "Our Problems 
and Our Solution." Right to Education-2009 (RTE-2009) regard to Continuous and 
Comprehensive Evaluation (CCE) of every children assessment of ability to understand and 
apply knowledge in the provision of 29 (2J). For this study selected 12 Basic Government School 
in NPRC Barema, Sewapuri Block, Varanasi. Researcher gives the CCE training in this Block 
and doing the monitoring of every school. During monitoring, problems faces to every teacher 
doing the documentation of Teacher Diary and Student Profile in the case of CCE. In this paper, 
some problems are analyzed which affect the achievement of documentation in CCE pattern. In 
one month giving an again orientation program of CCE in NPRC Barema, 12 School. Some 
suggestions, related to the documentation of teacher diary and student profile in CCE are also 
presented in this paper.

Key Words: Continuous Comprehensive Evaluation (CCE), Documentation - Teacher Diary, 
Student Profile. 

Hkwfedk&

f”k{kk dk mn~ns”; izR;sd cPps dk lokaZxh.k fodkl djuk gS] ftlls mudk O;fDrRo iw.kZ:is.k 
xfjeke;h cusA “kSf{kd l= 2011&2012 esa mRrj izns”k ds ik¡p tuinksa xkft;kckn] yfyriqj] jk;cjsyh] 
okjk.klh ,oa cyjkeiqj ds 25 izkFkfed ,oa mPp izkFkfed fo|ky;ksa esa lh0lh0bZ0 dks ik;yV izkstsDV ds 
:i esa ykxw fd;k x;k gSA orZeku l= 2012&2013 esa bUgha ik¡p tuinksa ds leLr fo|ky;ksa esa ykxw fd;k 
x;k A orZeku le; eas vkj0Vh0bZ0 2009 dh /kkjk 29¼2t½ ds varxZr cPps dh izxfr dk vkdyu djuk gSA 
blh ds vuqikyu esa okjk.klh tuin ds 8 fodkl {ks= ,oa uxj fuxe esa Hkh izR;sd f”k{kdksa dks lh0lh0bZ0 
dk ik¡p fnolh; izf”k{k.k Hkh izkIr djk fn;k x;k gSA

“kks/kdrkZ }kjk vius dk;Zjr fodkl {ks= lsokiqjh esa lh0lh0bZ0 dk vuqJo.k dk;Z Hkh fd;k x;k gSA 
vuqJo.k ds nkSjku f”k{kdksa ds le{k lh0lh0bZ0 ds fofHkUu izi=ksa ;Fkk f”k{kd Mk;jh] Nk= lap;h izi= ds 
laKkukRed ,oa lg laKkukRed i{kksa dk vfHkys[khdj.k djus esa dfBukb;ksa dk irk pykA mijksDr dkj.kksa 
ds QyLo:Ik fØ;kRed “kks/k ds :Ik esa “kh"kZd dk p;u fd;k x;k gS& Þlrr ,oa O;kid ewY;kadu esa 
f'k{kdksa ds le{k vfHkys[khdj.k dh leL;k ,oa muds lek/kku dk v/;;uAß

vko';drk ,oa egRo

lrr ,oa O;kid ewY;kadu esa vfHkys[khdj.k dh izfØ;k ds }kjk gh f”k{kd viuh d{kk ds lHkh cPpksa 
ds ^fo'k;okj laKkukRed i{k* ,oa muds HkkokRed o fØ;kRed i{k dh miyfC/k;ksa dks tkuus ds fy, 
^lg&laKku lgxkeh i{kksa* ds ek/;e ls voyksdu dj ldrs gSaA

fo|ky; ,oa d{kk d{k esa f”k{kd cPpksa ds lkFk tks dk;Z djrs gaS] mlh dk;Z dks gh lh0lh0bZ0 ds 
varxZr f”k{kd nks izdkj ds izi=ksa f”k{kd Mk;jh ,oa Nk= lap;h izi= esa fu/kkZfjr QkesZV ij vfHkys[khdj.k 
djrs gSA vfHkys[khdj.k dh bl izfØ;k ds }kjk cPpksa dh miyfC/k;ksa ¼fo"k;okj ,oa lg&laKkukRed i{k½ ds 
ckjs esa irk pyrk gSA cPpksa }kjk vftZr Kku o mudh n{krkvksa dh lEizkfIr ds vk/kkj ij f”k{kd Hkh viuh 
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f”k{k.k “kSyh esa lq/kkj dj ldrs gSaA

mn~ns';

(1) f”k{kdksa dks lh0lh0bZ0 izi=ksa ds vfHkys[khdj.k gsrq lE;d ,oa lgh tkudkjh iznku djukA

(2) fo|ky; esa f”k{kdksa ds vUnj lh0lh0bZ0 esa vfHkys[khdj.k gsrq :fp ,oa izsj.kk mRiUu djukA

ifjdYiuk

(1) f”k{kdksa dks vuqJo.k ds ek/;e ls f”k{kd Mk;jh ,oa Nk= izksQkby ds izk:Ik ds vfHkys[khdj.k dk 
voyksdu fd;k tk ldrk gSA

(2) f”k{kdksa dks ladqy Lrj ij izfr lIrkg ,d fnu ds izf”k{k.k ds ek/;e ls f”k{kd Mk;jh ,oa Nk= lap;h izi= 
¼laKkukRed ,oa lg laKkukRed i{k½ dks Hkjus gsrq izsfjr fd;k tk ldrk gSA

izklafxdrk

lrr ,oa O;kid ewY;kadu esa vfHkys[khdj.k ds ek/;e ls gh izR;sd f”k{kd Lo;a dh f”k{k.k dfe;ksa 
dh tkudkjh izkIr dj ldrk gSA lkFk&gh&lkFk cPps dh fo'k;okj ,oa lglaKkukRed i{k dh miyfC/k;ksa 
ds ckjs esa Hkh tkudkjh izkIr gksrh gSA izkIr miyfC/k;ksa ,oa mudh dfe;ksa ds vk/kkj ij f”k{kd cPps dh izxfr 
dk vkdyu ,oa QhMcSd nsrs gq, mudk vfHkys[khdj.k dj ldrs gSA

lhek,¡

(1) ladqy fo|ky; (NPRC) cjsek] fo0{ks0 lsokiqjh ds 10 izkFkfed ,oa 2 iwoZek/;fed fo|ky;ksa dks 
fØ;kRed “kks/k ds fy, p;fur fd;k  x;kA

(2) izf”k{k.k LFky gsrq ladqy fo|ky; cjsek dk p;u fd;k x;kA

(3) lHkh f”k{kdksa dks f”k{kd Mk;jh ,oa Nk= lap;h izi= ¼laKkukRed ,oa lg&laKkukRed i{k½ ds 
fu/kkZfjr izk:Ik dk vfHkys[khdj.k gsrq lHkh fcUnqvksa dh lgh tkudkjh fn;k tk;sxkA

(4) izLrqr fØ;kRed “kks/k vof/k 30 fnu dk gksxkA

'kks/k dk;Zfof/k%&

vmidj.k%&

izLrqr fØ;kRed “kks/k gsrq fuEukafdr “kks/k midj.ksa dk p;u fd;k x;k gS&

1- lrr O;kid ewY;kadu vuqJo.k izi= 

2- voyksdu

3- lh0lh0bZ0 izi=& ¼a½ f”k{kd Mk;jh

¼b½ Nk= izksQkby

i. Nk= lap;h izi= ¼fo'k;okj miyfC/k½

ii. Nk= lap;h izi= ¼lg laKkukRed i{k½

iii. Nk= izxfr i=

4- lh0lh0bZ vuqJo.k izi=

vU;kn'kZ p;u ¼SAMPLING½%& ,u0ih0vkj0lh0 cjsek ds 10 izkFkfed fo|ky;ksa ,oa 2 
iwoZek/;fed fo|ky;ksa esa dk;Zjr lHkh v/;kidksa ,oa Nk= la[;kvksa dk fooj.k rkfydk la0¼1½ esa 
izLrqr fd;k x;k gSA 
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rkfydk la0 ¼1½% fo|ky; Nk= la[;k ,oa f'k{kd la[;k

izk0 fo0 & izkFkfed fo|ky;] iw0 ek0 fo0& iwoZ ek/;fed fo|ky; 

;g leLr fo|ky; fodkl {ks= & lsokiqjh] tuin okjk.klh ds ladqy fo|ky; cjsek esa fLFkr gSA

U;kn'kZ@izfrn'kZ laxzg ¼Sample Collection½%& izLrqr fØ;kRed “kks/k esa “kks/kdrkZ }kjk Þlrr O;kid 

ewY;kadu iwoZ ijh{k.k izi=ß ij f'k{kdks }kjk lh0lh0bZ0 ds fofHkUu izi=ksa ls lacaf/kr vfHkys[khdj.k dh lwpuk 

rkfydk la0¼2½ esa ladfyr fd;k x;k gSA

rkfydk la0¼2½ lrr O;kid ewY;kadu iwoZ ijh{k.k izi=

Ø0 fo|ky; dk uke Nk= la[;k f'k{kd la[;k iz0v0 b0v0 Lk0v0 f'k0fe0

1- izk0fo0jkes'oj&I 220 6 1 - 5 2

2- izk0fo0jkes'oj&II 164 3 1 - 2 2

3- izk0fo0 ijlhiqj 60 3 - 1 2 1

4- izk0fo0 txkiV~Vh 120 1 - 1 - 2

5- izk0fo0irsjpd 73 1 - 1 - 2

6- izk0fo0lkrks 85 2 1 - 1 2

7- izk0fo0nsgyhfouk;d 315 7 1 - 6 2

8- izk0fo0HkVkSyh 46 3 - 1 2 2

9- izk0fo0gfjgjiqj 55 2 - 1 1 2

10- izk0fo0cjsek 65 3 1 - 2 1

11- iw0ek0fo0 nsgyhfouk;d 268 5 - 1 4 -

12- iw0ek0fo0 ojsek 22 2 1 - 1 -

;ksx 1493 56=38+18 6 6 26 18
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'kks/k fØ;k fof/k%&

izLrqr fØ;kRed “kks/k esa lh0lh0bZ0 izi=ksa ¼f”k{kd Mk;jh ,oa Nk= izksQkby½] lh0lh0bZ0 vuqJo.k 
izi= ,oa d{kk voyksdu uked midj.kksa dk iz;ksx fd;k x;k gSA mijksDr midj.kksa ds ek/;e ls f”k{kdksa 
ds le{k lh0lh0bZ0 esa vfHkys[khdj.k ds le; fuEufyf[kr leL;k,¡ n`f'Vxr gqbZ Fkh] mudk fooj.k 
fuEuor~ gS&

(A) f”k{kd Mk;jh dh le> ds laca/k esa& ¼64-3 izfr”kr f”k{kdksa dks½

(1) ikB~;Øeh; mn~ns”;ksa dks fy[kus esaA

(a) Hkk"kk ds {ks= esa ¼fgUnh] vaxzsth] laLÑr½A

(b) xf.kr o foKku ds {ks= esaA

(2) fuf'pr ladsrdks ds fu/kkZj.k esaA

(3) izR;sd cPps dh izxfr gsrq ̂vkdyu ds rjhdksa* dk fu/kkZj.k djus esaA

(B) Nk= lap;hizi= ¼fo"k;okj@lglaKkukRed i{k½ ds laca/k esa%&

(1) 69-6%f”k{kdksa dks izR;sd le;kof/k esa lh[kus ds fcUnq dks fy[kus ds lanHkZ esa dfBukbZ vk jgh gSA 

(2) 64-3 izfr”kr f”k{kdksa dks lg&laKkukRed i{k dks Hkjus esa dfBukbZ vk jgh gSA

(3) 64-3 izfr”kr f”k{kdksa dks izxfri= Hkjus esa dfBukbZ dk vuqHko dj jgs gSA

iwoZ ijh{k.k esa izkIr vk¡dM+ks ds vk/kkj ij lh0lh0bZ0 ds izi=ksa f”k{kd Mk;jh ,oa Nk= lap;h izi= ,oa 
izxfr i= dks Hkjus esa fuEuor dfBukbZ dk izfr”kr n`f'Vxr gks jgk gS&

(1) 64-3 izfr”kr f”k{kdksa dks f”k{kd Mk;jh dks Hkjus esa dfBukbZ dk vuqHko gks jgk gSA

(2) 69-6 izfr”kr f”k{kdksa dks fo'k;okj Nk=lap;hizi= Hkjus esa dfBukbZ dk vuqHko gks jgk gSA

(3) 64-3 izfr”kr f”k{kd lg laKkukRed ,oa izxfr i=ksa dks Hkjus esa dfBukbZ dk vuqHko dj jgs gSA

“kks/kdrkZ }kjk O;fDrxr :Ik ls fo|ky;ksa ij rFkk ,d fnolh; dk;Z”kkyk ds ek/;e ls lHkh f”k{kdksa 
dks f”k{kd Mk;jh] Nk= lap;h izi= ¼laKkukRed ,oa lg&laKkukRed i{k½ ,oa izxfr i= dks Hkjus ds fy, 
fofHkUu fcUnqvksa ij ppkZ&ifjppkZ ds ek/;e ls ,d lk>k le> cuk;k x;kA lHkh f”k{kdksa }kjk izkIr 
izf'k{k.k@dk;Z”kkyk ds ckn fo|ky; ij lrr ,oa ewY;kadu ls lacaf/kr izi=ksa dk vfHkys[khdj.k fd;k x;kA 
iqu% “kks/kdrkZ }kjk lHkh fo|ky;ksa dk vuqJo.k fd;k x;k] ftlesa Ik”p ijh{k.k dk fooj.k rkfydk la0 ¼3½ 
esa fuEuor~ gS&
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rkfydk la0 ¼3½ lrr O;kid ewY;kadu Ik'pijh{k.k izi=

iznRr fo'ys"k.k ,oa O;k[;k&

“kks/kdrkZ }kjk iwoZ ,oa Ik”p ijh{k.k dk rqyukRed fooj.k rkfydk la[;k ¼4½ esa fuEuor izLrqr fd;k 
x;k gS&

Ø0 fo|ky; dk uke 
lh0lh0bZ izi=ksa essa Ik”pijh{k.k dh fLFkfr 

f”k{kd Mk;jh dh 

leh{kk
 

Nk= izksQkby dh le>
 

  
fo"k;okj miyfC/k

 
lg&laKkukRed

 
izxfr i=
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rkfydk la0 ¼4½ iwoZ ,oa i'p ijh{k.k dh rqyukRed fLFkfr dk fooj.kA

iwoZ ijh{k.k ls izkIr iznÙkksa dh O;k[;k & U;k; iapk;r lalk/ku dsUnz cjsek ds p;fur 10 izkFkfed ,oa 
2 iwoZ ek/;fed fo|ky;ksa esa iwoZ ijh{k.k dh fLFkfr fuEUkor ik;h x;h&
1- f'k{kd Mk;jh ds fofHkUu fcUnqvksa tSls f'k{k.k mn~~ns';] lh[kus&fl[kkus dh izfØ;k] ladsrdksa dh le> rFkk 

f'k{kd dh fVIi.kh tks cPpksa dh izxfr ds lEcU/k esa FkhA mijksDr fcUnqvksa dks 35-7 izfr'kr f'k{kdkas dks vadu 
djus vk jgk Fkk tcfd 64-3 izfr'kr f'k{kdksa dks dfBukbZ dk vuqHko gks jgk FkkA

2- Nk= lap;h izi= ds laKkukRed ,oa lg&laKkukRed i{kksa ds lEcU/k esa fLFkfr fuEuor Fkh&30-4 izfr'kr 
f'k{kd cPpksa dh fo"k;okj miyfC/k;ksa dks vadu dj ik jgs Fks tcfd 69-6 izfr'kr f'k{kdksa dks dfBukbZ gks jgh 
FkhA mlh izdkj lg&laKkukRed i{kksa dks Hkh 35-7 izfr'kr gh f'k{kd vafdr dj ik jgs Fks tcfd 64-3 izfr'kr 
f'k{kdkas dks vafdr djus esa dfBukbZ dk vuqHko gks jgk FkkA

3- 35-7 izfr'kr f'k{kd gh cPpksa dh izxfr i= vafdr dj ik jgs Fks tcfd 64-3 izfr'kr f'k{kdkas dks dfBukbZ dk 
vuqHko gks jgk FkkA

i'p ijh{k.k ls izkIr iznRrkas dh O;k[;k&
1- 78-6 izfr'kr f'k{kdksa dks Mk;jh vafdr djus vk jgk Fkk tcfd vHkh Hkh 21-4 izfr'kr f'k{kdksa dks f'k{kd 

Mk;jh vafdr djus esa dfBukbZ gks jgh FkhA
2- 75 izfr'kr f'k{kdkas }kjk fo"k;okj Nk= lap;h izi=ks dks vaafdr fd;k tk jgk Fkk tcfd 25 izfr'kr f'k{kdksa 

dks dfBukbZ dk vuqHko gks jgk FkkA blh izdkj ls lg&laKkukRed i{kks dks 76-8 izfr'kr f'k{kd le>rs gq, 
vafdr dj ys jgs Fks tcfd 23-2 izfr'kr f'k{kdksa dks vHkh Hkh dfBukbZ dk vuqHko gks jgk FkkA

3- 76-8 izfr'kr cPpksa dh izxfr i= dks vafdr dj ys jgs Fks tcfd 23-2 izfr'kr f'k{kdkas dks vHkh Hkh vadu djus 
esa dfBukbZ dk vuqHko gks jgk FkkA
mijksDr rkfydk la0 ¼4½ ds vk/kkj ij f”k{kdksa }kjk f”k{kd Mk;jh] Nk= lap;hizi= laKkukRed ,oa 

lg laKkukRed i{k rFkk izxfr i= dh fLFkfr fuEuor gS&
(1) iwoZ ijh{k.k esa f”k{kd Mk;jh dh le> 35-7 izfr”kr Fkh tks Ik”pijh{k.k ds ckn 78-6 izfr”kr gks x;hA
(2) fo"k;okj Nk= lap;hizi= dks Hkjus dh fLFkfr 30-4 izfr”kr Fkh tks fd Ik”pijh{k.k ds ckn 75 izfr”kr gks 

x;hA blh le; lg laKkukRed i{k dk izfr”kr 35-7 ¼iwoZ ijh{k.k½ Fkh tks i”p ijh{k.k esa 76-8 izfr”kr 
gks x;kA

(3) izxfr i= ds iwoZ ijh{k.k esa 35-7 izfr”kr le> Fkh tks fd i”p ijh{k.k ijh{k.k dssa ckn 76-8 izfr”kr dh 
lEizkfIr gqbZA
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fu"d"kZ ,oa lq>ko
iwoZ ,oa Ik”p ijh{k.k esa izkIr vk¡dM+ksa ds vk/kkj ij fuEuor~ fu'd'kZ izkIr gq, gSa&

(1) f”k{kd Mk;jh ds lHkh fcUnqvksa ikB~;Øeh; mn~~ns”;] vf/kxeizfØ;k] f”k{k.k vf/kxe lkexzh] cPpksa dh izxfr 
dk vkdyu ladsrdksa ij vk/kkfjr ,oa f”k{kd fVIi.kh ij 78-6 izfr”kr f”k{kd le>rs gq, bldk 
vfHkys[khdj.k dj jgs gaSA

(2) Nk= lap;h izi= fo"k;okj miyfC/k;ksa ds laca/k esa] 75 izfr”kr f”k{kd Nk=ksa }kjk lh[kus ds fcUnq] miyfC/k ,oa 
lq/kkj ds {ks= ls lacaf/kr fooj.k dks vafdr dj ys jgs gaSA

(3) lg&laKkukRed i{k ds lHkh fcUnqvksa dks 76-8 izfr”kr f”k{kd le;kof/k ds varxZr vafdr dj ys jgs gSaA
(4) 76-8 izfr”kr f”k{kd izxfr i= esa of.kZr fo"k;okj ,oa lg&laKkukRed i{k dk le;kof/k ds vuqlkj vadu 

dj ys jgs gaSA
lq>ko

lh0lh0bZ0 ds vUrxZr f”k{kd Mk;jh] Nk= lap;h izi= fo"k;okj ,oa lg&laKkukRed i{k rFkk izxfr 
i= ds varxZr lHkh fcUnqvksa dks f”k{kdksa }kjk “krizfr”kr vfHkys[khdj.k djus gsrq fuEuor~ lq>ko izLrqr 
fd;k x;k gS&
(1) fo"k;okj izkFkfed ,oa iwoZ ek/;fed fo|ky;ksa dk le;kof/k ds varxZr ikBksa dk fu/kkZj.k ,oa mlls lacaf/kr 

ikB~;Øeh; mn~ns”;ksa dh ,d gLr iqfLrdk dk fuekZ.k djk;k tk; ftlls lh0lh0bZ0 dks csgrj cuk;k tk 
ldsA

(2) Nk= lap;h izi= fo"k;okj lh[kus ds fcUnq] izkIr ladsrdksa dh miyfC/k ,oa lq/kkj ds {ks= dk vadu f”k{kd 
}kjk izR;sd le;kof/k esa fd;k tk;A

(3) izf”k{kdksaa }kjk izR;sd fo|ky;kssa dk vuqJo.k ,oa lHkh f”k{kdksaa dks QhMcSd vo”; fn;k tk;A
(4) fo|ky; ds lkFkh f”k{kdksa dks ftUgsa vfHkys[khdj.k dh le> fodflr gks x;h gS] dks Hkh vU; nwljs f”k{kdksa 

dkss Hkh izssfjr djus dk iz;kl djuk gksxkA
(5) Mk;V es.Vj] ftyk izf”k{kd] ftyk leUo;d ¼izf”k{k.k½] [k.M f”k{kk vf/kdkjh ¼leUo;d½] lgleUo;d] 

U;k; iapk;r izHkkjh] iz/kkuk/;kid] fo|ky; izca/k lfefr dss lnL;] vfHkHkkod] f”k{kd ,oa lHkh Nk=ksa dks 
fu;fer :i ls vius mRrjnkf;Roksa ,oa drZO;ksa dk ikyu djuk pkfg,A

(6) Cykd lalk/ku dsUnzksa ¼ch- vkj- lh-½ ,oa U;k; iapk;r lalk/ku dsUnzksa ¼,u- ih- vkj- lh-½ ,oa ftyk f”k{kk o 
izf”k{k.k laLFkku ¼Mk;V½ ij lh- lh- bZ- ls lacaf/kr lHkh izi=ksa ;Fkk f”k{kd Mk;jh] Nk= lap;h izi=ksaa] izxfr 
i= ds vfHkys[khdj.k ds laca/k essa vuqJo.k] vuqleFkZu ,oa vkus okyh leL;kvksa ds lek/kku gssrq izf”k{kdksa ds 
izf'k{k.k dk vk;kstu fd;k tkuk pkfg,A

lUnHkZ xzUFk lwph
 

xqIrk] ,l- ih- ¼2011½] vuqla/kku lanf”kZdk&lEizR;;] dk;Zfof/k ,oa izfof/k] bykgkckn % “kkjnk iqLrd HkouA
ik.Mss;] ds- ih- ¼1979½] f”k{kk esa fdz;kRed vuqla/kku] fnYyh % vferk”k izdk”kuA
csLV] ts0 MCY;w rFkk dku] ts- oh- ¼1986½] fjlpZ bu ,tqds”ku] ubZ fnYyh % izsfUVl gky ifCyds”kuA
jk;] ih- ,u- ¼1994½] vuqla/kku ifjp;] vkxjk % y{eh ukjk;.k vxzoky izdk”kuA
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Abstract

India is the largest at the same time most f lourishing democracy of the world. There has not been 

a single incidence in indian history where democracy has been toppled and non democratic 

means were employed. Such status is achieved by following democracy not merely as a form of 

government but also as a way of life. A way of life that proclaims practice of democratic values by 

its present and prospective citizens. The inculcation of a democratic order in the country is 

definitely task of education and its primary requirement that the teachers of the country must 

posses democratic values. Under such premise, a descriptive survey was conducted on the 

sample of 100 prosepctive teachers to identify if they possess sufficient level of democratic 

values. Democrativ value Test of Gardia and Singh (2008) was adopted and effect of selected 

independent variables was also studied. It was found that teachers possess average level of 

democratic values which is a healthy sign for the country at the same time it highlights needs of 

addressing democrtic values in pre service teacher education so that the status of democratic 

values may be improved. The indepenedet variables of the study have not been found to be 

significantly exerting influence on democratic values. The scenario is satisfactory though it 

needs more intervention to create an effective and ideal citizenry for the country in holistic 

manner. 

Key words: Democratic values, civic education, teacher education, teacher effectiveness 

v/;;u dh i`"BHkwfe &

fo|ky; esa nh tkus okyh f'k{k.k vf/kxe izfØ;k dks rhu izeq[k LrEHkksa esa foHkkftr fd;k tkrk gS ¼1½ 

ikB~;Øe ¼2½ f'k{kd ¼3½ f'k{kkFkhZ] tgk¡ ikB~;Øe ds ek/;e ls Hkkjrh; lafo/kku esa of.kZr yksdrkaf=d 

ewY;ksa tSls&O;fDr fd xfjek] Lora=rk] lekurk] U;k;] lg;ksx] lgu'khyrk dh f'k{kk nh tkrh gSA f'k{kd 

dk LFkku f'k{k.k vf/kxe izfØ;k esa lokZf/kd egÙoiw.kZ  gSa] Js"B v/;kid ds vHkko esa lq;ksX; Nk=x.k Hkh 

okafNr KkuktZu esa lQy ugha gks ldrs gSA vPNh ls vPNh ikB~;oLrq Hkh fuiq.k v/;kidksa dh vuqifLFkfr esa 

izk.kghu gks tkrh gSA v/;kidx.k f'k{kk izfØ;k dks mfpr fn'kk iznku djrs gS rFkk muds lokZafx.k fodkl 

ds iFk ij lQyrk iwoZd vkxs c<+kus esa lgk;d fl) gksrs gS] f'k{kk O;oLFkk fdlh Hkh izdkj dh D;ksa u gks 

mlesa v/;kid dh Hkwfedk loksZijh gksrh gS] v/;kid f'k{kk iz.kkyh dk dsUnz gksrk gS rFkk leLr f'k{kk 

O;oLFkk dks thoUr cukrk gSA gekjk orZeku lekt jk"Vª ifjorZu o fodkl ds ,d uktqd ,oa vR;Ur 

egRoiw.kZ nkSj ls xqtj jgk gS] ,slh ifjfLFkfr esa f'k{kd fd Hkwfedk dk egROk vkSj c<+ tkrk gS] D;ksafd 

v/;kid gh ns'k ds Hkkoh ukxfjdksa vFkkZRk ;qok&oxZ ds Nk=&Nk=kvksa ds okLrfod lEidZ esa jgrk gS] rFkk 

mUgsa vius vkpkj&fopkj rFkk Kku ds vocks/k ls izHkkfor djrk gS] iztkra= dh lQyrk bl ckr ij fuHkZj 

djrh gS fd yksx iztkrkaf=d ewY;ksa dks fdruk csgrj <ax ls le>dj vkRelkr dj jgs gS rFkk jk"Vªh; 

ekeyksa ds izfr fdrus ltx o laosnu'khy gSa] f'k{kk laLFkkvksa dk egÙoiw.kZ vax gksus ds ukrs f'k{kdksa dk ;g 

nkf;Ro cu tkrk gS fd ns'k ds Hkkoh ukxfjdksa esa yksdrkaf=d fl)karksa dk lekos'k dj mUgsa jktuSfrd o 
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lkekftd ftEesnkfj;ksa ds izfr tkx:d cuk,¡A blds fy, vko';d gS fd f'k{kdksa dks Hkh yksdrkaf=d 

fl)karksa dh csgrj le> gksA

v/;;u dh vko';drk &

lEiw.kZ Hkkjr esa vkt jktuSfrd /kzqohdj.k gks jgk gS ftlesa yksxksa d¨ mudh tkfr ,oa /keZ ds vk/kkj 

ij foHkkftr fd;k tk jgk gS ;g foHkktu dgh u dgha orZeku jktuSfrd ,oa lkekftd vfLFkjrk dk 

dkj.k cu jgk gSA Hkkjro"kZ dh Lora=rk ds le; ,d ,sls yksdrkaf=d lektoknh jkT; dh ladYiuk dh 

xbZ Fkh ftlesa tkfr] /keZ o Å¡p&uhp dk dksbZ LFkku u gksA

Hkkjrh; lafo/kku dk ekuuk gS fd yksdra= dks lqpk: :i ls fØ;kfUor djus ds fy, ukxfjd¨ dks 

vf/kdkjksa ds izfr ltxrk ds lkFk&lkFk dÙkZO;ksa ds ikyu dh ;ksX;rk Hkh gksuh pkfg,A n VkbEl vkWQ 

bf.M;k ¼2011½ us vius ys[k esa Hkkjr ds ukxfjdksa eas fxj jgs yksdrkaf=d ewY;ksa dh fxjkoV dks ns'k ds 

fodkl ds fy, ?kkrd ekuk gSA ewY;ksa dh fxjkoV ls u dsoy lekt izR;{k :i ls izHkkfor gksrk gS cfYd 

ns'k dk fodkl Hkh ckf/kr gksrk gSA fo'o ds leLr ns'kksa ls lEcfU/kr fofHkUu lwpdkadksa esa Hkkjr dh fLFkfr 

fopkj.kh; gS\^^fo'o yksdrkaf=d lwpdkad ¼2016½ esa 'kkfey 167 ns'kksa esa Hkkjr dk LFkku fuEure esa ls ,d 

gSA bl fjiksVZ esa Hkkjr dks 7-81 vad ds lkFk nks"kiw.kZ yksdrU= okyh Js.kh es 'kkfey fd;k x;k gS bl 

fjiksVZ ds ik¡p izeq[k dkjd fuEu gS&

¼1½ ljdkj dk dke&dkt ¼2½ pqukoh izfØ;k vkSj fofo/krk ¼3½ ukxfjd LOkrU=rk  ¼4½ jktuSfrd 

Hkkxhnkjh ¼5½ jktuSfrd laLd`frA bl fjiksVZ esa Hkkjr dh fLFkfr dks ljdkj dh dk;Ziz.kkyh] jktuSfrd 

Hkkxhnkjh] jktuSfrd laLd`fr dh n'kk tSls fcUnqvkas ij csgn [kjkc crk;k gSA ySafxd lekurk lwpdkad dh 

fjiksVZ esa 'kkfey 189 ns'kksa esa Hkkjr dk LFkku 131 ok¡ gS ¼The indian Express.march-2017½ rFkk fo'o izsl 

lwpdkad 2017 dh  fjiksVZ esa 'kkfey 180 ns'kksa esa Hkkjr dk LFkku 136 ok¡ gSA ¼2017 world press fredom 

Index½- bl fjiksVZ ds vk/kkj ij vkt Hkkjrh; lekt dks yksdrkaf=d ewY;ksa ,oa mPp ukxfjd Hkkoksa ls ;qDr 

ukxfjdksa dh vR;Ur vko';drk gSA fo|kfFkZ;ksa tks fd Hkkoh ukxfjd gS muesa yksdrkaf=d ewY;ksa dks fodflr 

djus dh ftEesnkjh fo|ky; esa i<+kus tkus okys fofHkUu fo"k;ksa ,oa f'k{kdksa ls izR;{k :i ls lacaf/kr gSA

v/;;u ds 'kh"kZd esa iz;qDr 'kCnksa dh ifjHkk"kk&izLrqr v/;;u esa iz;qDr inksa dh O;k[;k 

fuEufyf[kr ifjHkk"kkvksa ds vUrxZr dh xbZ gS&

Hkkoh f'k{kd % izLrqr 'kks/ki= esa Hkkoh f'k{kd ls rkRi;Z f'k{kk ladk; dk'kh fgUnw fo'ofo|ky; esa l= 

2016&18 ch0,M0] esa izf'k{k.k izkIr dj jgs izf'k{k.kkfFkZ;ksa ls gSA

yksdrkaf=d ewY; % yksdrkaf=d ewY; ls rkRi;Z Hkkjrh; lafo/kku esa mfYyfyf[kr N% yksdrkaf=d 

ewY;ksa ls gS&

1- O;fä dh xfjek 2- Lora«krk 3- U;k; 4- lekurk 5- lg;¨x 6- lgu'khYkrk

izLrqr v/;;u ds izeq[k mís'; fuEufyf[kr gSa&

1- Hkkoh f'k{kdksa ds iztkrkaf=d ewY;ksa dk v/;;u djukA

2- iq:"k ,oa efgyk Hkkoh f'k{kdksa ds iztkrkaf=d ewY;ksa dk rqyukRed v/;;u djukA



3- ekufodh rFkk foKku fo"k; lewg ls lEcfU/kr Hkkoh f'k{kdksa ds iztkrkaf=d ewY;ksa dk rqykukRed 

v/;;u djukA

4- Lukrd rFkk ijkLukrd Hkkoh f'k{kdksa ds iztkrkaf=d ewY;ksa dk rqyukRed v/;;u djukA

v/;;u dh ifjdYiuk,¡

Ho1 iq:"k rFkk efgyk Hkkoh f'k{kdksa ds iztkrkaf=d ewY; esa dksbZ lkFkZd vUrj ugha gSA

Ho2 ekufodh rFkk foKku fo"k; lewg ls lEcfU/kr Hkkoh f'k{kdksa ds iztkrkaf=d ewY; esa dksbZ lkFkZd vUrj 
ugha gSA

Ho3 Lukrd rFkk ijkLukrd Hkkoh f'k{kdksa ds iztkrkaf=d ewY; esa d¨bZ lkFkZd vUrj ugha gSA

v/;;u dh fof/k & 

'kks/k fof/k& bl v/;;u esa fooj.kkRed losZ{k.k fof/k dk iz;ksx fd;k x;k gSA

Lkexz & tula[;k dk'kh fgUnw fo'ofo|kYk; esa l«k 2016&18 esa v/;;ujr ch-,M- Áf'k{k.kkfFkZ;¨a d¨ 
v/;;u dh tula[;k ds vUrxZr j[kk x;k gSA 

Áfrn'kZ& bl Yk?kq'k¨/k gsrq okjk.klh 'kgj ds dk'kh fgUnw fo'ofo|kYk; ls 100 ch-,M- Áf'k{k.kkfFkZ;¨a 
d¨a p;fur fd;k x;k gSA Áfrn'kZ p;u gsrq ;kn`fPNd Áfrn'kZu rduhd dk Á;¨x fd;k x;k gSA ÁnÙk 
ladYku ds mijkUr dqYk 140 MkVk'khV~l esa ls 100 MkVk 'khV~l iw.kZr;k lgh Òjh gq;h ik;h xbZA vr% 
vfUre :i ls Áfrn'kZ esa 100 Áf'k{k.kkfFkZ;¨a d¨ 'kkfeYk fd;k x;kA

· Áfrn'kZ dk fYkaxÒsn ds vk/kkj ij oxÊdj.k

·Áfrn'kZ dk fo"k;lewg ds vk/kkj ij oxÊdj.k

·Áfrn'kZ dk '©f{kd ;¨X;rk ds vk/kkj ij oxÊdj.k 

Á;qä midj.k& ÁnÙk ladYku ds fYk, M‚0 xkfMZ;k v©j M‚0 flag ¼2008½ }kjk fufeZr Átkrkaf«kd 
ewY; ekiuh dk Á;¨x fd;k x;k gSA bl ekiuh esa dqYk 40 in gSA Á;qä Átkrkaf=d ewY; ekiuh esa fuEu 
{¨«k vUrfuZfgr gS %

1- O;fä dh xfjek 2- LorU«krk 3- lekurk 4- U;k; 5- lg;¨x  6- lgu'khYkrk

fYkax la[;k  
iq:"k 70  
L«kh 30  

fo"k; lewg  la[;k 
ekufodh 51 foKku

 
49

 

'©f{kd ;¨X;rk  la[;k  
Lukrd  47  ijkLukrd

 
53
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fo'oluh;rk %& xkfMZ;k v©j flag ¼2008½ }kjk fufeZr Átkrkaf«kd ewY; ekiuh dh 
ijh{k.k&iquZijh{k.k fo'oluh;rk VsLV&jh&VsLV rFkk fLIYkV gkQ fof/k ls fudkYkh x;h gSaA ÁR;sd {¨«k ds 
fLFkjrk xq.kkad rFkk lÒh Átkrkaf«kd ewY; fuEufYkf[kr gS %

fLIYkV gkQ fof/k }kjk ÁR;sd vk;ke ds fo'oluh;rk xq.kkad rFkk lÒh Átkrkaf«kd ewY; fuEufYkf[kr 
gSA

oS/krk ¼Validity½xkfMZ;k vkSj flag ¼2008½ }kjk fufeZr Átkrkaf«kd ewY; ekiuh dh fo"k; oLrq oS/krk 
fo'¨"kK¨a dh jk; ,oa lq>ko }kjk LFkkfir dh xbZ gS rFkk bldh fuekZ.k oS/krk vUr%{¨«k lglaca/k }kjk 
LFkkfir dh xbZ gSA 

iz;qDr lkaf[;dh; fof/k;k¡ & bl v/;;u es mís”; o vk¡dM+ksa dh izd`fr ds vuq:i vk¡dM+ksa ds 
fo”ys'k.k gsrq eq[; :i ls fooj.kkRed lkaf[;dh ifjekiksa ;Fkk e/;eku] ekud fopyu Vh& eku vkfn dk 
iz;ksx fd;k x;k gSA lkaf[;dh fo”ys"k.k gsrq ,Dlsy ¼2007½ dk iz;ksx fd;k x;k gSA 

'kks/k ds izeq[k ifj.kke

Òkoh f'k{kd¨a ds Átkrkaf«kd ewY;& 

mÌs';&1 Òkoh f'k{kd¨a ds Átkrkaf«kd ewY;kas dk v/;;u djukA  

Òkoh f'k{kd¨a ds Átkrkaf«kd ewY; tkuus ds fYk, fuEufYkf[kr lkaf[;dh; x.kuk dh x;h % 

 

   

Ø-l-  ewY; ¼Values½ VsLV&jh&VsLV fo'oluh;rk xq.kkad

1  lexz Átkrkaf«kd ewY;  -82  
2

 
O;fä dh xfjek

 
-84

 3
 

LorU«krk
 

-90
 4

 
lekurk
 

-81
 5

 
U;k;

 
-79

 6

 

lg;¨x

 

-81

 7 lgu'khYkrk -92

ewY; ¼Values½  fLIYkV gkQ fo'oluh;rk xq.kkad
1  lexz Átkrkaf«kd ewY;¨a  -7  
2

 
O;fä dh xfjek

 
-71

 3
 

LorU«krk
 

-79
 4

 
lekurk

 
-70

 5

 
U;k;

 
-7

 6 lg;¨x -78
7 lgu'khYkrk -70
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ÁR;sd vk;ke dk vf/kdre ÁkIrkad 40 gS rFkk U;wure ÁkIrkad 'kwU; gS vr% ÁLrqr lkj.kh ls Li"V gS 
fd Òkoh f'k{kd¨a ds lewg¨a dk Átkrkaf«kd ewY;¨a eas lekurk vk;ke ij ek/; vad ¼22-46½ lcls vf/kd gS 
rFkk O;fä dh xfjek vk;ke ij ek/; vad ¼18-23½ lcls de gS vr% ;g dgk tk ldrk gS fd lÒh Òkoh 
f'k{kd¨a esa lekurk dk ewY; mPp gS rFkk lÒh Òkoh f'k{kd¨a esa O;fä dh xfjek dk ewY; fuEu gS v©j 
lekurk lg;¨x ,oa lgu'khYkrk vk;ke ij Átkrkaf«kd ewY; vf/kdre ÁkIrkad 40 ls vk/kk ¼50 Áfr'kr½ 
gSA t¨ v©lr Lrj ds Átkrkaf«kd ewY; d¨ n'kkZrk gS v©j O;fäxr fofÒérk] LorU«krk] U;k; vk;ke ij 
vf/kdre ÁkIrkad 40 ls vk/kk ¼50 Áfr'kr ls Òh de gSA½ 

bl Ádkj dgk tk ldrk gS fd Òkoh f'k{kd¨a dk lewg Átkrkaf«kd ewY; ds lekurk ¼22-46½ lg;¨x 
¼20-53½ lgu'khYkrk ¼20-43½ vk;ke ds Áfr T;knk laosnu'khYk gS rFkk O;fä dh xfjek ¼18-23½ U;k; ¼18-
93½ LorU«krk vk;ke¨a ds Áfr de laosnu'khYk gSA 

Átkrkaf«kd ewY; v©j fYkax Òsn&

mÌs';&2 iq#"k ,oa efgYkk Òkoh f'k{kd¨a ds Átkrkaf«kd ewY;¨a dk rqYkukRed v/;;u djuk gSA 

ifjdYiuk& iq#"k rFkk efgYkk Òkoh f'k{kd¨a ds Átkrkaf«kd ewY; esa d¨bZ lkFkZd vUrj ugÈ gSA 

iq#"k rFkk efgYkk Òkoh f'k{kd¨a ds Átkrkaf«kd ewY; esa lkFkZd vUrj dk v/;;u djus ds fYk, 
Vh&ijh{k.k dk Á;¨x fd;k x;k gSA bl fo'Y¨"k.k dk ifj.kke lkj.kh ¼2½ esa ÁLrqr fd;k x;k gSA 

* -05 lkFkZdrk Lrj ij lkFkZd ugÈA

*
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mYY¨f[kr rkfYkdk esa Ánf'kZr lÒh vk;ke¨a ds Vh&eku 1-98 ls de gS blls ;g ifjYkf{kr g¨rk gS fd 
-05 lkFkZdrk Lrj ij iq#"k rFkk efgYkk Òkoh f'k{kd¨a ds Átkrkaf«kd ewY; esa d¨bZ lkFkZd vUrj ugÈ gSA 
vr% lacaf/kr 'kwU; ifjdYiuk d¨ vLohdkj ugÈ fd;k tk ldrk gSA bl Ádkj ;g dgk tk ldrk gS fd 
lkaf[;dh; :i ls iq#"k rFkk efgYkk Òkoh f'k{kd¨a ds Átkrkaf«kd ewY; leku gSA  

Átkrkaf«kd ewY; v©j fo"k; lewg & 

mÌs';&3 ekufodh rFkk foKku fo"k; lewg ls lEcfU/kr Òkoh f'k{kd¨a ds Átkrkaf«kd ewY;¨a dk 
rqYkukRed v/;;u djukA 

ifjdYiuk& ekufodh rFkk foKku fo"k; lewg ls lEcfU/kr Òkoh f'k{kd¨a ds Átkrkaf«kd ewY; esa d¨bZ 
lkFkZd vUrj ugÈ gSA  

bl mÌs'; ds rqYkukRed v/;;u gsrq Vh&ijh{k.k dk Á;¨x fd;k x;k gSA bl fo'Y¨"k.k dk ifj.kke 
lkj.kh Øekad 3 esa Ánf'kZr fd;k x;k gSaA 

* -05 lkFkZdrk Lrj ij lkFkZd ugÈA

mYY¨f[kr rkfYkdk esa Ánf'kZr lÒh vk;ke¨a ds Vh&eku 1-98 ls de gSA blls ;g fu"d"kZ fudYkrk gS fd -05 

lkFkZdrk Lrj ij ekufodh rFkk foKku lewg ls lEcU/kh Òkoh f'k{kdkas dh Átkrkaf«kd ewY;¨a esa d¨bZ lkFkZd vUrj 

ugÈ gSA vr% nwljk 'kwU; ifjdYiuk dks vLohdkj ugha fd;k tk ldrk gSA 

bl Ádkj ;g dgk tk ldrk gS fd lkaf[;dh; :i ls ekufodh rFkk foKku fo"k; lewg ls lEcfU/kr Òkoh 

f'k{kd¨a dh Átkrkaf«kd ewY;¨a dk Lrj leku gSA 

Átkrkaf«kd ewY; v©j '©f{kd ;¨X;rk &

mÌs';&4 Lukrd rFkk ijkLukrd Òkoh f'k{kd¨a ds Átkrkaf«kd ewY;¨a dk rqYkukRed v/;;u djukA

ifjdYiuk& Lukrd rFkk ijkLukrd Òkoh f'k{kd ds Átkrkaf«kd ewY; esa d¨bZ lkFkZd vUrj ugÈ gSA  

Lukrd rFkk ijkLukrd Òkoh f'k{kd¨a dh Átkrkaf«kd ewY;¨a ds rqYkukRed v/;;u gsrq Vh&ijh{k.k dk 
Á;¨x fd;k x;kA bl fo'Y¨"k.k dk ifj.kke lkj.kh Øekad 4 eas Ánf'kZr fd;k x;k gSA 
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* -05 lkFkZdrk Lrj ij lkFkZd ugÈA 

** -05 lkFkZdrk Lrj ij lkFkZd gSA

mi;qZä rkfYkdk ls ;g Ánf'kZr g¨rk gS fd N% Átkrkaf«kd ewY; esa ls n¨ Átkrkaf«kd ewY; O;fä dh 
xfjek rFkk LoU«krk dk Vh&eku 1-98 ls vf/kd gS ;g fu"d"kZ fudYkrk gS fd -05 lkFkZdrk Lrj ij 
O;fäxr fofÒérk rFkk LorU«krk ds vk/kkj ij Lukrd rFkk ijkLukrd Òkoh f'k{kd¨a esa Áktkrkaf«kd ewY; esa 
lkFkZd vUrj gSA 

mi;qZä rkfYkdk ls ;g Òh Ánf'kZr g¨rk gS fd lekurk] U;k;] lg;¨x ,oa lgu'khYkrk dk Vh&eku 
1-98 ls de gSA blls ;g fu"d"kZ fudYkrk gS fd -05 lkFkZdrk Lrj ij Lukrd rFkk ijkLukrd Òkoh 
f'k{kd¨a ds Átkrkaf«kd ewY;¨a esa d¨bZ lkFkZd vUrj ugÈ gSA vr% r`rh; 'kwU; ifjdYiuk dks vLohdkj ugha 
fd;k tk ldrk gSA  

bl Ádkj ;g dgk tk ldrk gS fd lkaf[;dh; :i ls ÁFke n¨ Átkrkaf«kd ewY;¨a ij Lukrd rFkk 
ijkLukrd Òkoh f'k{kd¨a ds Átkrkaf«kd ewY; esa vUrj gS v©j lekurk] U;k;] lg;¨x lgu'khYkrk ds vk/kkj 
ij Lukrd rFkk ijkLukrd Òkoh f'k{kd¨a ds Átkrkaf«kd ewY; dk Lrj leku gSA  

fu"d"kZ& ÁLrqr v/;;u ds fu"d"kZ fuEufYkf[kr gS & 

·lÒh Òkoh f'k{kd¨a esa Átkrkaf«kd ewY;¨a dk v©lr Lrj fo|eku gSA 

·fYkax Òsn dk Átkrkaf«kd ewY;¨a ij d¨bZ ÁÒko ugÈ iM+rk gSA D;¨afd ifj.kke¨a ls Li"V gS fd iq#"k ,oa 
efgYkk Òkoh f'k{kd¨a ds Átkrkaf«kd ewY; leku gSA 

·ekufodh o foKku fo"k; lewg ds Òkoh f'k{kd¨a ds Átkrkaf«kd ewY;¨a dk leku g¨uk ;g Ánf'kZr djrk gS 
fd fo"k; lewg dk Átkrkaf«kd ewY;¨a ij d¨bZ ÁÒko ugÈ iM+rk gSA 

·Lukrd rFkk ijkLukrd Òkoh f'k{kd¨a ds Átkrkaf«kd ewY; leku gS blls ;g fu"d"kZ fudYkrk gS fd 
fo'¨"kKrk rFkk vuqÒo dk Átkrkaf«kd ewY;¨a ij d¨bZ ÁÒko ugÈ iM+rk gSA  
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'©f{kd fufgrkFkZ& f'k{kk esa 'k¨/k dk ,d mÌs'; ;g Òh gS fd mlds }kjk dqN '©f{kd leL;kv¨a ds gYk gsrq lq>ko 
Ánku fd, tk,A ÁLrqr v/;;u ds Òh vxzfYkf[kr '©f{kd fufgrkFkZ gS&

·ÁLrqr Yk?kq'k¨/k ds ifj.kke¨a ds vk/kkj ij orZeku ikB~;Øe esa '©f{kd dk;ZØe¨a rFkk '©f{kd Á'kklu esa dqN 
ifjektZu fd;k tk ldrk gS rkfd Òkoh f'k{kd¨a d¨ Átkrkaf«kd ewY;¨a ds Áfr vR;f/kd laosnu'khYk o 
tkx:d cuk;k tk ldsA 

·Yk¨drkaf«kd ewY;¨a ds fodkl ds fYk, Yk¨drkaf«kd okrkoj.k dk fuekZ.k djuk egRoiw.kZ gS ftlls gekjh leku 
lkaLÑfrd /kj¨gj] Yk¨dra«k] /keZfujis{krk] L«kh&iq#"k ds chp lekurk] lkekftd lerk] ftlls jk"Vªh; 
vfLrRo dh Òkouk dk fodkl g¨A 

·ns'k ds fYk, ;¨X; ukxfjd¨a ds fuekZ.k esa f'k{kd¨a dh Òwfedk vf/kd egRoiw.kZ gSA ;fn f'k{kd¨a ds Átkrkaf«kd 
ewY; vf/kd g¨rs gS rc og orZeku Yk¨drkaf«kd ;qx esa viuh Òwfedk dk c[kwch fuoZgu dj ldrs gSA 
rduhdh Kku fdruk Òh fodflr g¨dj '©f{kd ÁfØ;kv¨a esa enn djsa Y¨fdu ,d f'k{kd dk LFkku og dÒh 
ugÈ Y¨ ldrkA f'k{kd O;fäRo] mldk Kku] mldh ;¨X;rk fo|kfFkZ;¨a d¨ ÁR;{k o vÁR;{k :i ls ÁÒkfor 
djrh gSA lekt }kjk mlls ;g mis{kk dh tkrh gS fd og ubZ ih<+h d¨ mlds lkekftd] jktuSfrd O;oLFkk 
ds Áfr u dsoYk tkx:d cuk, cfYd mld¨ leLr ftEesnkfj;¨a dk fuoZgu djus ;¨X; cuk,A 

·'©f{kd Á'kkld¨a o uhfr fuekZrkv¨a d¨ bl v¨j /;ku nsuk pkfg, fd f'k{kd¨a ds Áf'k{k.k dk dk;ZØe bl 
Ádkj O;ofLFkr rFkk laxfBr g¨ ftlesa f'k{kd Lo;a d¨ bl O;olk; esa n{k cuk ldsa rFkk vius O;fäRo dk 
cgqeq[kh fodkl dj ldsaA f'k{kd Áf'k{k.k dk;ZØe esa ikB~;Øe d¨ dqN bl rjg iquZlaxfBr fd;k tk ldrk 
gS ftlls Òkoh f'k{kd¨a esa Átkrkaf«kd ewY; o lafo/kku dh i;kZIr le> fodflr g¨] v©j og Òh vius 
fo|kfFkZ;¨a esa bu Yk¨drkaf«kd ewY;¨a dk lekos'k dj ldsA  
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ehfM;k lq'kklu dh raf=dk
 

 Abstract

 The Concept of good governance as Ramrajya has been prevalent in India since ancient period 
which is a universal, idealistic and public welfare centered concept. There is great possibility for 
a democracy to be rich and prosperous thought it. Along with impartial elections, independent 
judiciary and democratic organizations, reliable media also play a vital rate in establishing 
good governance by enhancing capacities of government and administration. Media is a bridge 
between public and governance. Independent, Unbiased and multidimensional media conveys 
public sentiments to the government and make people aware of government schemes and 
functions. At present, good governance and media are getting closer and playing an important 
role in the development of good governance. In the present paper the role of media in good 
governance has been discussed. 

Key words– Good Governance, Media

jke jkT; ds :i esa lq'kklu dh vo/kkj.kk Hkkjr esa vkfndky ls tu&tu esa izpfyr gSA ;g 
lkoZHkkSfed] vkn'kkZRed ,oa tufgr dsfUnzr vo/kkj.kk gSA ^egkHkkjr* ds ^'kkafr ioZ* esa lq'kklu ds fo"k; esa 
^Hkh"e* ^;qf/kf"Bj* ls dgrs gSa& ^/kekZuqorhZ jktk dk ;g drZO; gS fd og viuk fiz; ifjR;kx dj ogha djs 
ftlls yksdfgr gks* vFkkZr ftlds ftEes 'kklu dh] turk ds fu.kZ; djus dh ftEesnkjh gS mlds ,d&,d 
dne] ,d&,d fu.kZ; dk y{; dsoy yksdfgr esa gh gksuk pkfg,A mlesa gekjk dksbZ fiz; gS] viuk gS 
vFkok mldk fgr ;k vfgr ughaA ^_Xosn* esa Hkh lq'kklu dk lfoLrkj o.kZu gS] blesa fy[kk gS& tks 'kklu 
turk ds izR;sd euq"; dks lq[k nsus dk iz;Ru djrk gS] tks ladqfpr ugha gS ;kuh viuk] vius ifjokj] 
fj'rsnkj] tkfr] leFkZd vkSj ;gk¡ rd fd vius leku fopkj okys ds fy, Hkh i{kikr ugha djrk gS] lHkh 
euq"; esa ,d gh rRo dh Hkkouk ls tks O;ogkj djrk gS] ogh vladqfpr] O;kid Hkko gSA bl izdkj oSfnd 
Lojkt esa lq'kklu dk rkRi;Z ladqfpr Hkko ls jfgr ,oa cgqlEer ls jkT; O;oLFkk lapkfyr djus okyh 
'kklu O;oLFkk ls gS ¼dqekj] vo/ks'k] 2013½A lq'kklu ds fo"k; esa ^dkSfVY;* dk fopkj Hkh izla'kuh; gSA 
viuh iqLrd ^vFkZ'kkL=* esa og fy[krs gSa fd&^jktk jkT; dk lsod gS ftldh viuh dksbZ O;fDrxr bPNk 
ugha gksrhA* vkxs dgrs gSa ^jktk dk fny gh iztk dk 'khy gSA jktk ;k jkT; ds vf/kdkjh tSls gksaxs iztk 
Hkh oSlh gksxhA* blfy, os jktk dh ;ksX;rk ls ysdj vf/kdkfj;ksa dh fu;qfDr rd dk ,d O;kid ekin.M 
is'k djrs gSaA bu lcdk mn~ns'; jktk dks U;k;kikyd ,oa loZdY;k.kdkjh cukuk gSA vk/kqfud Hkkjrh; 
fopkjdksa esa ^xka/kh th* us Hkh lq'kklu ij fuEu fopkj izLrqr fd;k gS& ^,slk 'kklu tks yksdlEefr ls pys] 
tks lcds dY;k.k ds fy, dke djs] ftlesa lÙkk ij dqN eqV~Bh Hkj yksxksa dk dCtk u gks] tgk¡ yksx gj 
pht ds fy, jkT; eq[kkis{kh u gksa] ftlesa lekt ds fupys rcds dks Hkh dqN thou dh vko';d lqfo/kk,¡ 
miyC/k gksa] ;k tks miyC/k djkus ds fy, iz;Ru'khy gksa ¼dqekj] vo/ks'k- 2013½A* Hkkjrh; lafo/kku us 
fojklr ls feys bu ekxZn'kZd xq.kksa dks viukdj U;k;] LorU=rk] lekUkrk] cU/kqRo] lektokn ,oa 
/keZfujis{krk ij vk/kkfjr 'kklu dh uhao j[kh gS ¼flag] ckfYedh- 2013½A

lq'kklu ds bu lkoZHkkSfed xq.kksa dks viukus ls fdlh Hkh yksdra= ds vf/kd vFkZoku o le`) gksus dh 
izcy laHkkouk gksrh gSA blds fy, cl gj og dne mBk;k tk,] tks ljdkj o iz'kklu dh {kerk,¡ 
c<+kdj lq'kklu dh LFkkiuk djus esa lgk;d gksaA fdlh lQy yksdra= ds fy, fu"i{k pqukoksa] Lora= 
U;k;ikfydkvksa] l'kDr yksdrkaf=d laLFkkvksa ds lkFk&lkFk vktkn] xfr'khy ,oa cgqvk;keh ehfM;k ¼lapkj 
ek/;e½ Hkh furkar vko';d gSA ehfM;k esa lq'kklu ds fufgrkFkksZa dks okLrfodrk esa cnyus dh i;kZIr {kerk 

MkW- iwue flag] vflLVsaV izksQslj] mn; izrki dkWyst] okjk.klhA



gSA nqfu;k ds T;knkrj yksx fdlh u fdlh :i esa ehfM;k ls tqM+s gq, gSa vkSj viuh yxHkx lHkh lwpuk,¡ 
blls gh izkIr djrs gSaA blfy, yksdra= ds fofHkUu eqn~nksa o laLFkkvksa ds ckjs esa yksxksa ds fopkjksa dks 
izHkkfor djds ,d vke jk; cukus esa ehfM;k vxqok dh Hkwfedk fuHkkus esa l{ke gksrh gS ¼dqekjh] iwue- 
2013½A 

ehfM;k dks fgUnh Hkk"kk esa ^lapkj ek/;e* dgrs gSaA bldk vfHkizk; gksrk gS nks fcUnqvksa dks tksM+us 
okykA lapkj ek/;e ls laizs"kd vkSj Jksrk dks ijLij tksM+rs gSaA ;g tulewg rd lwpuk] f'k{kk vkSj 
euksjatu igq¡pkus dk ,d ek/;e gSA ;g lapkj dk ljy o l{ke lk/ku gSA

ehfM;k ¼lapkj ek/;e½ ds izdkj

fizUV ehfM;k % fizUV ehfM;k ls rkRi;Z lapkj ds ,sls ek/;e ls gS ftlesa tulewg dks lwpuk,¡ 
fyf[kr :i esa izkIRk gksrh gSA tSls& lekpkj i=] if=dk] iqLrd vkfnA

bysDVªkfud ehfM;k % bysDVªkfud ehfM;k ls rkRi;Z lapkj ds ,sls ek/;e ls gS ftlesa tulkekU; 
dks lwpuk,¡ bysDVªkWfud midj.kksa ds }kjk JO; vkSj n`'; :i esa izkIr gksrh gSA tSls& jsfM;ksa] Vsyhfotu] 
flusek] dEI;wVj] baVjusV vkfnA

lks'ky ehfM;k % lks'ky ehfM;k ,d vijEijkxr ehfM;k gSA blesa baVjusV ds ek/;e ls fofHkUu 
midj.kksa dks tksM+k tkrk gSA lks'ky ehfM;k ,d fo'kky usVodZ gS] tks lkjs lalkj dks tksM+s j[krk gSA ;g 
lapkj dk ,d cgqr vPNk ek/;e gSA ;g nzqr xfr ls lwpukvksa dks vknku&iznku dj ldrk gSA blesa gj 
{ks= dh [kcj lekfgr gksrh gSA tSls& f'k{kk] jktuhfr] /keZ] foKku] dyk bR;kfnA orZeku esa lks'ky 
usVofdZax ls lEcfU/kr dbZ lkbV gSa tSls& Qslcqd] V~ohVj] baLVªkxzke] okV~lvi vkfn ¼ik.Ms;] mes'kpUnz] 
2017½A 

lq'kklu esa ehfM;k dh Hkwfedk 

orZeku le; esa tulapkj dk lcls cM+k vkSj lLrk ek/;e ehfM;k gSA Lora=] fu"i{k] rVLFk ,oa 
cgqvk;keh ehfM;k yksdfgr esa dk;Z djrs gq, ikjnf'kZrk ,oa mÙkjnkf;Ro dks lqfuf'pr djrk gSA ;g 
lgHkkfxrk ,oa dkuwu ds 'kklu dks c<+kok nsdj lkekftd vlekurk ,oa cqjkbZ;ksa ds f[kykQ leFkZu 
tqVkdj lq'kklu dh LFkkiuk djus esa egRoiw.kZ Hkwfedk fuHkkrh gSA ehfM;k 'kklu o turk ds chp ,d dM+h 
dk dke djrh gSA ;g jktuhfrKksa o iz'kkldksa }kjk 'kfDr ds nq:iz;ksx dh laHkkouk dks fu;U=.k esa j[krh 
gSA ;g ljdkjh fufr;ksa dks tufgr ds n`f"Vdks.k ls fo'ysf"kr o ewY;kadu djds mudh lkFkZdrk dks 
mtkxj djus esa vge Hkwfedk fuHkkrh gSA ;g ljdkjh deZpkfj;ksa ds dk;Z djus ds rjhds ,oa mudh 
'kfDr;ksa ds euekus <+x ls iz;ksx dk ys[kk&tks[kk turk ds lkeus izLrqr djrh gSA ftlls ljdkjh 
deZpkfj;ksa ij lgh ls dk;Z djus dk ncko iM+rk gS ¼flag] jsuw- 2017½A

ehfM;k vius fofo/k :iksa ds ek/;e ls 'kklu ds dk;kasZ] ;kstukvksa o dk;ZØeksa dks ljy] Li"V ,oa 
vketu dh le> esa vkus okyh Hkk"kk esa izLrqr djrk gSA fdlh Hkh ;kstuk ,oa dk;ZØe dh lkFkZdrk bl 
ckr ij fuHkZj djrh gS fd og turk dh le> esa vk,A ehfM;k }kjk turk dks tkx:d djus ls 
iz'kklfud e'khujh Hkh vius dk;ksZa dks /;kuiwoZd djrh gSA bl izdkj ehfM;k ds lg;ksx ls ljdkj fdlh 
Hkh ;kstuk dh Lohdk;Zrk] yksxks rd igq¡p] lQyrk ,oa vlQyrk dk irk yxkdj ml ;kstuk fo'ks"k esa 
vko';d lq/kkj dj ldrh gSA ehfM;k dh igy ls turk ,oa ljdkj ds chp dh nwjh de gksrh gS] muds 
chp ehfM;k ds ek/;e ls laokn LFkkfir gksrk gSA bl izdkj turk o ljdkj nksuksa vius n`f"Vdks.k dks 
,d&nwljs ds le{k j[k ikrs gaS ¼dqekjh] iwue- 2013½A

yksdrU= esa turk dks ;g vf/kdkj gksrk gS fd og ljdkj }kjk fd;s tk jgs dk;ksZa dks tkus ,oa 
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vko';drk iM+us ij mlesa vko';d lq/kkj gsrq vius fopkj j[ksA turk ds bl vf/kdkj ds fy, vko';d 
gS fd ljdkj ikjnf'kZrk dh uhfr dks viuk;sA Hkkjr esa o"kZ 2005 esa ^lwpuk dk vf/kdkj vf/kfu;e* ikfjr 
gksus ds ckn turk dks 'kklu ds ckjs esa tkuus dk ,d l'kDr ek/;e fey x;kA Hkkjr esa ;g lq'kklu dh 
fn'kk esa mBk;k x;k ,d vge dne gS] blls ehfM;k dh ftEesnkjh vkSj c<+ xbZ gS ¼pkScs- 2013½A 

lwpuk ds vf/kdkj ds c<+rs mi;ksx us ljdkjh foHkkxksa dks lpsr dj fn;k gS vkSj ogk¡ Qy&Qwy jgs 
Hkz"Vkpkj dh izo`fÙk dks grksRlkfgr fd;k gSA bl {ks= esa lfØ; tu laxBuksa vkSj ehfM;k dh Hkwfedk us 
lwpuk ds vf/kdkj dks /kkjnkj cuk;k gSA U;k;ikfydk us Hkh bl dkuwu ds rgr lwpuk nsus ds fy, vusd 
dne mBk, gSaA bruk gh ugha U;k;k/kh'kksa }kjk viuh ifjlaifÙk;ksa ds ckjs esa lkoZtfud :i ls C;kSjs Hkh fn, 
x, gSaA blls ikjnf'kZrk vkSj lq'kklu ds ckjs esa u, ekunaM LFkkfir djus esa enn feyh gS ¼iiuS- 2013½A

lq'kklu dh jkg esa Hkz"Vkpkj ,d nhed dh rjg gS tks fdlh Hkh 'kklu O;oLFkk dks cckZnh dh dxkj 
ij yk ldrk gSA blls jkT; ds izkd`frd o ekuoh; lalk/kuksa dk mfpr iz;ksx ugha gks ikrk vkSj jkT; 
/khjs&/khjs iru dh vksj c<+us yxrk gSA ltx i=dkfjrk }kjk bl Hk"Vªkpkj dks mtkxj fd;k tk ldrk 
gSA ehfM;k us fofHkUu jktuhfrd] iz'kklfud ,oa O;kolkf;d ?kVukvksa ls tqM+s Hk"Vªkpkj laca/kh ekeyksa dks 
mtkxj djus esa egRoiw.kZ Hkwfedk fuHkkbZ gSA ;g vke vkneh esa ljdkjh o xSj ljdkjh ;kstukvksa ,oa 
dk;ZØeksa ls lEcfU/kr le> dks c<+rh gSA lkFk gh Hk"Vªkpkj djus okys yksxksa ds fo:) tu tkx:drk 
ykdj fofHkUu rjg ds lkekftd nckoksa }kjk lekt dks Hk"Vªkpkj eqDr cukus esa viuk lg;ksx nsrh gS 
¼dqekjh] iwue- 2013] flag] ckfYedh- 2013½A

lq'kklu dk vFkZ turk dk 'kklu gksrk gS ftlesa turk Lo;a vius fodkl dh j.kuhfr fu/kkZfjr 
djrh gSA bl fn'kk esa Hkkjr esa 73oka ,oa 74oka lafo/kku la'kks/ku vf/kfu;e ikfjr fd;k x;k gSA 'kklu ,oa 
fodkl dh izfØ;k esa lekt] xSj&ljdkjh laxBuksa] futh {ks=] vke vkneh ,oa cqf)thfo;ksa dh lgHkkfxrk 
vfr vko';d gSA og ehfM;k gh gS tks lq'kklu ds fy, ldkjkRed okrkoj.k dk fuekZ.k djds lHkh 
Hkkxhnkjksa dks 'kklu dh fu.kZ;&izfØ;k esa 'kkfey djokrh gS ¼dqekjh] iwue- 2013½A 

lq'kklu ds lHkh i{k ehfM;k }kjk izHkkfor gksrs gSaA fu"i{k] rVLFk i=dkfjrk ,oa lVhd lwpuk }kjk 
tulaokn dh LFkkiuk] fofHkUu yksdfgrdkjh eqn~nksa ls lacaf/kr dk;ZØe] fofHkUu Hkkxhnkjksa dh cSBdsa o 
lsfeukj] uhfr ij lykgdkjh ,oa fo'ys"k.kkRed okrkZyki] ukxfjd i=dkfjrk] lquokbZ Dyc] lkeqnkf;d 
jsfM;ks] dkWy bu izksxzke ,oa ohfM;ksa dkWUÝsflax tSls IysVQkWeZ miyC/k djkdj ehfM;k lq'kklu dh LFkkiuk 
esa viuk egRoiw.kZ ;ksxnku nsrk gSA f'k{kk] LokLF;] vkokl tSlh vk/kkjHkwr vko';drkvksa ls lacaf/kr eqn~nksa 
dks viuh lqf[kZ;ka cukus okyk ehfM;k vkinkvksa ds le; ykbo dk;ZØeksa dk lapkyu djds ns'k dh cgqr 
lsok djrh gSA ;g cgqr ls fcNM+s yksxksa dks muds ifjokjksa ls feykrk gSA ljdkj ls turk dh enn ds 
fy, vihy djrh gSA lkFk gh ljdkj }kjk dh tk jgh vkink enn dks turk rd igq¡pkrh gS ¼flag] jsuw- 
2017½A

cPpksa dh f'k{kk gsrq f'k{kk dk vf/kdkj vf/kfu;e] ?kjsyw fgalk dks jksdus gsrq ?kjsyw fgalk vf/kfu;e 
bR;kfn ds fuekZ.k esa rFkk QkLV VªSd vnkyrksa] yksd vknkyrksa ,oa xzke U;k;ky;ksa dh LFkkiuk esa ehfM;k us 
uhao ds iRFkj dk dke fd;k gSA ehfM;k dh foLr`r Hkwfedk ns[krs gq, bls ^jktuhfr dh raf=dk* Hkh dgk 
tkrk gSA ;g pqukoksa ds le; fofHkUu ikfVZ;ksa ls lEcfU/kr eqnnkas dk ldkjkRed ,oa udkjkRed fo'ys"k.k 
djus] vketu dks tkx:d djus] yksdokrkZ o yksdlaokn dks c<+kok nsdj yksxksa dh jk; dk fuekZ.k djus 
ds lkFk&lkFk pqukoksa ds vuqJo.k ¼ekWuhVfjax½ }kjk yksdrkaf=d laLd`fr dk iks"k.k djus dk dk;Z Hkh djrh 
gSA 

lQy yksdrU= ds fy, LoraU=] fu"i{k ,oa rVLFk ehfM;k vFkkZr ldkjkRed ehfM;k ds lkFk&lkFk 
mlds udkjkRed i{k esa 'kkfey luluh[kst o v'yhy i=dkfjrk tSls rRoksa dks nwj djuk vR;Ur 
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vko';d gSA jk"Vª fuekZ.k esa fu.kkZ;d Hkwfedk vnk djus ds fy, ehfM;k dks Lo;a dh vkpkj&lafgrk dk 
fuekZ.k ,oa ikyu djds laxfBr o lkewfgd iz;kl }kjk lrr ,oa lekos'kh fodkl gsrq iz;kljr jguk gksxkA 
orZeku le; esa lq'kklu o ehfM;k vkil esa ?kfu"B :i ls tqM+dj ijLij lehi vk jgs gSa rFkk 'kklu dks 
lq'kklu cukus esa vge Hkwfedk fuHkk jgs gSaA ftlls ns'k dks tokcnsg jktuhfrd usr`Ro] iz[kj uhfr fuekZrk 
vkSj dk;Zdq'ky yksd lsod fey ldsa ¼flag] ckfYedh] 2013] dqekjh] iwue- 2013½A 

lanHkZ&

  

·ik.Ms;] mes'kpUnz- ¼2017½- yksdra= esa ehfM;k dh Hkwfedk] orZeku ehfM;k ,oa yksdrkaf=d lekt] dko 

ifCyds'ku] fnYyhA

·flag] jsuw- ¼2017½- lq'kklu vkSj ehfM;k % ijLij l'kDrhdj.k le; dh t:jr] orZeku ehfM;k ,oa 

yksdrkaf=d lekt] dko ifCyds'ku] fnYyhA

·flag] izlkn- ckfYedh- ¼2013½- Hkkjr esa lq'kklu dh pqukSfr;k¡ ubZ igy dh t:jr] izdk'kd foHkkx % lwpuk 

vkSj izlkj.k ea=ky;] Hkkjr ljdkj] ;kstukA

·/kj] izkaty- ¼2013½- lH; lekt lq'kklu vkSj ubZ rduhdas] izdk'kd foHkkx % lwpuk vkSj izlkj.k ea=ky;] 

Hkkjr ljdkj] ;kstukA

·iiuS] pUnz- dSyk'k- ¼2013½- ikjnf'kZrk o n{krk ls lq'kklu lEHko] izdk'kd foHkkx % lwpuk vkSj izlkj.k 

ea=ky;] Hkkjr ljdkj] ;kstukA

·dqekj] vo/ks'k- ¼2013½- lq'kklu dh vo/kkj.kk] izdk'kd foHkkx % lwpuk vkSj izlkj.k ea=ky;] Hkkjr ljdkj] 

;kstukA

·pkScs] dqekj- euh"k- ¼2013½- tu vkdka{kkvksa ij [kjk mrjrk lwpuk dk vf/kdkj dkuwu] izdk'kd foHkkx % 

lwpuk vkSj izlkj.k ea=ky;] Hkkjr ljdkj] ;kstukA

·dqekjh] iwue- ¼2013½- lq'kklu vkSj ehfM;k dh Hkwfedk] izdk'kd foHkkx % lwpuk vkSj izlkj.k ea=ky;] Hkkjr 

ljdkj] ;kstukA
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